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Abstract
This research has explored the extracurricular activities in secondary school of Nawalparasi
district. The following research questions guided the study: . What are the stakeholders
(Head teacher, Teacher, Students and Parents) perception to the practice of extracurricular
activities in school level? . The number of study population was 395 secondary level teachers
and thesample population comprised  120 secondary level teachers of  public secondary
schools of Nawalparasi district. The sample was selected by simple random sampling with
lottery method. The samples of the study were 90 teachers, 30 head teachers 30 students, 30
parents. Among them student and parents are concern in general manner as the respondents
of the study This is a post positivist research and quantitative in nature where data were
collected by survey method. A structured questionnaire was administered to teachers head
teachers, students and parents to collect the data. After the data were collected, they were
entered into SPSS 16.0 and analyzed by using frequencies, percentages, and descriptive
statistics. The practices towards ECAs were as stated by NESP (1971) states, “extracurricular
activities as integral part of the school program in which participation will be compulsory
for teachers and students”. The perception and understanding of teachers, head teachers,
students and parents are directly influences for the implementation of ECAs
 Key    Words:  Curriculum, Extracurricular activities, Secondary school.
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Introduction
According to (Curriculum Development Centre
[CDC], 2003), extra-curricular activities are that
kinds of activities which are conducted in school
for physical, mental, social, and emotional
development of students besides continuous
studies in school.  Extracurricular activities are
those sponsored by and usually held at school
but that are not part of the standard academic
curriculum. They typically are scheduled outside
the regular school day.  They offered a student

an opportunity to practice social skills and to
experiment in activities that may represents a
career interest.  Extracurricular activities are not
graded and do not earn credits.  These kinds of
activities are conducted in local wise, district
wise, and regional wise and national wise. We
should consider some criteria while conducting
extra-curricular activities.  Criteria includes
complete participation, student centered
activities, gender equality, and ability
identification.
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It is an undeniable fact that the aim of education
is all-round development of the children including
physical, mental, social and emotional as well.
For all development of children, formal
curriculum is not sufficient to fulfill the desire,
need and purpose of learner and society.  Hence,
to develop the faculty of physical, mental, social,
and emotional part, we should focus on physical
training, exercise, games, cultures and literary
programmers, which play very important role for
making the lives of students better.  Therefore,
schools are adopting extra-curricular activities
along with curriculum. In this way, curriculum
oriented study is not all in all for the wholesome
development of children.  In fact, all-round
development is the core theme of education
(CDC, 2003).

In my experience, it seems that the achievements
of students are unsatisfactory now days.
Generally, learning is given in four walls of school
compound.  Due to the lack of extracurricular
activities, our students’ performance seems to
remain below than expected outcomes.  They
have only theoretical knowledge if we practicing
extra-curricular activities with appropriate
condition then it will develop their physical,
mental, social, and emotional aspect.

In the 19th century, extracurricular activities
started from the United States. In the initial phase,
they were taken as an additional part to the
normal academic schedule for the year.
Extracurricular activities usually had some
practical or vocational interest that was included
into the activities.  The first extracurricular
activities which were recognized in schools were
begun at Harvard and Yale University.  They were
considered as clubs of literacy that included

different debate clubs and Greek systems such
as fraternities and sororities. Students in
American schools were the first to initiate athletic
clubs (Casinger, 2011).  Extra-curricular activities
include dancing, singing, participating spelling
context, games, literary activities, and garden
competition.  These activities create positive
benefits in educational outcomes such as better
school attendance, low rates of discipline issues,
higher academic achievement, and greater sense
of school loyalty or spirit.  Research also supports
that students participating in extracurricular
activities were more likely to be in college
preparatory programs, achieve higher grades,
and desire to enroll in and graduate from college
(Videon, 2002).

The main goals of the extra- curricular activities
are to develop the total personality of the children.
Moreover, the qualities of the school depend
upon not only in curriculum but also in extra-
curricular activities.  Psychologically these extra-
curricular activities are considered an essential
because they provide flow of energy to the
students.  It is said that extra-curricular activities
play significant act in an education but due to the
many reasons its spirit is not fulfilled yet.

In the very beginning of school education in
Nepal, extra-curricular activities started  from
Montessori School of Ranipokhari but later on,
Chetvawan has provided different programs
including games, dancing, singing one-act play
in the school level(CDC, 2003).  These
programs have conducted during anniversary of
school, national festival and other festivals in
school.  Such extra-curricular activities are run
in school on Friday after 1.00 pm.

Likewise, from 1971 to 1992 many extra-
curricular programs have been conducted in
school level for developing extra-curricular
activities.  The National Education System
Planning [NESP] (1971) mentions that “extra-
curricular activities will form an integral part of
the School programs in which participation will
be compulsory for both teachers and students.
Prizes will be given at the districts; zonal and
national levels depending on the nature of the
program” (p. 53).  The educational laws of 1971
and 2002 have made it compulsory and have
given legal recognition to it. It is seen that these
activities are vanished now a days (B. Ranjit,
Personal communication, 25 August 2012).

Extra-curricular activities give liberty and
opportunities for outletting their hidden talents
outside the rigid policies of school programmed.
Moreover, it is an essential for their emotional
and social health. To sum up, these extra-
curricular activities are invaluable to students for
enhancing proper behavior, self expressions and
shape them ideals among others. In our context
of Nepal extra- curricular activities comprise
activities like physical, literary, cultural, craft
activities and like. NESP( 2028-032) has
declared ECAs as a compulsory task such as
gardening competition, quiz, folk song and dance,
debate and arts etc.

Having the many positive aspects of
extracurricular activities on educating students
there are presenting some constraint about the
implementation and understanding it in Nepali
education sectors.  That’s why I am interesting
about, why extracurricular activities are not
practicing now a day in school level education?
Having the positive effects on behavior, better

grade, and successful school completion, to
become successful adults in social aspect why
students are not motivated to adopting
extracurricular activities so that it is going to be
vanished from the Nepali school education
milieu.  There are several questions for the study
of these problems so that the existing problems
and future prospects are to be identified for the
betterment of Nepali education arena.

Extracurricular activities are a part of students’
everyday life.  They play crucial roles in student
lives.  They have positive effects on students’
lives by improving behavior, school performance,
school completion, positive aspects to make
successful adult, and social aspects (Massoni,
2011).  So, extracurricular activities have played
crucial role to the all-round development of
child.  As teacher we need to be aware of the
effects that extracurricular activities have on
education.  Extracurricular activities are
voluntary so students that do not want to
participate in them generally.  Brown (2000)
stated “participation in school activities,
especially athletics leads to higher self esteem
and enhanced status among peers, which some
argue is deterrent to antisocial behaviors”.  So,
extracurricular activities have crucial role for
decreasing antisocial behavior or a behavioral
problems.

We are not able to provide the appropriate
conception about extracurricular activities, their
positive effects on educational outcomes and all
round development of Child for our teachers,
students, parents and related stakeholder?  How
do teacher, student understand the concept of
extracurricular activities in school level
education?  The main purpose of the study is to
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examine the existing condition and problems
regarding extra-curricular activities in secondary
school of Nepal.  Moreover, the study aims to
explore policy and  practice of the extracurricular
activities aligned to the intent of Curriculum.
Entire research work is planned and organized
in accordance with research question and it gives
the foresightedness to the solution of the research
problem.  So keeping this thing in mind, I
constructed following research question to
address my proposed research problem. What
are the stakeholders’ (Head teacher, teachers,
parents and students) perception to the practice
of extracurricular activities in
school level?

To achieve the stated aims and
objectives, this study follows
quantitative descriptive
methodological approaches
following deductive processes.
Simple survey research design
is the method of this study. This
method was considered to be
appropriate as a single area was
chosen for the study ( Bryman, 2009). However,
design process is kept flexible to an extent. This
means that, in the questionnaire had been
followed, which had been changed after piloting
of the tool. So that, researcher has gone to use
survey research as his method of data gathering
with covering the numberless respondents and
collect data via structured questionnaire.

Analysis and Interpretation
 This chapter contains the presentation, analysis
and interpretation of relevant data to answer the
specific research questions of the study, which
are focused on extra-curricular activities in

Table 1.0
Perception of ECA as Outside Regular
School Day Activity

Teachers Head 
Teachers 

Students Parents Response 
by 
Ratings No % No % No % No % 
Strongly 
Disagree 

27 32.1 6 20.7 4 13.3 12 48.0 

Disagree 37 44.0 16 55.2 19 63.3 11 44.0 
Neutral 5 6.0 4 13.8 1 3.3 1 4.0 
Agree 11 13.1 3 10.3 5 16.7 0 0 
Strongly 
Agree 

3 3.6 0 0 1 3.3 0 0 

Missing 1 1.2 0 0 0 0 1 4.0 
Total 84 100.0 29 100.0 30 100.0 25 100.0 
 

Table 1.0 shows that most of the teachers
(76.1%), head teachers (75.9%) and students
(76.6%) and almost all parents (92%) do not
agree that ECA as outside regular school day
activity. This indicates that ECA is to be consid-
ered as inside regular school activity. In another
words the understanding of ECA as internal ac-
tivity is to be considered.

It is also presented in the frequency table 1.1
given below. This also have showed that almost
respondents are disagree and strongly disagree
with the statement that ECAs as outside regular
school day. After analysizing these two table and
the presentation of bar diagram indicates that ECas
is considered as inside the regular school days.

secondary school of Nawalparasi district of
Nepal. Students, teachers and head teachers and
parents perceive Extra-Curricular Activity
(ECA) of the school differently.

ECA as Outside Regular School Day Activity
The response provided by teachers, head teach-
ers, students and parents are presented in the
following Tables.

Table 1.1

Frequency table: Outside Regular School Day
  

Frequency Percent 
Valid 
Percent 

Cumulative 
Percent 

Strongly 
Disagree 

27 32.1 32.5 32.5 

Disagree 37 44.0 44.6 77.1 

Neutral 5 6.0 6.0 83.1 

Agree 11 13.1 13.3 96.4 

Strongly 
Agree 

3 3.6 3.6 100.0 

Valid 

Total 83 98.8 100.0  

Missing System 1 1.2   

Total 84 100.0   
 

Bar Diagram: Outside Regular School Day

ECA as Social Activities Delivered Outside
School

ECA as social activities delivered as out-
side school was another statement to response
by research participants. Their responses are
tabulated in the following Tables.

Table 2.0
Perception of ECA as Social Activities

Delivered Outside School

Teachers Head 
Teachers 

Students Parents Response 
by 
Ratings No % No % No % No % 
Strongly 
Disagree 

21 25.0 9 31.0 11 36.7 5 20.0 

Disagree 39 46.4 16 55.2 4 13.3 10 40.0 
Neutral 7 8.3 1 3.4 3 10.0 7 28.0 
Agree 7 8.3 3 10.3 10 33.3 1 4.0 
Strongly 
Agree 

10 11.9 0 0 2 6.7 1 4.0 

Missing  0 0 0 0 0 0 1 4.0 
Total 84 100.0 29 100.0 30 100.0 25 100.0 
 Table 2.1

Frequency table: Social Activities Delivered
Outside School
  

Frequency Percent 
Valid 
Percent 

Cumulative 
Percent 

Strongly 
Disagree 

21 25.0 25.0 25.0 

Disagree 39 46.4 46.4 71.4 

Neutral 7 8.3 8.3 79.8 

Agree 7 8.3 8.3 88.1 

Strongly 
Agree 

10 11.9 11.9 100.0 

Valid 

Total 84 100.0 100.0  
 
Bar Diagram of Table: Social Activities De-
livered Outside School

ECA as Volunteer Work and not Sponsored
The perception of different stakeholders on ECA
as volunteer work and not sponsored in terms
of the ratings is presented in following Table.
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Table 3.0
Perception of ECA as Volunteer Work but not Sponsored

Teachers Head Teachers Students Parents Response by 
Ratings No % No % No % No % 
Strongly Disagree 42 50.0 12 41.4 21 70.0 10 40.0 
Disagree 30 35.7 13 44.8 4 13.3 4 16.0 
Neutral 5 6.0 2 6.9 2 6.7 9 36.0 
Agree 5 6.0 1 3.4 2 6.7 1 4.0 
Strongly Agree 1 1.2 1 3.4 1 3.3 0 0 
Missing  1 1.2 0 0 0 0 1 4.0 
Total 84 100.0 29 100.0 30 100.0 25 100.0 
 Table 3.0 shows that majority of the stakeholders

disagree that ECA as a volunteer activity. This
indicates that they are in position to accept ECA
as a regular school activity. They highlight the
important of ECA as an integral part of the school
activities and programs.

Also the following frequency table 3.1 shows
that most of the respondents strongly disagree
and disagree that ECAs are not the volunteer
activities that are done outside the schools. So
these above table and the following bar diagram
presented below clearly informed us that ECAs
are the regular activities which are done by stu-
dents inside the schools.

Table 3.1
Frequency table: Volunteer Works and not

Sponsored
  Frequency Percent 

Valid 
Percent 

Cumulative 
Percent 

Strongly 
Disagree 

42 50.0 50.6 50.6 

Disagree 30 35.7 36.1 86.7 

Neutral 5 6.0 6.0 92.8 

Agree 5 6.0 6.0 98.8 

Strongly 
Agree 

1 1.2 1.2 100.0 

Valid 

Total 83 98.8 100.0  

Missing System 1 1.2   

Total 84 100.0   
 

Table A
Descriptive Statistics: Perceptions of

Stakeholders
Descriptive Statistics 
 N Minimum Maximum Mean Std. 

Deviation 
Outside Regular 
School Day 

166 1 5 2.07 1.018 

Social 
Activities 
Delivered 
Outside School 

167 1 5 2.32 1.223 

Volunteer 
works and not 
sponsored 

166 1 5 1.76 .973 

Valid N (list 
wise) 

166     

 
In the above table A of descriptive statistics of
perceptions and understanding of stakeholders
(teacher, head teacher, student and parent)
presenting the mean and standard deviation of

the response responded by respondents. Here
each of statement responded by respondent on
the basis of Likert’s five point rating scale rating
from 1 to 5. Response was given 5 for strongly
agree, 4 for agree, 3 for neutral, 2 for disagree
and 1 for strongly disagree. From which mean
score is calculated that 3 is the average rating
score.

Hence in above table A all the mean score are
below than three so more respondents
responded that they are disagree and strongly
disagree on the above statement presented on
table. Out of them the maximum mean score is
in the statement that ECAs as the social activities
delivered outside the school has 2.32 so from
this we can conclude that more respondents
understand that ECAs are more than a social
work outside the school or in the society. It is
known that ECAs are regular activities done
inside the school environments. Similarly on
analyzing the standard deviation of the above
statement ECAs as volunteer work not
sponsored has least value 0.973.  This means
that responses which are responded by
respondents are scattered nearly the mean score
or the no more variation of responses from the
mean so we can also understand that most of
respondents understand that ECAs as the
regular activities in the school day.

Findings and discussion
This study was conducted to explore the
perception of head teachers, teachers, parents
and students of the secondary school in
Nawalparasi district. The sample population
comprised 122 of secondary level public schools
and 395 secondary level teachers of
Nawalparasi district. The sample population was

selected through simple random sampling by
using lottery method without replacement.
Sample size was 32 head teachers, 90 teachers,
30 parents and 30 students as well. Among them
student and parents are concern in general
manner as the respondents of the study. In this
study post positivistic paradigm has guided the
study where quantitative survey method was
used for the purpose of the data collection.
Survey was conducted by visiting the
respondents in their schools. Hence, primary
data were collected through structured
questionnaires. Data were collected from the
month of August to December 3013. The
collected data were entered in the SPSS 16.0
version software and analyzed in the forms of
frequencies, percentage, mean and standard
deviation which have been presented in chapter
four.

Based on the findings of the study, conclusions
are made and then discussed.  This section is
about how the respondents understanding,
perception and importance of ECAs. The
majority i.e. 71.4% teachers, 86.2% head
teachers, 50.0 % students and 60% parents are
disagree that ECAs as social activities delivered
outside the school. This indicates that ECAs are
more than social activities.  Likewise 76.1%
teachers, 75.9% head teachers, 76.6% students
and almost all parents disagree that, ECAs as
outside regular school day. It means ECAs is
considered as inside the regular school activity.
Similarly, almost all the respondents are strongly
disagreed that, ECAs as volunteer work and not
sponsored. It clearly shows that ECAs are the
regular activity in the school days.

Respondents are agreed on the importance of
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ECAs are on  exploring the student’s interest,
preparation for future and higher education, tools
for the emotional and physical development of
learner, tools for decreasing unsocial behaviors
and increasing social skills.  Similarly, ECA is
the medium for the achievement of better grade
result, need to facilitate friendship, build self
esteem, learn socializations skills and improve
physical fitness, facilitate to discover natural
abilities and build their skills and means to avoid
risky behavior of learners.

Conclusion
On the basis of the findings of this study
conclusions were drawn with the help of
research questions that guided the researcher

during the study. To enhance the quality of
education by making teaching learning process
effective the implementation of ECAs in schools
are necessary. The perception and understanding
of teachers, head teachers, students and parents
are directly influences for the implementation of
ECAs. Based on the response rate on the scale,
it can be concluded that the teachers, head
teachers, students and parents have knowledge
and good understanding on the importance of
the ECA. Teachers are showed concerns on
increasing students’ participation and fell that the
importance of the ECAs on the students for their
better educational, physical and social
improvement.
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Abstract
The main purpose of this research was to monitor the condition of job satisfaction on
employees in the commercial and development banks in Nawalparasi district. The survey
was intended to get their responses on what they feel with satisfaction that could motivate
them. The present research is designed with a clear view to find out the satisfaction level of
employees of commercial and development Banks. The survey is conducted on employees of
commercial and development Banks of Nawalparasi district. The target audience was
managers, officers and clerks. The study covers nine commercialand eight development
banks of Nawalparasi district.Twenty-seven employees from commercial banks and thirty-
six employees form development bankare selected to monitor their views on job satisfaction
and their work performance. The results determine that significant differences exist between
employees of commercial bank and development banks regarding various aspects of job
satisfaction, pay and fringe benefits, supervision, training and development. But they are
significant in case of the aspects, relation with co-workers, employee’s empowerment,
supervision, performance appraisal and nature of job.
Keywords:Job satisfaction, Commercial bank, Development bank, Bank employees,
Satisfaction level, Job satisfaction aspects, Pay and Benefits.
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1. INTRODUCTION
Job satisfaction is the level of contentment a
person feels regarding his or her job. This feeling
is mainly based on an individual’s perception of
satisfaction. Job satisfaction can be influenced
by a person’s ability to complete required tasks,
the level of communication in an organization,
and the way management treats employees.Job
satisfaction falls into two levels: affective job

satisfaction and cognitive job satisfaction.
Affective job satisfaction is a person’s emotional
feeling about the job as a whole. Cognitive job
satisfaction is how satisfied employees feel
concerning some aspect of their job, such as
pay, hours, or benefits.

Job satisfaction has been defined as the extent
to which a staff member has favorable or positive

Madhyabindu Journal

Vol. 2 March 2017

Madhyabindu Journal

Vol. 2 March 2017

-9-8



Research Management Cell (RMC) Madhyabindu Multiple Campus Research Management Cell (RMC) Madhyabindu Multiple Campus

feelings about work or the work environment
(Nobile, 2003). It refers to the positive attitudes
people may gain from work or through aspects
of work (Furnham, 1997; Locke, 1976).
Conversely, job dissatisfaction refers to unhappy
or negative feelings about work or the
workenvironment (Furnham, 1997). Job
satisfaction is a person’s evaluation of his or her
job and environment of the job. Employee job
satisfaction considers the both context as well
as content factors job satisfaction (McShane,
2004). It is the feeling about the job or the facets
of the job (Spector, 1997). Occupational stress,
also known as job stress, has been definedas
the experience of negative emotional states such
as frustration, worry, anxiety and depression
attributed to work related factors (Kyriacou,
2001). Occupational stress is an
individualexperience, depending on the traits of
individuals, in that not all people react to events
the same way (Manthei& Gilmore, 1996).

Employees’ participation refers to the direct
involvement of individuals in decisions relating
to their immediate work organization and to
indirect involvement in decision making, through
representatives in an organization (Agrawal,
2005). And, participative management is a
management technique in which employees are
given a voice in determining what they are to
do, how they are to do it, and how they are to
be appraised. It is a democratic philosophy that
respects all members of an organization (Pant,
2009).

2. OBJECTIVE OF THE STUDY
The objectives of the study are as follows:
- To determine the extent of Job Satisfaction

among Employees of Commercial Banks and

Development Banks in Nawalparasi district.
- To evaluate the level of job satisfaction

between the employees of Commercial
Banks and Development Banks in
Nawalparasi district.

3. LITERATURE REVIEW
The term job satisfaction has been given different
connotation by different authorities on the
subject. (Hoppock, 1935) was the first industrial
psychologist to provide a logical definition to the
concept of “job satisfaction”. He defined job
satisfaction as “any combination of
psychological, physiological and environment
circumstances that cause a person truthfully to
say, “I am satisfied with my job”. According to
smith P.C. et al. job satisfaction refers to “feelings
or affective responses to facets of the situation,
associated with perceived differences between
what is expected and what is experienced”
(Smith, 1955). According to Locke (1976) “job
satisfaction is a pleasurable or positive emotional
state resulting from the appraisal of one’s job or
job experience.”(Vroom, 1978) Viewed job
satisfaction as “the positive orientation of an
individual towards all aspects of the work
situation.” “The favorableness or unfavorable
with which employees view their work. It results
when there is a fit between job characteristics
and wants of employees. It expresses the amount
congruence between one’s expectations of the
job and rewards that the job provides” (Davis,
1977). According to Blum(1968) “job
satisfaction is the result of many attitudes
possessed by an employee. It is a general attitude
which is result of many specific attitudes in three
areas namely (i) job factors; (ii) individual
characteristics; and (iii) group relations outside
the job”.

Simple, routine and unchallenging jobs often lead
to high employees’ dissatisfaction (Davis, 1957).
Job enlargement leads to job satisfaction
(Biganne, 1964).Afroze (2008) tried to examine
the job satisfaction of employees particularly staff
working on the store floor level at Nandan Mega
Shop. She found that the better the organization
is able to meet employee expectations, the better
their experiences and thereby leading to a more
satisfied employee. Wong &Heng (2009)
identified the factors that measure job satisfaction
of faculty members at two selected universities
in Malaysia. They found that the major sources
of job satisfaction are shown to be policy,
administration and salary. Saner &Eyupoglu
(2012) tried to provide empirical evidence to
establish whether gender differences exist in
relation to the job satisfaction of male and female
university teachers in Turkish Universities. They
found that female employees have a higher level
of job satisfaction. The survey of the literature
suggests that thereare various studies attempted
to measure the job satisfaction factors on
different sectors in various point of view. In
Bangladesh job satisfaction of female banker/
female employees working in bank has not yet
been recognized. Job satisfaction measures can
be proven vital in understanding the female
employee’s attitude towards their job.

4. RESEARCH METHODOLOGY
Research is a systematic method of finding
solutions to problems. It is essentially an
investigation, a recording and an analysis of
evidence for the purpose of gaining knowledge.
Research comprises of defining and redefining
problem, formulating hypothesis or suggested
solutions, collecting, organizing and evaluating
data, reaching conclusions, testing conclusions

to determine whether they fit the formulated
hypothesis.

4.1 Research Design
Research design is the conceptualstructure
within which research is conducted; it
constitutesthe blue print of the collection,
measurement and analysisof the data. As search
the design includes an outline ofwhat the
researcher will do from writing the hypothesis
andits operational implication to the final analysis
of data. Thepresent study is exploratory in
nature, as it seeks todiscover ideas and insight
to bring out new relationship.Research design
is flexible enough to provide opportunityfor
considering different aspects of problem under
study. Ithelps in bringing into focus some
inherent weakness inenterprise regarding which
in depth study can beconducted by management.

4.2 Sampling Design and Method:
For the purpose ofthe study, the researcher
selected the branches of commercial and
development banks on the basis of
availability.Thesampling units are accessible,
easy to measure andcooperative. The
researcher personally contacted 27employees
of Commercial Banksand 36 employees of
Development Banksin Nawalparasi district on
the basis ofconvenience. They were appraised
about the purpose ofthe study and request was
made to them to fill up thequestionnaire with
correct and unbiased information.

4.3 Sampling Size:
27 employees of Commercial Banks and 36
employees of Development Banks in
Nawalparasi district, after considering
timeandcost.
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4.4 Data Collection:
Generally, the data was collected from
primarysource. The primary data was
conductedthrough structured questionnaire and
some personalinterview and the secondary data
was collected from books,magazines, internet,
and newspapers.

5. DATA  ANALYSIS AND
INTERPRETATION

The data so obtained was subjected to analysis
andinterpretation and the findings drawn are as
follows:
a)  Job satisfaction with pay and fringe benefits

Table 1: Pay and Fringe Benefits

Madhyabindu Journal
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Commercial Bank Development Bank Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

14 51.85 3 8.33 

Satisfied 12 44.44 29 80.56 
Neutral 1 3.70 2 5.56 
Unsatisfied 0 0.00 1 2.78 
Strongly 
unsatisfied 

0 0.00 1 2.78 

Total 27 100 36 100 
 

Inference: Employees were asked whether
they are satisfied with the salary and incentives
that they are receiving from the bank. Among
them 51.85% of commercial banks and only
8.33% respondents from development banks
are strongly satisfied with their salaries, 44.44%
and 80.56% are satisfied, 3.7% and 5.56%
respectively are neutral about it, 2.78% of
development banks are dissatisfied whereas the
balance 2.78 % of the respondents from
development banks are strongly unsatisfied with
their pay packets. Although majority of the
employees are satisfied with their salaries.

b) Job satisfaction with relation with co-workers
Table 2 : Relation with co-workers

Field Survey, 2017

Field Survey, 2017

Commercial Bank Development Bank Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

13 48.15 16 44.44 

Satisfied 14 51.85 20 55.56 
Neutral 0 0.00 0 0.00 
Unsatisfied 0 0.00 0 0.00 
Strongly 
unsatisfied 

0 0.00 0 0.00 

Total 27 100 36 100 
 

Inference: Interpersonal relations among the
officers and clerical staff play a major role in the
job satisfaction of both the categories. Cordial
relations build up a favorable organizational
climate and increase the employee's preference
to come to workplace. In response to the
question 48.15% from commercial bank and
44.44% of the employees from development
bank said that they had strongly satisfied. 51.85%
from commercial bank and 55.56% of the
employees from development bank are satisfied.
So, we can say that employees appear to be
satisfied with the interpersonal relationships.
c)  Job satisfaction with work environment

Table 3: Work Environment

Commercial Bank Development Bank  Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

11 40.74 13 36.11 

Satisfied 14 51.85 22 61.11 
Neutral 0 0.00 1 2.78 
Unsatisfied 2 7.41 0 0.00 
Strongly 
unsatisfied 

0 0.00 0 0.00 

Total 27 100 36 100 
 Field Survey, 2017

Inference: As the satisfaction level of employees
for work environment is concerned, 40.74% of
commercial banks and 36.11% of development
banks employees are strongly satisfied with their
work environment, 51.85% and 61.11% are
satisfied respectively, 2.78% of development
banks are neutral and 7.41% of employees from
commercial banks are. Although majority of the
employees are satisfied with their work
environment, so it does not lead to job
dissatisfaction.
d) Job satisfaction with supervision

Table 4 : Supervision

Commercial Bank Development Bank   
Satisfaction 

Level 
No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

8 29.63 13 36.11 

Satisfied 16 59.26 20 55.56 

Neutral 0 0.00 3 8.33 

Unsatisfied 3 11.11 0 0.00 
Strongly 
unsatisfied 

0 0.00 0 0.00 

Total 27 100 36 100 
 Field Survey, 2017

Inference: With help of the table 4, researcher
found that the opinions of the employees on
satisfaction with supervision, either they are
satisfied with them or not. It shows that 29.63%
from commercial bank and 36.11% of the
employees from development bank are strongly
satisfied with that, 59.26% from commercial
bank and 55.56% of the employees from
development bank are satisfied, 8.33% of the
employees from development bank are neutral
and 11.11% of the employees from commercial
bank are unsatisfied.

e) Job satisfaction with performance appraisal
Table 5 : Performance appraisal

Commercial Bank Development Bank  Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

4 14.81 13 36.11 

Satisfied 19 70.37 22 61.11 
Neutral 2 7.41 1 2.78 
Unsatisfied 1 3.70 0 0.00 
Strongly 
unsatisfied 

1 3.70 0 0.00 

Total 27 100 36 100 
 Field Survey, 2017
Inference: On the basis of the table 5
researchers found that the satisfaction level of
the employees with performance appraisal
techniques. It is inferred that 14.81% of the
employees of commercial bank and 36.11% of
the employees from development bank are
strongly satisfied, 70.37% of commercial bank
and 61.11% of the employees from development
bank are satisfied with performance appraisal
techniques, 7.41% from commercial bank and
2.78% from development bank are neutral,
3.7% from commercial bank are strongly
unsatisfied. On the basis of this analysis it is found
that performance appraisal technique does not
contribute to job dissatisfaction.
f) Job satisfaction with nature of job

Table 6: Nature of Job

Commercial Bank Development Bank  Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

9 33.33 11 30.56 

Satisfied 17 62.96 21 58.33 
Neutral 0 0.00 3 8.33 
Unsatisfied 0 0.00 1 2.78 
Strongly 
unsatisfied 

1 3.71 0 0.00 

Total 27 100 36 100 
 
Field Survey, 2017
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Inference: Table 6 inferred the satisfaction level
with the nature of job find out by the researcher.
It shows that 33.33% of the employees of
commercial banks and 30.56% of the
employees for development banks are strongly
satisfied with the nature of their job, 62.96% of
commercial banks and 58.33% of development
banks are satisfied with their job, and 3.71% of
employees from commercial banks are strongly
unsatisfied with the nature of their job.
g) Job satisfaction with employees' participation

Table 7:  Employees participation

Field Survey, 2017

Inference: With help of the table 7, researcher
found that the opinions of the job satisfaction
with employee's participation, either they are
satisfied with them or not. It shows that 40.74%
from commercial bank and 27.78% of the
employees from development bank are strongly
satisfied with that, 44.44% from commercial
bank and 58.33% of the employees from
development bank are satisfied, 7.41% from
commercial bank and 8.33% of the employees
from development bank are neutral, 3.7% from
commercial bank and 5.56% of the employees
from commercial bank are unsatisfied and 3.7%
of the employees from commercial bank are
strongly unsatisfied.

h) Job satisfaction with training and career development
Table 8 : Training and career development

Inference: Training and development plays a
significant role in improving the efficacy of the
work-force which makethem feel better
equipped for the job at hand. It also helps in the
career planning of the employees. Both these
aspects provide a sense of job satisfaction to
the work-force as well as to the leader. In
response to this query an overwhelming 29.63
from commercial bank and 38.89% of the
employees from development bank are strongly
satisfied. 62.96% from commercial bank and
75% of the employees from development bank
are satisfied. Lack of proper training and
developmentefforts in an organization leads to a
greater degree ofdissatisfaction with the job. This
is also acaution to thebank as well.

6. CONCLUSIONS
Research objectives were to find out the various
factors affecting the job satisfaction level of
theemployees like pay and fringe benefits,
relation of co-workers, employees
empowerment, supervision, performance
appraisal, nature of job, employees participation
and training and career development. On the
basis of the table 1 to 8, it is concluded that some
of the factors causing dissatisfaction regarding
job, some are neither causing dissatisfaction nor
contributing much towards job satisfaction.

Factors like working environment of the
employees, performance appraisal techniques,
relationship with co-workers are contributing
towards job satisfaction.
The employees of commercial bank are more
satisfied as compared to the development bank
regarding their pay and fringe benefit,

Madhyabindu Journal
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Commercial Bank Development Bank Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

11 40.74 10 27.78 

Satisfied 12 44.44 21 58.33 
Neutral 2 7.41 3 8.33 
Unsatisfied 1 3.70 2 5.56 
Strongly 
unsatisfied 

1 3.70 0 0.00 

Total 27 100 36 100 
 

Commercial Bank Development Bank  Satisfaction 
Level No. of 

Employees 
% 

No. of 
Employees 

% 

Strongly 
satisfied 

8 29.63 14 38.89 

Satisfied 17 62.96 27 75.00 
Neutral 1 3.70 4 11.11 
Unsatisfied 0 0.00 1 2.78 
Strongly 
unsatisfied 

1 3.70 0 0.00 

Total 27 100 36 128 
 Field Survey, 2017

performance appraisal, and employees'
participation allowedby the bank. The
employees of the development bank are more
satisfied regarding relation with co-workers,
employees' empowerment, supervision, nature
of job, and training and career development to
the commercial bank.

REFERENCES:
Afroze, S. (2008). Job Satisfaction- the Fit betweenExpectations and Experience: A Case Study ofNandan

Mega Shop, Journal of Business Studies,Southeast University, Vol. IV, No.2, pp.1-12.
Agrawal,G.R. (2005). Organizational Relation in Nepal. Kathmandu: M.K. publisher and

Distributer.
Biganne, J. A. (1964). Job Enlargement: A Case Study:Research Series No.25.
Blum, M. A. (1968). Industrial Psychology: Its Theoretical and Social Foundations. New York:

Harper and R.N.
Bose, S. (1951). Man and His Work. Indian Journal of Psychology, 26, 1-20.
Davis, C. A. (1957). The Design and Productivity: A New Approach. Personnel, 3, 377-395.
Davis, K. (1977). Human Behaviour Work: Organizational Behaviour, New Delhi: Tata Mcgraw Hill.
Furnham, A. (1997).The Psychology of Behaviour at Work. Hove:Psychology Press. 1997.
Hoppock, R. (1935). Job Satisfaction. New York: Harper and Brothers.
Kyriacou, C. (2001). Teacher Stress: Directions for Future Research. Educational Review. 53 (1): 27-35.
Locke, E. (1976). The nature and causes of job satisfaction, In M. D. Dunnette (Ed.) Han

Development Bank of industrial and organizational psychology, Chicago: Rand
McNally, 1297–1349.

Locke, E.A. (1976). The Nature and Causes of Job Satisfaction.Handbook of Industrial and
Organizational Psychology; Chicago: Rand McNally; 1297-1349.

Manthei, R, Gilmore, A. (1996). Teacher Stress in Intermediate Schools. Educational Research;
Vol. 38 (1): 3-19.

McShane, S.L. (2004). Canadian Organizational Behavior. 5th ed. Toronto: McGraw-Hill Ryerson.
Nobile J. (2003). Organizational Communication Job Satisfactionand Occupational Stress in CatholicPrimary

Schools.Unpublished doctoral thesis. Sydney: University of NewSouth Wales.
Pant, P.R.(2009). Principles of Management. Kathmandu: Buddha Academic publisher and distributer.
Saner, T. &Eyupoglu, S.Z.(2012).Have GenderDifferences in Job Satisfaction Disappeared? A

Study of Turkish Universities in North Cyprus,African Journal of Business Management,
Vol.6(1),pp.250-257.

Smith, H. (1955,). Psychology of Industrial Behaviour, New York: Mcgraw Hill.
Spector, P. (1978).Application, assessment, causes and consequences. CA: Sage Publishers.
Vroom, V. (1978). Work and Motivation.New York: Wiley.
Wong, E.S.K. &Heng, T.N.(2009). Case Study ofFactors Influencing Jobs Satisfaction in two

Malaysian Universities.International Business Research, Vol. 2, No. 2, pp. 86-98.


-15-14



Research Management Cell (RMC) Madhyabindu Multiple Campus Research Management Cell (RMC) Madhyabindu Multiple Campus

-;f/M z"k{0fvf v08sfJodf 5]sfg'k|f;, >'Tog'k|f;, j[Tog'k|f;, cGTofg'k|f; / ods zAbfnª\sf/ k|of]u
ul/Psf] 5 . cyf{nª\sf/cGtu{t o;df pkdf, ¿ks, pTk|]Iff, ;Gb]x, ;ª\s/, cltzof]lQm, :jefjf]lQm,
Jofh:t'lt, nf]sf]lQm, efj;lGw / pQ/ cnª\sf/sf] ;'Gb/ ;+of]hg ul/Psf] 5 . cfVofg tŒj;Fu} :jtM:k"mt{
¿kdf k|jflxt eP/ au]sf oL cnª\sf/x¿ s[lqd geO{ ;xh / ;/n 5g\ . o; n]vdf ltgn] syfgs, hLjg
r]tgf, /;fg'e"lt tyf efjaf]wdf st} klg cj/f]w k'¥ofPsf 5}gg\ a? efjnfO{ kl/kfs cj:yfdf k'¥ofpgsf
lglDt cfk"mnfO{ ;dlk{t ul/lbPsf 5g\ eGg] l;4 ul/Psf] 5 ._

ljz]if zAbx¿M zAbfnª\sf/, cyf{nª\sf/, 5]sfg'k|f;, >'Tog'k|f;, j[Tog'k|f;, cGTofg'k|f;, ods, pkdf,
¿ks, pTk|]Iff, b[i6fGt, :jefjf]lQm, n'Ktf]kdf, dgf]lqmofTds, pkdfgf]kd]o, pkd]of]kdf, Jofh:t'lt .

z"k{0fvf v08sfJosf] cfnª\sfl/s b[Zofjnf]sg

 wgklt sf]O/fnf -ljBfjfl/lw_
;xk|fWofks
dWoljGb' ax'd'vL SofDk;, gjnk/f;L

!= ljifo k|j]z
slj uf]ljGb/fh ljgf]bLåf/f lnlvt z"k{0fvf -@)&!_
g]kfnL v08sfJo ofqfsf] ;'bL3{ k/Dk/fdf Pp6f
;zQm s8L ag]/ b]vf k/]sf] 5 . ;+:s[t efiff ;flxTosf
cflbslj dxlif{ jfNdLlsåf/f /lrt /fdfo0f df
z"k{0fvfnfO{ x]orfl/qsf ¿kdf k|:t't ul/Psf] 5 -
jfNdLls, @)@@M #%$_ . j]bJof;åf/f /lrt cWofTd
/fdfo0fsf] c/0o sf08sf] rt'y{ ;u{df k|:t't ePsL
z"k{0fvf pk]lIft kfqs} ¿kdf k|:t't 5] -Jof;, @)#(M
@)$_. oL kf}/fl0fs u|Gyx¿df p;nfO{ ;Ddflgt
bhf{ lbOPsf] 5}g . of] b]v]/ sljsf] n]vgLn] o;df
O{ifb\df}lnstf yKb} ;Ddflgt x}l;ot / ;xfg'e"ltzLn
rl/qdf ¿kfGtl/t ug]{ k|oTg u/]sf] 5 . sfJodf pm
nª\sf g/]z /fj0fsL elugLsf ¿kdf b]vf k/]sL 5
. cfkm"n] Hofb} dg k/fPsf o'jsnfO{ j/0f ug{ gkfpFbf
p;n] b]vfPsf] l/; / cfj]unfO{ /fd / nId0fn] ;xh}
krfpg ;s]gg\ / p;sf] gfs sfl6lbP . o;sf]
abnf lng p;n] nª\sf g/]z /fj0fnfO{ pS;fO{ .

kmntM /fj0fn] ;LtfnfO{ x/0f u¥of] . ;LtfnfO{ ckx/0f
d'Qm ug{ /fd / /fj0fsf aLr eoª\s/ o'4 eof] . of]
dxfljgfzsf/L o'4 x'g'sf] d'Vo sf/ssf ¿kdf
jt{dfg;Dd} z"k{0fvfnfO{ lnOb} cfPsf] 5 . o;df
slj ljgf]bLn] jfNdLlsn] em}+ nId0fåf/f z"k{0fvfsf]
ef}lts gfs s6fPsf 5}gg\ a? o'ufg'¿k t'Nofpg jf
x'g ;Eotfk|lt ddtf k|s6 ug{ jf gs6L eg]/
z"k{0fvfdf nfu]sf] snª\snfO{ d'Qm u/fpg] rfxgfn]
klg x'g ;S5, p;dfly ‘xf]nf a]OHht cem 7'nf]
efluxfn\ gfs 5f]kL’ egL a]OHhtL dfq u/fPsf 5g\
-ljgf]bL, @)&!M%)_. z"k{0fvfn] klg cfk\mgf] ef}lts
gfssfg sfl6P ;/x 7fgL k|ltzf]wsf] clUgdf hNg
k'u]sL 5 -P]hg, %!–^)_. jt{dfg hLjg ef]ufO /
gf/LjfbL b[li6n] x]bf{ k'/f0fdf p;dfly Gofo x'g g;s]sf]
b]v]/} slj x[bo b|jLe"t eO{ cw'gftg ;dfhdf p;nfO{
plrt :yfg lbg] k|oTg :j¿k /lrPsf] k|:t't s[ltsf]
cfnª\sfl/s sf]0faf6 cWoog ug'{ pko'Qm b]lvPsf] 5 .

@= p2]Zo
k|:t't cWoogsf p2]Zo lgDg 5g\ M
–z"k{0fvf v08sfJodf k|of]u ePsf zAbfnª\sf/sf]
pbfx/0f;lxt l:ylt s]nfpg',
–o;df k|of]u ePsf cyf{nª\sf/x¿sf] pbfx/0f;lxt
l:ylt lgb]{zg ug'{,
–cnª\sf/ k|of]usf b[li6n] z"k{0fvf sfJosf] :yfg
lgwf{/0f ug'{ .

#= cWoogljlw
k|:t't cWoogdf k':tsLo cWoog ljlwsf] pkof]u
ul/Psf] 5 . k|fylds ;|f]tsf ¿kdf z"k{0fvf sfJonfO{
lnOPsf] 5 . ;}4flGts cWoogsf lglDt ;+:s[t tyf
g]kfnL ljåfg\x¿åf/f lnlvt k"jL{o ;flxTo l;4fGt;DaGwL
u|Gyx¿sf ;fy} zf]w ljlwsf lglDt cg';Gwfg k|aGwsf]
¿k / z}nL zLif{sLo u|Gysf] pkof]u ul/Psf] 5 .
;fdu|L cWoogsf lglDt ljZn]if0ffTds tyf j0f{gfTds
ljlw pkof]u ul/Psf] 5  .

$= cnª\sf/sf] kl/ro
zAbsf] cfwf/df ul/g] jlqmd cleJolQmnfO{ cnª\sf/
elgG5 -efdx, ;g\ @))@M $(_ . pgn] cnª\sf/nfO{
sfJosf] k|f0ftŒjsf ¿kdf x]b}{ o;sf] cefjdf sfJodf
sfJoTj g} hLljt g/xg] atfPsf 5g\ . cfrfo{ dDd6sf
ljrf/df cnª\sf/ xf/flbh:t} sfJosf zf]efsf/s
tŒj x'g\ -dDd6, ;g\ @))*M #@#_ . cfrfo{ ljZjgfy
cnª\sf/nfO{ sfJosf] ;xfos tŒj dfq dfGb5g\ .
pgsf ljrf/df u/uxgf, cf}+7L, xf/ cflb cfe"if0fn]
dflg;sf] z/L/sf lz/, s07 cflb cª\unfO{
;f}Gbo{j4{s t'NofPem}+ cnª\sf/n] sfJosf] ;f}Gbo{
a9fpg] cl:y/ wd{sf] sfo{ ub{5 –ljZjgfy, ;g\ @))*
M @!_ . k|foM WjlgjfbL, /;jfbL tyf u'0fjfbL cfrfo{x¿
cnª\sf/nfO{ ;xfos tŒjsf ¿kdf dfq x]b{5g\ .
cnª\sf/jfbL cfrfo{x¿sf b[li6df eg] cnª\sf/ g}
sfJosf] cfGtl/s tŒj xf] eGg] :j/ lgs} pRr /x]sf]

tYonfO{ gsfg{ ;lsGg . lsg klg eg] iff]8z
z[ª\uf/df ;lhPsL ;'Gb/L o'jtLdf h:tf] ;f}Gbmo{
emNsG5 sfJodf klg t]:t} ;f}Gbo{ / cfef cnª\sf/n]
k|bfg ub{5 . kfZrfTo ;flxTozf:qdf klg o;nfO{
k|tLs / ljDasf ¿kdf x]l/Psf] 5 -kf]v/]n, @)%(M
%(–^!_ . plNnlvt cfrfo{x¿sf sygnfO{ b[li6ut
ubf{ cnª\sf/ sfJosf] Pp6f zf]efsf/s tŒj ePsf]
/ o;n] sfJodf prfO / dfld{stf yKg] tYo :ki6
5 .

zAbfnª\sf/ / cyf{nª\sf/ o;sf b'O{ k|sf/ 5g\ .
zAb k|of]udf ;f}Gbo{ / rdTsf/ eof] eg] zAbfnª\sf/
x'G5 -yfkf, @)$& M @^@_ . o;n] s[ltdf rdTs[lt
k|bfg ub{5 / s[lt dfld{s Pjd\ cf:jfB klg aGb5 .
u/uxgf / nfnL kfp8/n] gf/Ldf ck"j{ ;f}Gbo{ k}bf
u/]em}+ zAbfnª\sf/n] klg s[ltdf ck"j{ ;f}Gbo{ k}bf
ub{5 . >'Tog'k|f;, 5]sfg'k|f;, j[Tog'k|f;, cGTofg'k|f;
tyf ods zAbfnª\sf/sf k|sf/dWo] kb{5g\ .

Pp6} :yfgaf6 pRrf/0f x'g] j0f{sf] af/af/ k|of]u
x'Fbf >'Tog'k|f; cnª\sf/ x'G5 -Gof}kfg], @)^#M (^_
. o;sf] ;'Gb/ ;+of]hgn] sfJodf >'ltdw'/tf k}bf
x'G5 . Psy/L zAbsf] hf]8L Ps 7fpFdf ldn]/ csf]{
ToxL zAbsf] hf]8L csf]{ 7fpFdf ldn]df 5]sfg'k|f;
x'G5 -kGt, @)%^ M (_ . o:tf] cg'k|f;sf] pkof]u
lgs} yf]/} sfJodf dfq x'g] ub{5 . Psy/L zAbsf]
hf]8L Ps 7fpFdf ldn]/ csf]{ ToxL zAbsf] hf]8L
csf]{ 7fpFdf ldn]df 5]sfg'k|f; x'G5 -kGt, @)%^ M
(_ . o:tf] cg'k|f;sf] pkof]u lgs} yf]/} sfJodf
dfq km]nf kb{5 . pxL qmddf Ps jf cg]s Jo~hgx¿
k6s k6s k'g/fj[lQ eP/ cfpFbf j[Tog'k|f; cnª\sf/
x'G5 -zdf{ / n'OF6]n, @)^!M ^#_ . o; cnª\sf/n]
s[ltnfO{ ;'Gb/ t'Nofpg'sf ;fy} efj ;Dk|]if0f ug{df
klg pNn]Vo e"ldsf v]Ng] ub{5 . k|To]s x/kmsf]
cGTodf ul/g] ;dfg j0f{sf] k'g/fj[lQaf6 cGTofg'k|f;
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x'G5 -zdf{ / n'OF6]n, @)^!M ̂ $_ . w]/} cy{ a'emfpg]
Pp6} zAb bf]xf]l/bf ods cnª\sf/ x'G5 -yfkf, @)%)
M @^^_ . o; cnª\sf/df Pp6} zAb ljleGg 7fpFdf
ljleGg cy{df cfPsf x'G5g\ .

zAbsf] cy{df dfq ;f}Gbo{ / rdTsf/ l;h{gf x'Fbf
cyf{nª\sf/ x'G5 -yfkf, @)%) M @^#_ . pkdf,
¿ks, pTk|]Iff, b[i6fGt, :jefjf]lQm, cltzof]lQm, ;Gb]x,
JofhlgGbf, nf]sf]lQm, efj;lGw pQ/ cflb o;cGtu{t
kb{5g\ .  b'O{ JolQm jf j:t' -pkdfg / pkd]o_ sf]
;fb[Zo jf t'NotfnfO{ pkdf elgG5 -zdf{ / n'OF6]n,
@)^! M ^$_ . pkdf cnª\sf/sf rf/a6f
36sx¿dWo] s'g} Ps, b'O{ cyjf tLg 36sx¿;Dd
nf]k x'Fbf n'Ktf]kdf cnª\sf/ x'G5 ->]i7, @)%$M
!!(_  . pkdfg;Fu pkd]osf] / pkd]o;Fu pkdfgsf]
k/:k/df ;fb[Zo hgfpFbf pkd]of]kdf cnª\sf/ x'G5 .
o:tf] cnª\sf/df pkdfg / pkd]osf aLr k/:k/df
pkdfgf]kd]o efj /x]sf] x'G5 ->]i7, @)%$M !@)_ .
pkd]odf pkdfgsf] ce]b cf/f]k u/L kmnfg' g} kmnfg'
xf] eGbf ¿ks cnª\sf/ x'G5 -zdf{ / n'OF6]n,
@)^!M^^_ . o;n] sljtfdf Joª\Uo ;[li6 ub{5 . Ps
k|sf/sf] j:t' -pkd]o_ df csf]{ k|sf/sf] j:t' -pkdfg_
sf] ;Defjgf b]vfpFbf pTk|]Iff cnª\sf/ x'g] u5{ -
>]i7, @)%$M !@@_ . o;df pkd]o g} pkdfg kf] xf]
ls eGg] ;Defjgf b]vfOPsf] x'G5 . :jefj eg]sf]
s'g} klg k|f0fL jf j:t'sf] u'0f jf afgL a]xf]/f xf] eg]
plQm eg]sf] egfO xf] . o;}n] :jefjf]lQm eg]sf] s'g}
klg k|f0fL jf j:t'sf] ldNbf] jf ;'xfpFbf] j0f{g eGg]
x ' G5 -yfkf , @)%)M @&^_ . ;d;fdlos
hLjghut\nfO{ oyfy{k/s 9fFrfdf cleJoQm ubf{
:jefjf]lQm cnª\sf/sf] ;[li6 x'g k'Ub5 . o; sfJodf
klg gflosfn] :jhLjg / ;f+;fl/s hut\ / tHhGo
tLtfdL7f ef]ufO k:sg] ;Gbe{df k|:t't ul/Psf kBx¿
lgs} :jfefljs / hLjGt /x]sf 5g\ . s'g} ljifo -
pkd]o_sf af/]df a9fO r9fO u/]/ /d0fLo kf/fn]

j0f{g ubf{ pTkGg x'g] cyf{nª\sf/nfO{ cltzof]lQm
cnª\sf/ elgG5 ->]i7, @)%$ M !@@_ . Ps pkd]odf
pkdfgsf] zª\sf ePdf ;Gb]x cnª\sf/ x'G5 -yfkf,
@)%)M @&@_ . o;df ;fb[Zok"0f{ / rdTsf/k"0f{
;+zo x'g' cjZos x'G5 . lgGbf / :t'lt jfRo eP/
:t'lt / lgGbf Joª\Uo x'g cfPdf b'O{ Jofh:t'lt / Jofh
lgGbf cnª\sf/ x'G5 -kGt, @)%^M ^*_ .
hg;fwf/0fdf k|of]u x'g] pvfg 6'Ssfx¿sf] k|of]u
ubf{ pTkGg x'g] cnª\sf/nfO{ nf]sf]lQm cnª\sf/
dflgG5 . Ps} 7fpFdf b'O6f b'O6f efjsf] cGtå{Gå x'Fbf
efj;lGw x'G5 -kGt, @)%^M !!*_. k|Zgsf] pQ/åf/f
pGglt jf cjglt a'emfpg vf]lhFbf pQ/ cnª\sf/
x'g] u5{  -kGt, @)%^M !)@_ . cyf{nª\sf/sf w]/}
k |sf/x¿ eP klg z"k {0fvf sfJodf k |o 'Qm
cnª\sf/x¿sf] dfq ;fª\s]lts lrgf/L dfq oxfF
k|:t't ul/Psf] 5 .

%= z"k{0fvf sfJodf cnª\sf/ k|of]u
z"k{0fvf sfJodf zAbfnª\sf/ / cyf{nª\sf/ b'j}sf]
;'Gb/ ;+of]hg km]nf kb{5 . oxfF s]xL k|d'v zAbfnª\sf/
/ cyf{nª\sf/x¿sf] dfq rrf{ ug]{ k|oTg ul/Psf] 5–

%=! zAbfnª\sf/
zAbfnª\sf/ k|of]usf b[li6n] k|:t't s[lt lgs} ;'Gb/
b]vf kb{5 . o;df k|of]u ePsf zAbfnª\sf/sf
k|sf/dWo] 5]sfg'k|f;, >'Tog'k|f;, j[Tog'k|f;, cGTofg'k|f;
tyf odssf] rrf{ ul/Psf]  5 M

%=!=! >'Tog'k|f;
o; cnª\sf/sf] pkof]un] k|:t't ljj]Ro s[lt lgs}
>'ltdw'/ aGg k'u]sf] 5 . o; cnª\sf/sf] k|of]u
ePsf] Pp6f kB o:tf] 5 M
s] ;De"mF v} sltslt s'/f u'Kt 5g\ b]lvFb}gg\
s] n]v"F v} sltslt s'/f t[Kt 5g\ n]lvFb}gg\ .

;Dem]F h]h] clnslt eg]F afNosfnLg aft
efU5g\ h:tf] ;sn ;kgf cfpFbfdf k|eft ..

–z"k{0fvf, #M !*

dfly plNnlvt kBsf] klxnf] / bf];|f] klª\Qmdf Pp6}
s07 :yfgsf s, v, u j0f{x¿ Pjd\ t];|f] / rf}yf]df
tfn' :yfgsf 5, h, em tyf bGTo :yfgsf t b g ;
j0f{x¿ cfj[Q eO{ logn] kBdf >'ltdw'/tf k}bf u/]sf
5g\ .

%=!=@  5]sfg'k|f;
o; cg'k|f;sf] pkof]u lgs} yf]/} sfJodf dfq kfpg
;lsG5 . o; sfJodf eg] 5]sfg'k|f; cnª\sf/sf]
k|of]u lgs} :yfgdf km]nf kb{5 . o; cnª\sf/sf]
k|of]u ul/Psf s]xL kB o:tf 5g\ M
d]/f] To:tf] dxn ;'gsf], ula{nf] 7fF6–afF6
rfx]h:tf] ljej ;'vsf] /fh;L 5fF6–sfF6 .

–z"k{0fvf, ^ M !!
emgf{, 5fFuf, ;/ gbgbL e]n vf]nf / tfn
af/L 6f/L ;dy/ pFrf z}ndfnf ljzfn .

–z"k{0fvf, ^M !%

k|:t't Znf]sdWo] klxnf] kBf+zdf cfF6–cfF6 j0f{x¿sf]
/ bf];|f]df cf/\O{–cf/\O{ j0f{x¿sf] k'g/fj[lQ eO{ 5]sfg'k|f;
cnª\sf/sf] cg'e"lt k|bfg u/]sf 5g\ .

%=!=# j[Tog'k|f;
k|:t't sfJodf j[Tog'k|f; k|of]u ePsf] Pp6f pbfx/0f
o:tf] 5 M

x]y]{F /ftL ha /xl/Fb} l;Gw'df OGb'nfO{
7fGy]F x]¿F ca d s;/L OGb'df l;Gw'nfO{ .
;f/f ;[li6l:ylt ljnosf] ¿k xf] l;Gw' h:tf]
nfUYof] cfk"m d klg t kmut\ l;Gw'df laGb'h:tf] ..

–z"k{0fvf, @ M!$

k|:t't kBdf l;Gw', OGb' / laGb' kbx¿sf] k6s k6s
cfj[lQ ePsf] x'Fbf j[Tog'k|f; cnª\sf/ /x]sf] 5 .

%=! =$ cGTofg'k|f;
pgsf x/]s Znf]sdf cGTofg'k|f;sf] ;'Gb/ ;+of]hg
/x]sf] cg'e"lt x'G5 . k|foM tL cToGt ;/n / ;'af]w
5g\ . sltko uhnsf dtnfh:t} cfef; lbg] k|s[ltsf
klg 5g\ . efjaf]wdf klg tL lgs} ;xfos ag]sf klg
5g\ . o;sf] Pp6f pbfx/0f x]/f}F M
xf] jf d]/f] s6' ljutn] k]ml/ emNsf lbPsf] <
xf] jf cEofut ;don] bb{ d]/f] l;Psf] <
xf] jf d]/f] cslyt syf :jKgdf kf]lvPsf] <
xf] jf d]/f] lgolt o'usf ;fydf hf]lvPsf] <

–z"k{0fvf, & M#@

dfly plNnlvt kBdf cGTofg'k|f;sf] ¿kdf lbPsf]–
l;Psf], kf]lvPsf]–hf]lvPsf] kbsf] k|of]u ul/Psf] 5 .
o;n] zAb ;f}Gbo{df t rdTs[lt k|bfg u/]s} 5 .
;fydf efjfleJolQmdf klg plQs} dfls{stf k}bf
u/]sf] 5 .

%=! =% ods
k|:t't s[ltdf Pp6} zAb ljleGg :yfgdf ljleGg cy{
k|s6 ug{ k|:t't ePsf] 5 . o;sf] ;'Gb/ ;+of]hg
ul/Psf] Pp6f pbfx/0f x]/f}F M
xfdL gf/L klg k'?ife}+m ;St5f}F ug{ sfd
;S5f}F xfdL klg k'?ife}+m nf]sdf /fVg gfd .
xfdL cfk}+m k|ultkysf] ;St5f}F /f]Hg af6f]
;femf g} x'g\ kjg jg jf gL/ cfsfz df6f] ..

–z"k{0fvf, @ M!@

pQm Znf]sdf  ‘kjg–jg’ df ods cnª\sf/ /x]sf] 5 .

%=@  cyf{nª\sf/
cy{df rdTs[lt k}bf u/L sfJodf dfw'o{ ;[hgf ug{df
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o;df k|:t't cyf{nª\sf/ lgs} ;kmn 5g\ . tLdWo]
pkdf, ¿ks, pTk|]Iff, b[i6fGt, :jefjf]lQm, lgbz{gf,
cltzof]lQm / t'Noof]lutf  d'Vo /x]sf 5g\ . oxfF
ltgsf] rrf{ ul/Psf] 5 M

%=@ =! pkdf
o; k|sf/sf] cnª\sf/ k|of]u u/L kf7sLo k|efj
;[hgf ug{df ljgf]bL lgs} ;kmn b]vf kb{5g\ . o;df
/x]sf clwsf+z kBx¿df pkdf k|of]usf] ;'Gb/ emfFsL
b]vf kb{5 . tLdWo] Pp6f pbfx/0f o:tf] 5 M
  5g\ kmqm]sf jg s';'dem}+ cfh oL cª\ucª\u
  bf}8\of] ljB'Nnx/ ls ;l/ k|Lltsf] of] t/ª\u .
  nfUof] cfkm}+ s';'d z/n] xflgPem}+ ;d:t
  cfk"mleq} ;[hg h?jf e]l6Pem}+ k|z:t ..

–z"k{0fvf, ! M !)

dflysf] kBdf s';'dem}+ cª\u kmqm]sf], ljB't\ nx/h:t}
k|Llt ¿kL t/ª\u bf}8]sf], s';'djf0fn] h:t} sfdjf0fn]
xfg]sf] / h?jf kfgL e]l6Pem}+ cfk"mleq} ;[hgfsf] d"n
k'ml6/x]sf] efj zf/Ll/s lqmof x'Fb} dgf]lqmofTds
pTsif{;Dd z[ª\vnfa4 eO{ k|:t't ePsf] 5 . pkdf
cnª\sf/sf d'Vo kfFr e]b ->]i7, @)%$M!!(_ dWo]
lgDg b'O{ e]bsf] klg oxfF rrf{ ug'{ ;fGble{s x'g
;St5 M

s_ n'Ktf]kdf
o:tf] cnª\sf/ /x]sf] Pp6f pbfx/0f klg x]/f}FM
nfu]F To:sf kl5kl5 s'g} ;"qn] tflgPem}+
xfjf rNbf t[0fbn To;} ;fy cfkm}+ p8]em}+ .

–z"k{0fvf, &M#!

dfly plNnlvt sljtf+zdWo] klxnf] klª\Qmdf pkdfg
;"qn] tflgPsf] pkd]o nfu]F eGg] k|yd k'?ifLo kbn]
z"k{0fvf g} xf] ls eGg] cfef; lbG5 . ;fb[Zojfrssf

¿kdf em}+ zAbsf] pkof]u ul/Psf] 5 t/ ;dfg wd{
plNnlvt 5}g . o;}n] pQm pbfx/0fdf n'Ktf]kdf
cnª\sf/ /x]sf] 5 .

 v_ pkd]of]kdf
of] cnª\sf/ k|of]u ePsf] Pp6f pbfx/0f o:tf] 5–
t]n} cfjZos 5 h;/L bLk of] aNgnfO{
gf/L ;fyL 5 clt h?/L lhGbuL rNgnfO{ ..

–z"k{0fvf, (M !)

k|:t't kBdf t]n / bLk tyf gf/L / lhGbuL b'j}sf aLr
pkdfgf]kd]o efj /x]sf] x'Fbf o;df pkd]of]kdf
cnª\sf/ /x]sf] 5 .

o:t} o; sfJodf d'h'/f, 5}g, x}g, s:t'/L, s';'d,
ljB'Nnx/, xflgP, e]l6P, kmqm], 9's'/, rª\uf, kfª\u|f,
kfP, rfx], :j0ff{ef, cf]ln{P, k}mlnP, k'?if, l;Gw', laGb',
k|0fo, 5fn, x]b{5g\, 3]b{5g\, ;l/tf, eFj/f], k"mn, jif{,
/f]lkP, 9'ª\uf, ;kgf, e]6f}F, ofofj/, k'l:tsf, 9's9'sL,
efj, tflgP, p8], laDa, afFr]sf, :jKg, /lj, lxdlzv/,
;xh, ;Ltf, x}g, ;NsfOP, ldNsfOP, rN5, 5x/f,
hnlw, hx/, z}n1ftf, Eofu'tf], lxpF, z"Go cfsfz,
dxfsfz, u|Lidsf] Kof; h:tf gfdklbs tyf
lqmofklbs pkdfg k|:t't 5g\ . pkd]osf ¿kdf
z"k{0fvf, p;sf] ;f}Gbo{, dgsf cl:y/ efj, lrGtg
tyf kl/j]z b]vf k/]sf 5g\ . ;fb[Zojfrs zAbsf
¿kdf em}+, h:t}, ;/L, t'No, ;dfg cfPsf 5g\ . o;
k|sf/ k|:t't sfJodf pkdfsf] /fd|f] ;+of]hg ul/Psf]
:ki6 x'G5 .

%=@=@ ¿ks
¿ks k|of]usf b[li6n] x]bf{ k|:t't sfJo lgs} ;an /
;zQm ag]sf] b]vf kb{5 . o;df k|:t't s]xL sljtf
x]/f+}M

hf hf 3:sL k/k/ ptf jf;gfsL esf/L
/}5];\ gf/L ;[hglag'sL ljZjljWj+;sf/L ..

–z"k{0fvf, !)M !^

o;df z"k{0fvf / jf;gfsf] esf/L tyf gf/Lsf ¿kdf
z"k{0fvf / ljZjljWj+; ug]{ ;[hgfxLg zlQm -pkdf /
pkd]o_ sf aLr ce]bf/f]k ul/Psf] x'Fbf ¿ks cnª\sf/
/x]sf] :ki6 x'G5 . o:t} tn plNnlvt Znf]sx¿df
klg ¿kssf] ;'Gb/ k|:t'lt /x]sf] 5–
gf/L cfkm}++ ;[hg ;l/tf d"nsL :jR5 kfgL
gf/L cfkm}+ k|0fo ;'ifdf ;EotfsL laxfgL .
gf/L cfkm}+ dg'h ul/df :g]xsL z}ndfnf
gf/L cfkm}+ e'jgtnsL si6 ;ª\3if{ Hjfnf ..

–z"k{0fvf, !#M !

pQm Znf]sdf gf/L / ;[hg ;l/tf, gf/L / k|0fo ;'ifdf,
gf/L / dg'h ul/df tyf gf/L / e'jg tnsL si6sf
aLr ce]bf/f]k ul/Psf] x'Fbf ¿ks cnª\sf/ /x]sf] 5 .
cem t]x|f}F ;u{ ¿kssf] d'xfg ag]/ k|:t't ePsf] 5 .
k'gM csf]{ Pp6f gd'gf M
gf/L cfkm}+ dg'h dgsf sNkgf x'g\ snf x'g\
gf/L cfkm}+ w[lt lxdr'nL z[ª\vnf d]vnf x'g\ .

–z"k{0fvf, !#M %

%=@ =# pTk| ]Iff
o; cnª\sf/sf] k|of]udf klg sljsf] n]vgL lgs}
;an ag]sf] 5 . pTk|]Iffsf] ;'Gb/ ljlgof]hg ul/Psf]
Pp6f kB o:tf] 5 M
3'Db} cfPF clg d clxn] b08sf/0odf 5'
dfgf}+ k|s[ltl;tsf] :g]x ;f}hGodf 5' .

–z"k{0fvf, %M #

pQm kBdf pkd]o b08sf/0odf k|s[lt ¿kL
;f}hGotfsf] ;Defjgf b]vfOPsf] x'Fbf pTk|]Iff cnª\sf/
/x]sf] 5 .

%=@=$ :jefjf] lQm
o; sfJodf klg gflosfn] :jhLjg / ;f+;fl/s
hut\ / tHhGo lttfld7f ef]ufO k:sg] ;Gbe{df
k|:t't ul/Psf kBx¿ lgs} :jfefljs / hLjGt
/x]sf 5g\ . o:tf :jfefljs hLjg ef]ufOsf]
cleJolQmaf6 o;df :jefjf]lQm cnª\sf/ ;[lht x'g
k'u]sf] 5 . o;sf] Pp6f pbfx/0f x]/f}+M
gf/Laf6} cldt ;'vsf] x'G5 jiff{ w/fdf
x'lG5g\ k'YjL b|ljt pgsf xftn] 5f]OFbfdf
gf/Laf6} ;sn lzz'df ldN5 jfT;No /fu
gf/L g} x'g\ 3/3/ anL Hof]lt xg]{ lr/fu

 –z"k{0fvf, !#M@

dfly plNnlvt kBdf gf/Ls} sf/0f ;'vsf] jiff{ x'g],
pgsf xftsf] :kz{ kfpgf;fy wtL{ klg b|jLe"t x'g],
lzz'df jfT;No :g]x k|fKt x'g] tyf gf/Ln] g} 3/3/df
pHofnf] 5g]{ ;TonfO{ :jfefljs ¿kdf j0f{g ul/Psfn]
o;df :jefjf]lQm cnª\sf/ /x]sf] 5 .

%=@=% cltzof ]lQm
pgsf sltko kBdf cltzof]lQm cnª\sf/sf] k|fr"o{
/x]sf] 5 . o;sf] Pp6f pbfx/0f o:tf] 5 M
gf/LnfO{ hlt hlt k9\of] plQ g} k9\g afFsL
gf/LnfO{ hlthlt a'e\mof] plQ g} a'e\mg afFsL
5g\ gf/Lsf k|lt hlt oxfF sfJo cfVofg, zf:q
tL gf/Lsf cd/ dlxdf l;Gw'sf 5fn dfq ..

–z"k{0fvf, !#M #

 oxfF gf/LnfO{ sbflk k9]/ k9L g;lsg], a'em]/ a'emL
g;lsg] / cfh;Dd n]lvPsf zf:q / sfJox¿
;d'b|sf] 5fn dfq /x]sf eGb} gf/LnfO{ O{Zj/TjeGbf
pRr tyf /x:odo zlQmsf ¿kdf lrq0f ul/Psf]
x'Fbf cltzof]lQm cnª\sf/ /x]sf] 5 .
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%=@=^ ;ª\s/
z"k{0fvf sfJosf sltko kBx¿df ;ª\s/ cnª\sf/
kfpg ;lsG5 . o;sf] Pp6f pbfx/0f x]/f}F M
lxF8\bf] gf}nf /x/ a6'nL x]g{ ;+;f/ d]nf
cfFwL xf] jf ls t hnlwsf] 5fn xf] a}+; a]nf < .

–z"k{0fvf, !M!%

k|:t't kBdf ¿ks / ;Gb]x cnª\sf/ g5'l6\6g] u/L
cfPsf 5g\ .  cg]s cnª\sf/ Pp6} kBdf ;+of]lht
eP/ cfPsf] x'Fbf o;df ;ª\s/ cnª\sf/ /x]sf] :ki6
x'G5 .

%=@=& ;Gb ]x
z"k{0fvfdf /x]sf] o;sf] Pp6f kB o:tf] 5 M
;fx|} /fd|f] ;'tg ljlwn] xf] ls cfkm}F s'Fb]sf]
dfG5] xf] jf dg'h /hdf k"mn /fd|f] k'mn]sf] <

–z"k{0fvf, *M(

k|:t't kBdf z"k{0fvfsf] b}lxs ;f}Gbo{ lgdf{0fdf a|x\dfn]
cfkm}+n] sflnu8n] em}+ s'FbL s'FbL agfPsf x'g\ ls eGbf
pTk|]Iff cnª\sf/ / dfG5] xf] ls jf dfgj ?lw/af6
ag]sf] s'g} k"mn g} xf] egL ;Gb]x k|s6 ul/Psf] x'Fbf
o;df ;Gb]x cnª\sf/ k/]sf] 5 .

%=@=* Jofh:t'lt
JofhlgGbf cnª\sf/ pkof]u ePsf] Pp6f b[i6fGt
o:tf] 5M
;'Gy]F d}n] cltzo bofjGt 5g\ /fd eGg]
;'Gy]F d}n] csn'if dxf;Gt 5g\ /fd eGg]
b]v]F d}n] ha t clxn] jL/ tL /fdnfO{
nfUof] ldYof lsg lsg ;a} ls+jbGtL dnfO{ ..

–z"k{0fvf, !!M&

dfly plNnlvt kBdf klxn] /fdnfO{ clt bofn',
lgisnª\s ;Gt / jL/ eg]/ k|z+;f u/L clxn] tL ;a}

syg c;To ;fljt ePsf] eGb} pgsf] lgGbf ul/Psf] x'Fbf
Jofh:t'lt cnª\sf/ /x]sf] 5 .

%=@=(  nf ]sf]lQm
z"k{0fvf sfJodf o;sf] klg a8f] s'zntfk"j{s lgjf{x
ul/Psf] km]nf kb{5 . o;sf] Pp6f gd'gf M
df5f] df5f] clg t ;xh} Eofu'tf] em}+ 5sfO{
kf]vL cfzf kl5 t emg\ lg/fzf lbnfO{
tf}Nof] d]/f] dg ;'dg of] /fdsf bfh'efO
nfUof] ;fx|} s'l6n lbnsf] v]n ltd|f] dnfO{ ..

–z"k{0fvf, !! M !%

o;df afNo sfndf v]lng] ‘df5f]df5f] Eofu'Qf]’ sf]
jfUwf/fnfO{ k|of]u ul/Psf] x'Fbf oxfF nf]sflQm cnª\sf/
/x]sf] 5 .

%=@=!) efj;lGw
k|:t't sfJosf d'Vo kfq z"k{0fvf, nId0fsf dgdf
o:tf efjx¿sf aLr åGå /x]sf] 5 . o;sf] klg
Pp6f pbfx/0f x]/f}F M
;f}ldq]sf] jrg dgdf tL/em}+ u8\g yfNof]
d]/f] cfk\mg} x[bo b'O6f efjdf n8\g yfNof]
of}6f eGYof] ca bdg u/\ leqsf] r]tgf tF
csf]{ eGYof], k|s6 ca u/\ sfdsf] jf;gf tF ..

–z"k{0fvf !)M !

o;df jf;gf bdg ug'{ ls k|s6 ug'{ eGg] b'O{ lj/f]wL
efjx¿sf aLr åGå /x]sfn] efj;lGw cnª\sf/ /x]sf] 5 .

%=@=!! pQ/
o;df o:tf pQ/ cnª\sf/x¿ k|z:t} km]nf kb{5g\ .
tLdWo] sfJosf] clGtd lj>flGtdf /x]sf] Pp6f pbfx/0f
dfq oxfF k|:t't ul/Psf] 5 M
;f]rf}F gf/L/lxt husf] sNkgf x'G5 s:tf] <
aGWof wtL{, u|xu0fljgf z"Go cfsfzh:tf] .

–z"k{0fvf, !#M @^

dflysf] kBf+zdf klxnf] klª\Qmdf gf/L/lxt ;dfh
s:tf] xf]nf eg]/ k|Zg u/L pQ/sf ¿kdf cfPsf]
bf];|f] klª\Qmdf afFemf] wtL{ / u|xx¿/lxt cfsfzh:t}
xf]nf eg]/ pQ/ lbOPsf]n] oxfF pQ/ cnª\sf/ /x]sf]
5 .

^= lgisif{
o;k|sf/ k|:t't sfJodf zAbfnª\sf/cGtu{t
5]sfg'k|f;, >'Tog'k|f;, j[Tog'k|f; / cGTofg'k|f;, ods
tyf cyf{nª\sf/cGtu{t pkdf, ¿ks, pTk|]Iff, ;Gb]x,
;ª\s/, cltzof]lQm, :jefjf]lQm, Jofh:t'lt, nf]sf]lQm,
efj;lGw, pQ/ cnª\sf/sf] ;'Gb/ ;+of]hg u/L
/rgfnfO{ cf}wL ;'Gb/ 9ª\udf ;hfOPsf] 5 .
o;cltl/Qm o;df sfJolnª\u, t'Noof]lutf, lgbz{gf,
kl/s/, k |Tolgs, bLks, cg'dfg cflb w]/ }

cnª\sf/x¿sf] k|z:t} emfFsL kfpg ;lsG5 tfklg
oL ;Dk"0f{ cnª\sf/x¿sf] rrf{ of] 5f]6f] cfn]vdf
Tolt ;Dej x'g ;s]g . cnª\sf/sf] ;kmn k|of]usf
sf/0f g} v08sfJosf/n] eg]em}+ gf/Lsf kL8f, ckdfg
/ j]bgfx¿ dfld{s aGg k'u]sf 5g\ . cfVofg tŒj;Fu}
:jtM:k"mt{ ¿kdf k|jflxt eP/ au]sf oL cnª\sf/x¿
s[lqd geO{ ;xh / ;/n 5g\ . ltgn] syfgs,
hLjg r]tgf, /;fg'e"lt tyf efjaf]wdf st} klg cj/f]w
k'¥ofPsf 5}gg\ a? efjnfO{ kl/kfs cj:yfdf
k'¥ofpgsf nflu cfk"mnfO{ ;dlk{t ul/lbPsf 5g\ .
kmntM /;fg'e"lt dd{:kzL{ aGg k'u]sf] 5 . o;y{
k|:t't s[lt cfnª\sfl/s k|of]usf b[li6n] g]kfnL
v08sfJosf] kmfF6df lgs} pTs[i6 / ;an /x]sf]
:ki6 x'G5 .
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yfkf, lxdf+z' -@)%)_, ;flxTo kl/ro, -rf}yf] ;+=_, nlntk'/ M ;femf k|sfzg .
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jfNdLls -@)@@_, /fdfo0f, -c7f/f}F ;+:s/0f_, uf]/vk'/ M uLtf k|]; .
ljgf]bL, uf]ljGb/fh -@)&)_, z"k{0fvf,  gjnk/f;L M lqj]0fL ;flxTo kl/ifb .
ljZjgfy -;g\@))*_, ;flxTo bk{0f, -Jof=nf]sdl0f bfxfn / lqnf]sLgfy låj]bL_, jf/f0f;L M rf}vDjf ;'/ef/tL

k|sfzg .
Jof;, -@)#(_ cWofTd /fdfo0f, -;qf}F ;+:s/0f_ uf]/vk'/ M uLtfk|]; .
zdf{, df]xg/fh / vu]Gb|k|;fb n'OF6]n -@)^!_, k"jL{o / kfZrfTo ;flxTo l;4fGt, sf7df8f}+ M ljBfyL{ k':ts

e08f/ .
>]i7, O{Zj/s'df/ -@)%$_, k"jL{o Pjd\ kfZrfTo ;flxTo ;dfnf]rgfM k|d'v jfb / k|0ffnL, -bf]=;+=_,

sf7df8f}+ M ;femf k|sfzg .
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ENGLISH LANGUAGE TEACHING MATERIALS
AND TESTING METHODS: CONNECTION AT THE

PRIMARY LEVEL EDUCATION IN NEPAL
Surendra M.C.

HOD English, MMC

Abstract
This article aims at evaluating the effectiveness of the primary English Language Teaching
materials designed by CDC and the testing systems approved by CDC, and the consequence
of their consistency in the success of ELT at the primary level education in Nepal. The
current study elicited data from a set of questionnaire and semi-structured interviews with
English teachers of both urban and rural schools in Nepal. The study explores that the
materials, though comprise four language skills, the evaluation system focuses only on the
reading and writing skills. Consequently, the practice and assessment of listening and speaking
skills are neglected in schools. This divergence between the materials and the assessment
system along with inappropriate teaching methods, untrained teachers, and shortage of
classroom resources greatly hinders the development of learners' communicative competence.
So, the article recommends a corresponding association between the teaching materials and
the testing methods to attain the goal of the curriculum.
Key Words: Curriculum, ELT Materials, Communicative, Competence, Language Skills, Teaching
Techniques, Testing Methods, Teaching Methods

Introduction
In this highly communicative era, realizing the
immense importance of English as a way of local
and worldwide communication, Nepal
government has emphasized English Language
Learning (ELL) from the very initial stage (from
Grade 1) to prevent the language being fossilized
in the advanced stage. As acquiring a language
is much more difficult and ultimately less
successful after the 'critical period' i.e. between
age 5 and puberty (Lenneberg 19671:62), the
primary level is the best time to develop learners'
competence in English language because the

imperfect learning at this fundamental level may
impede the purpose of ELL. Besides, earlier
beginning of language learning provides more
practice and experience, leading ultimately to
greater fluency and effectiveness (Curtain and
Dahlberg 2004:163). Considering this fact,
English language is taught as a compulsory
subject from the primary level education in
Nepal. Still most of the learners cannot attain
the desired proficiency in English. So, this article
investigates the reasons of the failure of learning
English as to whether it is the deficiency in the
processes of English language teaching (ELT) i.e.

poor materials design and faulty teaching
methods to attain communicative competence,
or the imperfect evaluation system. This article
scrutinizes English language study in the Nepali
medium primary schools. The study attempts to
examine English materials of Grade IV and
Grade V designed by Curriculum Development
Center and the testing systems prescribed by
CDC and proceeds analyzing the objectives of
the primary English curriculum, teaching methods
and classroom practices. Today, English as a
global language has become a lingua franca in
Nepal. So National Education Policy has
emphasized the development of learners'
communicative competence in English. In ELT,
instructional materials have an influential role in
facilitating the learning process as they are the
primary sources of learning contents and
activities, guidance for performing tasks, and
techniques to evaluate learning outcomes
(Richards:2006- 15). But the effective
application of the materials in the classrooms
should be ensured to get the benefit from them.
Besides, the testing systems that aim to measure
students' competence affect the teaching
methods and classroom practices and thus the
success of the curriculum as the education
system in Nepal is conventionally based on
examinations. So, it is worth investigating whether
primary English textbooks, teaching techniques,
learning environment and assessment methods
are complementary to develop learners'
competence in all language skills.

 Literature Review
To achieve terminal competence in English, it is
important to build up learners' communicative
competence. Communicative competence refers
to the knowledge of using 'language for a range

of different purposes and functions'  (Richards
& Rodgers:2001-156); and the relationship
between linguistic competence and socio-
linguistic competence (Canale and Swain-1980-
6). Selection of appropriate teaching method is
crucial in getting the maximum benefit from the
materials. After 2028 BS, The Audio Lingual
Method, The Communicative Approach, the
Communicative Language Teaching (CLT) etc.
have been introduced in Nepal as effective
approaches to develop learners' communicative
competence in English (NESP: 2028).This
method enables the learners to interact
meaningfully in real life situations. Here the
meanings of language are exerted through
involving classroom activities instead of direct
translation. Learners' grammatical competence
is built up in an inductive way. Richards &
Rodgers suggest three types of CLT materials
for communicative language use - text-based,
task-based, and realia. Text-based materials
consist of texts containing information, themes,
and tasks promoting learners' thematic,
comprehensive and communicative competence.
Task-based materials contain games, role plays,
simulations, task-based communication
activities, etc, and realia includes authentic and
real life materials. The classroom is a "real social
context in its own right, where learners and the
teacher enter into equally real social relationships
with each other" (Littlewood:1981-44) and the
teaching materials are 'the way of influencing the
quality of classroom interaction and language
use' (Richards & Rodgers:2001-168). The
classroom teaching that provides an enjoyable
learning environment and interesting activities
such as songs, rhymes and games should be
ensured to make the learners motivated in
learning (Ara:2009-161-172). But in Nepal the
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traditional and dominant way of teaching in most
schools tends to focus on memorizing facts with
little emphasis on developing analytical, practical
or vocational skills (UNICEF:2013); teachers
follow the grammar explanation, lecture based,
and memorization-oriented ELT pedagogy'
(McKay 2011); and classroom instructions
focus on 'mere skill-drill with substantial
memorization and repeated practice' instead of
connecting bridge between 'the oral language
experiences to the written or visual world of
literacy' (Banu:2009- 2). Important ELT
resources like communicative teaching materials;
and financial, infrastructural and management
facilities' are not equally available or favorable
in all the educational institutions in Nepal.

Objectives
This study has been conducted to,

- study the effectiveness of primary English
materials to develop learners'
communicative competence.

- investigate learners' involvement in
practicing English language skills in the
classrooms o observe the challenges of
the proper implementation of English
materials in the classrooms and

- assess the validity of testing methods in
executing the purpose of the primary
curriculum.

Methodology
This empirical study has been conducted to have
an in-depth observation of English textbooks of
Grade IV and Grade V designed by CDC, the
sample question pattern of primary completion
examination approved by Education Committee,
and testing tools adopted to evaluate learners'
progress in ELL. The data of the study have been

obtained from surveys. This research has also
got data from some secondary sources on
primary education, materials design, language
teaching and testing. This research has used a
mixed method approach with an analysis of
both quantitative and qualitative data where
questionnaire (comprising close ended and
open ended questions) for teachers, face to face
semi-structured interviews with the teachers,
and classroom observation were used as data
collection tools. A descriptive and interpretative
analysis of the data was carried out. The
samples of the schools were selected by
purposive sampling procedure. 15 government
primary schools of Kawasoti were visited; 15
primary English teachers were selected as
respondents for data collection. The teachers
were given questionnaires and interviewed as
well.

 Limitations of the Study
Though the study aims to portray the
incoherence between English Language
Teaching materials and testing methods at the
primary level and its influence on the entire
primary education system in Nepal, only fifteen
government primary schools  were examined
Only teachers' perceptions were studied as the
teachers were directly involved in the utilization
of materials in classrooms. Only 15 classes
were monitored to observe the actual
classroom practices. If more classes had been
observed, the study could have been more
holistic.

 Data Analysis and Findings
The data of the study have been analyzed into
four categories such as: (1) English Language
Teaching materials analysis, (2) testing system

evaluation, (3) teachers' attitudes and roles in
ELT, and (4) actual classroom practices.

 English Language Teaching Materials
Analysis
The primary English materials, My English (Grade
IV-Grade V) cover four basic skills of English -
listening, speaking, reading, and writing providing
opportunities for the learners to practice as per
the purpose of teaching English i.e. 'to help
students develop competence in all four language
skills in English through meaningful and enjoyable
activities'.  To improve listening and speaking
skills of the learners, basic English sound
recognition, sound differences using minimal
pairs, rhythm of speaking, stress, and intonations
have been brought into practice in the materials.
The learners are instructed to perform these in
rhymes and songs with rhythm to make them feel
interested in learning. To improve learners'
comprehensive skill teachers have been instructed
to read aloud and act out dialogues, sounds, and
texts. To develop learners' speaking skill, the
materials aim to teach some useful
linguistic expressions needed for social interaction
such as exchanging greetings and farewells,
making introductions, giving commands and
instructions, asking and answering questions,
making requests, etc through some authentic and
simple conversations. The subject matters of the
conversations have been taken from real
life situations. The activities like describing
pictures, talking about easy events and things,
working in pairs and in groups are included for
speaking practice. The materials have included
authentic reading texts selected from learners'
familiar environment to associate learning in real
life context. Reading the texts with proper
understanding, sound, stress, intonation and

punctuation is accentuated to develop learners'
reading competence. With a view to having a
good command in writing skill, some
fundamental syntactic structures such as
formation of words, phrases, statements,
questions, commands, requests, instructions and
some simple grammatical items (e.g.
contractions, capitalization & punctuation, tense
aspects, nouns & pronouns, common
prepositions, etc.) are introduced inductively in
different contexts so that the learners can acquire
the rules naturally. Important grammatical rules
are especially pointed out in 'Language Focus'
for more practice. The materials also
intend to teach technical writing such as letters,
paragraphs, short stories, short composition
writings, dialogue writing, filling up forms, etc.
Simple rhymes and poems, games, pictures and
simplified stories are also included to make the
learners motivated in learning. Useful and
meaningful exercises are planned to assess the
outcome of learning. In the textbooks different
skill based tasks such as filling in the gaps, pair
work, group work, chain drill, sound practice,
matching, drawing and coloring, answering
simple questions, identifying true or false,
describing familiar objects, etc are intended to
be done.

Evaluation of the Assessment Methods
Evaluation
The sample question approved and provided
by Examination Committee is considered to be
the benchmark for measuring the expertise of
the primary level learners. But it is unfortunate
that in the public examinations, questions are set
to assess only reading and writing skills.
Different writing tasks such as attempting
multiple choice questions, filling in the blanks,
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matching columns and comprehension check of
reading texts the ability to use punctuations and
capital letters, and to form correct sentences are
selected to evaluate learners' grammatical
competence. But assessment of listening and
speaking skills is absent from the question.

Classroom Observations
The study observed real classroom practices to
examine the challenges of implementing the
English textbooks. These observations provided
information on the use of languages and teaching
aids in the classroom, teaching strategies,
classroom environment, and the frequency of
learners' participation in classroom interactions.

Language Used in the Classroom
In the classrooms, teachers mainly used Nepali
for interpersonal talks and English only while
reading from the textbooks. Code switching
between the two languages was frequently
observed in the conversations
between teachers and students.

Use of Teaching Aids in the
Classroom
In most of the classrooms
nothing but English textbooks,
blackboard and chalk or white
board and marker were used as
teaching aids.

 The Teaching Strategies Applied in the
Classes
In the classes, teachers were translating English
texts into Nepali and completing mainly the
exam-oriented exercises from the textbooks.
Grammatical items pointed out in the 'Language
Focus' were taught deductively. In some classes,

students were involved in speaking by practicing
dialogues which were rather the 'scripted
dialogues' constructed for the purposes of
language teaching than the 'authentic dialogues'
i.e. naturally occurring discourses. Contents of
the lessons rather than the language skills were
focused.

Teaching Methods

Teaching 
Method 

Number of 
responses 

percentage 

GTM 13 87% 
Other 2 13% 
 The survey investigated that almost 87% of the

respondents followed the GTM whereas only
13% followed the CLT or other methods in
teaching English.

The Teaching Aids Used in the Classrooms

Teaching aids Frequently Occasionally Never 
Textbook 100% - - 
Board( black/white) 100% - - 
Visual aids(chart, 
picture, cards etc) 

30% 60% 10% 

Audio aids - - 100% 
Audio- visual aids - - 100% 
Multi- Media - - 100% 
 The results disclosed the fact that 100% teachers

frequently used textbooks, board and chalk or
marker. 30% teachers frequently and 60%
teachers occasionally used visual aids. Teachers
never used audio, audio-visual aids and
multimedia or OHP in the classrooms.

Effectiveness of English Materials
Most of the participating teachers mentioned that
English materials covered four skills of the

language, but no audio CD was provided with
the textbooks for English sound and speech
practices. Some teachers observed that the
proper implementation of English textbooks was
not possible for the limitations of the teaching
environment.

Testing Tools Selected in Schools
The study found that all the respondents selected
testing tools following the sample public exam
questions and no one found to take skill-based
tests in schools. The study showed that the
teachers never attempted listening tests and
speaking tests; all of them always tested reading
and writing skills.

Obstacles to Make the Classroom
Communicative
Insufficient classroom, space  unavailability of
teaching aids, lack of training, and the pressure
of the exam preparation were viewed as obstacles
to make the communicative classes. All teachers
viewed that the evaluation system did not include
testing items on all language skills and thus failed
to develop learners' communicative skills
absolutely. The traditional English exam questions
have little impact on attaining communicative
competence as the questions are designed only
to test the students' ability to read and write.

Most of the teachers did not have access to
teachers' guide. They mentioned that the test
items on translations prompted them to conduct
classes in the GTM. The teachers stated that the
teaching method selection and classroom practice
were accomplished considering the public exam
questions. Teachers also mentioned large classes,
unavailability of teaching aids, unfavorable
classroom environment, and inadequate time as
some of the  hallenges to the proper
implementation of English materials in
classrooms.

Discussion
To ensure effective ELL at the primary level,
CDC has designed English textbooks
comprising four language skills to put into
practice the communicative approach. Though
English materials are designed with a good
number of communicative activities on all
language skills, the testing system does not let
the learners explore their natural conversational
talents as testing items on listening and speaking
skills are absent there. This inconsistency
ultimately affects the teaching techniques and
classroom practice. The study showed that only
reading and writing tasks were practiced in
schools and assessed in intra-school
examinations. On the contrary, the practices of
listening and speaking skills were avoided as
no marks were allotted for these skills in public
exams.Traditionally, what is actually meant by
ELL in Nepal is to read the texts (even
sometimes without proper understanding) to do
exercises, to know grammatical rules, and to
practice exam related test items. The study
observed that English textbooks at the primary
level contained different communicative tasks
such as pair works, group works, role plays,
chain drill, etc, but the real classroom context
seldom provided the learners opportunities to
practice them properly. Rather, teachers often
involved learners in controlled practice that
highly affected their accuracy to make new
structures and their fluency in English. Teaching
through fun activities was seldom accomplished.
Consequently, English speech and grammar did
not emerge naturally in the learners. Thus, one
of the objectives of English curriculum to enable
the learners 'to speak English to talk about day
to day life and fulfill communicative functions'
remained yet to be achieved. Lecture based
teaching system also deprived students of getting
enough language production time. The classes
which were the only arenas for the learners to
have exposures to English language were not
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always conducted in English. This short-term
practice resulted in the learners' poor speaking
abilities. As audio CDs were not provided with
the textbooks, often teachers' faulty speeches
were the only source of learning English sounds
and pronunciation. It, however, sometimes
caused students' imperfect phonological
development since most of the teachers were
untrained. Besides, most of the teachers did not
follow teachers' guide which might help them to
select the appropriate teaching methods. The
government's unfortunate failure to provide
teachers' guide to a large number of teachers
and teachers' improper orientation with the CLT
approach hindered the appropriate utilization of
materials. Generally, teachers followed the GTM
by translating English text into Nepali, using
Nepali language in giving lectures, teaching
grammatical rules deductively, and encouraging
memorization. Furthermore, the pressure of
exam preparation, and unavailability of the
modern teaching aids got in the way of achieving
the desired goal of the curriculum.

Conclusion
To achieve enduring proficiency in English
Nepal government has emphasized
competency based ELL from the primary level
education. Still most of the learners cannot
reach the target competency level due to
prevailing deficiencies and challenges in our
education system. The findings of the study
showed that though English textbooks were
designed accentuating four language skills of
English, the inauspicious and inadequate
teaching environment obstructed the proper
utilization of materials. Besides, the traditional
faulty evaluation system was found to be an
obstacle to the success of the primary English
curriculum as it did not provide equal
opportunities to practice all language skills and
thus impeded the development of learners'
competence in written and spoken
communication. So, an effective and timely
synchronization between the primary English
materials and the testing systems should be
ensured to build up learners' linguistic and
socio-linguistic competences in English.
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SOME EVIDENCES OF QUALITY IMPROVEMENTS:
PARTICIPATION OF QUALITY ASSURANCE AND

ACCREDITATION (QAA) PROCESS OF MMC

C.N. Sapkota,
Lecturer, MMC

ABSTRACT
This article evokes the major procedures to   be followed by Higher Education Institutions
for the participation of Quality Assurance and Accreditation (QAA) process of Madhyabindu
Multiple Campus (MMC). It also explains the ownership interest in QAA with special reference
to MMC, which is one of the accredited campuses among 17 accredited campuses of Nepal.
This paper covers a comprehensive analysis of MMC's some operational aspects. It
demonstrates over all academic environments with the institutional system and effects along
with institutional strengths in terms of policy and procedures, teaching learning and evaluation
system, research, consultancy and extension, student support and guideline, public
information as well as infrastructural facilities in quality assurance and accreditation process.
It also provides MMC's current status of plans and progress; infrastructures and human
resources inventory.
Keywords: Self study, assurance, accreditation, quality, academic excellence.

Introduction
ISO international Standards of quality assurance
started in business sector since 1947. A standard
is a document which provides guidelines,
characteristics, specification, and requirements
that can be used consistently to ensure the
materials, products, processes, and services fit
for their purposes. It ensures that the products
and services are reliable, secure, and of high
quality. In business, they are generalship
equipments which minimize costs by reducing
waste and errors and increasing productivity.
They help the companies to access the new
markets, level the playing field for developing
countries and facility free and fair global trade.
ISO certified means the companies and quality

of their productions as per the standard
mentioned by International Standard
Organization. Quality Assurance is a way of
preventing mistakes or defects in manufactured
products and avoiding problems when delivering
solutions or services to customers; which ISO
9000 defines as "part of quality management
focused on providing confidence that quality
requirements will be fulfilled." Now a day adding
the terms Quality widespread term as: quality
assessment, quality evaluation, quality assurance
etc are in practice. Despite the widespread use
of the term [Quality], a more or less agreed upon
definition has not yet materialized, rather, a
multitude of meanings and conceptual confusion
are the results (Van Damme, 2003).
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The debates of Quality Assurance in higher
education rumored over many years regarding
the concepts and measure of quality in academic
institutions after successfully implementation in
business organization. For this purpose most of
the nations has established Quality Assurance
and Accreditation system in higher education
institutions. Rapid growth of academic institions,
new emerging concepts of education,
globalization in higher education is the major
achievement in accreditation mechanism. At first
American Recognition Organization promulgate
fourteen recognized excellence  of  accreditation.
In the year of 2005, European Association for
Quality Assurance in Higher Education focuses
to all members for forensic inspection of
standards and guidelines for quality assurance
in the European Higher Education

 In Nepal, Universities and colleges are increased
unbelievably after the restoration of democracy.
Without the concept of quality standards such
higher educational institutions are expanded
dramatically. Mainly, Tribhuban University, the
oldest University of Nepal, played vital role to
provide the access of higher education to general
public. Such situation creates the need and
demand for quality assurance system in Nepal.
On the other hand, because of globalization
education, vast number of students started to
step abroad for further study. Realizing these
facts, University Grants Commission (UGC)
implemented QAA mechanism after the
inspection of UGC act in 1990. UGC formulated
Quality Assurance and Accreditation Division
(QAAD) and Quality Assurance and
Accreditation Committee (QAAC) to develop
the overall mechanism of quality Assurance and
Accreditation process of Higher Educational

institutions of Nepal. QAAC is responsible for
quality assessment and accreditation whereas
QAAD is responsible for continuous efforts of
QAA. . UGC guideline states:

The need and demand for
accreditation has arisen because of
rapid growth in the number and
variety of HEIs and programs since
the 1990s in Nepal. The
overwhelming objectives of the
accreditation process is to recognize
and acknowledge the value added
transforming a student admitted to
a program/institution into a graduate
with enhanced knowledge and an
acceptable level of professional and
personal competence (UGC,
Guideline,2013, p.2).

Madhyabindu Multiple Campus (MMC) is one
of the leading community campuses of
Nawalparasi District, established in 2007 AD
(2063 BS) with the non profit motive.
Geographically, it is located exactly at the center
point of east-west highway of Nepal. MMC is
established with the joint efforts of general
publics, politicians, social workers of this locality.
MMC's senate with 300 members is the central
governing body of the institutions. At present
MMC owns more than 2200 students enrolled
in various programs offered by the institution in
undergraduate, post graduate and +2 levels.
Within the short period of time, MMC has
proved as the center of excellence. In this regard,
within 10 years of time University Grants
Commission of Nepal has certified as one of
the accredited campuses of Nepal. The selection
of MMC within the decennium at the national
level by the University Grants Commission
(UGC) and achieving Quality Assurance and

Accreditation (QAA) certification is the latest
example of its excellence.

OBJECTIVES OF THE STUDY
The main objectives of this paper is to explain
the main operation to be followed by Higher
Education Institutions for participation of QAA
process and obtaining accredited certificate with
special reference of Madhyabindu Multiple
Campus, of Kawasoti, Nawalparasi. It also
focuses on the quality improvement in the QAA
process and major challenges faced by Higher
Educational Institutions to achieve and maintain
its status. The limitation of study is only focused
MMC.

MMC'S CANDIDACY FOR QAA IN
HIGHER EDUCATION
Quality assurance process is systematic and
planned process either the standards are being
followed according to the guidelines released by
the UGC Nepal or not. It is comprehensive
analysis of acceptable standards of education and
need of quality enhancement. Quality assurance
process is designed in such a way either an
academic higher institution has out step or meets
its purposes or not. The guideline Of Quality
Assurance and Accreditation released by UGC,
Nepal mentioned:

QAA procedure consists of four-stage
process which is combination of self study
and peer review. The four stages are as
follows:
a) Submission of Letter of Intent (LoI)
b) Preparation  and submission of Self

Study Report (SSR)
c) Peer Review
d) Final decision of Accreditation

(UGC,Guideline, 2013, p.6-7)

MMC is the candidate for institutional
accreditation in higher education since the
acceptance of Letter of Intent (LoI) in 2012
AD to University Grants Commission (UGC),
Quality Assurance and Accreditation Division
(QAAD). Since then QAA technical
committee reviewed, suggested, and approved
the Self Study Report (SSR) on the basis of
coherent, language, and format for institutional
accreditation process.

PEER REVIEW VISIT
The UGC's Quality Assurance and
Accreditation Committee (QAAC) formed a
Peer Review Team (PRT) in the co-ordination
of Prof. Dr. Jairaj Awasthi, Former vice
chancellor of Far Western University for the
institutional accreditation process of MMC. On
the basis of SSR report submitted to University
Grants Commission, QAA Division, a high
level of Peer Review Team visited the campus
from 20 July 2016 to 24 July 2016. The PRT
offered the following priority recommendations
to take as mandatory towards completion of
accreditation process within 3 months.

1. Produce a phase wise timeframe plan
for construction of library building.

2. Increase the number of books,
journals and references.

3. Make provision of senior faculties in
each department to improve quality
education.

4. Total segregation of +2 school
education from MMC.

5. Canteen facility should be
strengthened.

6. Multiple outdoor and indoor sports
facilities should be strengthened.
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7. Revised SSR with updated information
should be uploaded in website.

ACCREDITATION CERTIFICATION
MMC developed an action report on the basis
of priority recommendation given by Peer
Review Team (PRT) and submitted to QAA
Division of UGC, Nepal. Since then pre visit
was made by QAA Division's Director and
Assistant, on 15-17 June 2016. After intense
review of the report, finally UGC decided for
accreditation to MMC. UGC organized a grand
ceremony on 16 December 2016 and awarded
Institutional Accreditation Award to MMC.

EVIDENCES OF INSTITUTIONAL
IMPROVEMENTS AFTER QAA
PROCESS
After participating in a meeting held by UGC,
the QAA division plays a stimulus role in
preparation of Self study Report. The University
Grants Commission also financially supported
to assure the quality enhancement of MMC. In
the process of Quality Assurance and
Accreditation, MMC has made various efforts
to maintain the quality of education. The criterion
wise benchmarks improvement after
participating QAA process are as follows:

IMPACTS ON POLICY AND PROCEDURES
For the institutional accreditation an education
institute must have well defined vision, mission,
goals and objectives. There must be the
maintenance of the campus's strategy for quality
monitoring and checks.  The responsibilities of
each department and teaching as well as non
teaching personnel should be well defined. The
responsibilities with job descriptions have been
implemented. With well defined vision, mission,

goals and objectives, MMC has its own written
legislation. The campus has foresighted vision,
programs and strategies to achieve the specific
goals and objectives. The department heads,
program coordinators, teaching personnel, non-
teaching staff all equally participate and are
responsible towards their respective duties and
responsibilities. There are various duly formed
organizational structures where the policies of
the institution are formulated, reflected and
updated under the provision of campus's
legislation. The supreme body of the campus
forms Campus Management Committee.

The campus has adopted different mechanisms
for internal quality, monitoring and checks. The
public information cell gathers all the feedbacks
form the stakeholders that help to improve the
quality of the campus. Beside the campus has
also developed its own website to provide
necessary information and get necessary
feedback from the stakeholders. There is the
provision of annual meeting of campus senate in
which the campus gives information about the
annual progress and receives necessary feedback
from the participants.

To develop the internal quality of the campus, it
has formed different sub-committees. The real
strength of students lies in their potentiality to
merge teaching and research activities. For this
MMC has formulated 5-member research
committee which carries out different research
works and manages the research activities. The
teachers and students are encouraged to carry
out research activities. Teachers are provided
with study leave and some financial support. The
campus has felt the need of more workshops,
seminar as well as more budgets for such
activities.

The campus provides different merit base
scholarship for outstanding students. The campus
has special policy to provide scholarship for
educationally disadvantaged groups. It provides
both English and Nepali medium classes in
Bachelor with equal fee.

The campus has healthy relationship with nearby
banks and industries so that all the students could
be benefited by internship as well as industrial
observation visits. The teachers also encourage
facilitate and inspire students to participate
industrial competency in different fields. The
campus regularly organizes seminars, workshops
and interaction programs to promote the quality
education. Teachers are frequently sent to
participate in such seminar and workshop so that
they could refresh their potentiality as well as
participate in research activities. For the
information of the campus programs, the campus
organizes orientation programs in the beginning
of each session.

Being a community based public campus, it has
many challenges. The political instability, lack of
responsibility of public people towards campus,
frequently changing policy of TU, lack of sufficient
fund is the challenging factors of the campus.
Besides these, due to the lack of sufficient budget
the campus is unable to provide facility of higher
degree to its teaching and non-teaching staffs.
The workshops, seminars and other professional
development trainings are also not frequently
conducted due to the lack of budget. Yet, the
campus has opportunity to develop it as deemed
university. Launching public awareness programs
as well as various technical subjects may lead
the campus to reach in its goal. Still, the campus
has opportunities to lunch various academic

programs as per the demand of general public
by providing academic excellence.

IMPACT ON CURRICULAR ASPECTS
After involving the process of QAA, MMC has
made consistency of programs of the campus
with goal and objectives. It develops the
mechanism of receiving feedbacks from
academic peers, guardians, students, alumni,
employers and other stakeholders. The
curriculum practices are utilized to achieve
academic excellence.  To enhance the mentioned
vision, mission and goals of the campus, the
campus has been running its curricular activities
according to the courses prescribed by
Tribhuwan University. The programs, held in this
campus, are flexible enough to offer students the
horizontal mobility and elective options. To
inform the elective options of this campus, the
campus organizes the orientation programs in
the beginning of each session.  The students of
one stream can change their stream according
to their interest if their criteria meet.

To develop the overall activities of the campus
besides the course, the campus encourages the
students to participate in extracurricular activities.
The campus encourages and inspires all the
pupils to use multimedia, computer and equally
participate in field work, academic cum industrial
tour to be familiar with modern technology and
develop their potentiality. To enhance the
communicative skill and physical skill different
extracurricular activities are launched.

The campus also conducts interaction programs
with concerned people on teaching learning
program.  The campus has collected different
feedbacks from public information cell and tries
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to implement such feedbacks to make further
academic policy of the campus. The campus
believes the students as forerunner as well as
agent of social change. So, to make responsible
towards society the campus has launched
different socio-cultural programs. The Youth Red
Cross Circle voluntarily helps in different social-
cultural and humanitarian programs.

The campus has been facing various challenges
in curricular activities. Due to the lack of sufficient
land, students are compelled to use public
playground for outdoor extracurricular activities.
Being a public campus, it has challenges to admit
students with entrance exam. Because of the
policy of TU, we are unable to launch technical
subjects like BBA, BCA, BIM as per the demand
of students. Despite the fact that the campus has
got the feasibility to orient the students towards
the vocational courses, M. Phil., Ph. D. degrees,
it has not been fully able to introduce such
programs according to the demand of the
community of this region. For this purpose, it
needs heavy financial support from international
and national donor agencies in order to launch
such programs. The campus has probability of
lunching Engineering, BHM as well as Forestry
programs.

IMPACT ON TEACHING, LEARNING
AND EVALUATION SYSTEM
 The program of teaching and learning are
focused to satisfy individual differences. The
campus assesses new graduates through
academic records and performances. Similarly,
the admission ensures the students through
prospectus, banners, FM radios and hording
boards. Though, at present, the campus hasn't
followed the written entrance examination test

for the students of bachelor level, we are
intending to have written test. The campus
informs the students about the programs running
in the campus and the concerned departments
highlight about the running programs. In
orientation program they can consult about their
respective fields and elective subjects that they
prefer to study. From prospectus they can easily
ensure the subject selection area as well as the
provision of scholarship provided by the campus.
The campus also provides scholarship to those
who are from minority, remote area as well as
martyr's children.

MMC runs classes to provide academic
knowledge through teaching, learning process,
creative research studies demanded by society
and nation. It has competent and dedicated
teachers, visionary scholars combined with
professionals. The campus believes that teaching
learning activities remains impossible without
using different new methods and procedures. So,
teachers are encouraged to prepare annual plan
and provided necessary suggestions in order to
meet the academic goals of the campus. The
traditional type of lecture method is
supplemented with class discussion, audio visual
method, field visit, surfing in internet, field work
educational tour, and industrial tour. The internal
examination committee provides the mark slip
of students in their respective department and
evaluates it. The overall performance of the
students is evaluated periodically on the basic of
their performances. The campus conducts
different internal tests in different phases. Extra
classes are provided to all the students without
any fee.

According to the provisions made by campus
legislation, the campus appoints and pays
temporary ad hoc teaching staff. Teachers'
performance in teaching is evaluated on the basic
of their class performances, students' response,
and result of annual examination and so on. The
best performer teachers are rewarded with the
letter of appreciation as well as cash prize. For
the better academic performance, the campus
freely sends the teachers to participate in different
seminars workshops and orientation programs.
An open and participative evaluation mechanism
is in practice to promote work satisfaction. For
this purpose, self appraisal evaluation system is
introduced with the motto of continuous
monitoring. To make teaching learning activities
easier, the campus collects student's evaluation
on institutional experience. The campus has
installed Wi-Fi and facility of internet to ensure
essential materials from internet and online
sources.

IMPACT ON RESEARCH,
CONSULTANCY, AND EXTENSION
The faculty members as well as the students are
encouraged, motivated and supported to engage
in activities. The campus encourages the students
to research activities in different sectors. The
graduate and post graduate students are
encouraged to do project as well as field work
research. The teachers are encouraged to
participate and conduct different workshops,
seminars and conferences inside and outside the
campus premises.  Teachers are provided with
study leave as well as some financial support for
research work and higher degree. The campus
has just stated to publish annual research journal.
Some of the teachers of master level are also
engaged in guiding the students' research work.

The campus frequently organizes different
research refresher trainings in coordination with
university professors, different nearby banks,
industries and finance companies to develop their
practical competency.

The campus has nominated the coordinator of
extracurricular activities for the extension of
additional activities. The campus publishes
prospectus, academic calendar annually to
inform the overall activities provided by the
campus. The publication cell members also
induce students to publish wall magazines and
conduct various literary programs.

We realized that the social activities performed
by the campus are few to enhance the public
relation. Thus, with the coordination of different
NGOs and GOs, the campus is planning to
introduce more new extension activities and
outreach programs.

However, the campus has opportunities to
introduce modern information, technologies and
teaching-learning activities. It has opportunities
to collaborate with international universities for
research, consultancy as well as extension
services. The campus has formed 5- member
Consultancy Service Unit for this purpose. It also
has an opportunity to co-ordinate with national
and international donor agencies, sharing
emerging issues, ideas and information.

IMPACTS ON INFRASTRUCTURE AND
LEARNING RESOURCES
The campus has been utilizing the physical
facilities to conduct the education programs
effectively. MMC has prepared 5-year strategic
plan indicating the existing building and projected
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expansion in the future. At present the campus
has its own fascinating RCC buildings in which
the classes are being run. The classes are well
appointed. The campus has facilities of advanced
computer lab, library, administrative, account and
exam sections.  The computer lab is well
equipped with sufficient computers and internet
facilities. In the library, bar coding reading system
is installed. New software is installed in account,
administration and exam section to run daily
works effectively and smoothly. There is
alternative source of power supply during load
shedding. Some of the physical infrastructure for
sports and physical education are also available
in the campus. The campus ensures optimum
utilization of its infrastructure facilities from dawn
to dusk.

The library has sufficient text books, reference
books, national and international magazines.
Every data record of book is maintained in
computer. After admission, students are provided
a bar-coding reading system identity card and
same card is used for library purpose. The
campus is goingto construct a separate library
building replacing the existing one. The campus
has aLibrary Management Committee according
to the provision of campus legislation. It
maintains the necessary rules and regulation as
well as the facilities provided to the students.

The campus owns well facilitated separate office
and rooms for campus chief and various
departments. It has a separate room for teachers'
union, Youth Red Cross Circle and for first aid
Equipments. Within the same building there is a
meeting hall with multi-media projector and a
guest room as well. There is a separate campus
cafeteria within the campus premises.

The campus hasn't been able to manage the
hostel facility yet for the students who are out of
this district. The campus has the plan to construct
a hostel for the students from distance. Similarly,
the campus has also taken some initiative to fulfill
the strong demand of vehicle facility by the
students coming from different areas.

IMPACT ON STUDENT SUPPORT AND
GUIDANCE
The campus has been providing clear information
to the new graduates about the admission
policies, required testimonials, fee structure,
scholar facilities, through prospectus and other
publications.  The EMIS section provides all the
information to all interested about student
progression as well as other required information.
The campus has been supporting the students to
carry out their academic performances. Some
of the students of this campus have passed civil
service examination, teachers' service
examination and some of the students are
employed in banking institutions as well. Some
of the students have better performances in
TOFEL, IELTS, and GRE examinations. The
campus has formed 3-member employment cell.
The cell supports to place many students in
various governmental and non-governmental
organizations. The campus also has an alumni
association to support the academic
environment. The teachers actively participate
in academic and personal counseling. The
campus has not been able to publish campus
magazine regularly though it has been
continuously publishing the annual calendar, and
prospectus.

The campus annually publishes updated
prospectus with detail information like programs

running in the campus, its facilities, scholarship
facilities and objectives. The campus allocates
3% of student's total fees for scholarship for
those who are financially backwards, dalits,
disabled, and martyr's family and marginalized.
With regard to the students of overseas the
campus has no specific policy.

The campus has been providing clean drinking
water to the students and teachers. The canteen
provides hygienic food and the campus has neat
and clean toilet for the teachers and students
separately. The campus has Youth Red cross
circle which has first aid unit likewise
gmomanometer, stethoscopes, bathroom scale
or adult weight machine forceps, scissors,
thermometer and other essential first aid
medicine. The campus has already set up a
patient bed and first aid services

The computers are adequate for all the students.
Students are provided scholarship on the basis
of their academic performance as well as their
need. The campus has the provision of student
progression monitoring. After unit test, each
teacher keeps records of student's progression
and internal examination committee safely puts
the record of student's progression in computer
hard disk. The campus has opportunities to
develop as a quality educational academic
center. The campus is planning to take entrance
exam for bachelor's level students. It has
opportunity to make access people from different
walks of life in the society and emerge as a
pioneer campus of the nation.

IMPACT ON INFORMATION SYSTEM
 Each individual's record after admission is safely
put in computers. The internal examination

committee manages to conduct exam in three
different phases. It also collects the performance
of the students. The students are motivated to
be participated in such examinations. The
outstanding student's achievement is announced
through media and notice board of the campus.
The campus notifies it's all information through
its own website. It is easy to collect the
information from the stakeholder; it also helps
to find out the draw backs of the campus. Before
publishing the result, the department heads carry
out meetings and evaluate subject wise result.
The results are further analyzed in the meeting
of quality monitoring and checks committee.

Further information about the campus is given
to the public through nBulletin (mobile
application), prospectus, souvenir, journal,
general meeting and notice board service.

IMPACT ON PUBLIC INFORMATION
The campus has its own public information cell
which provides the detail programs run by the
campus. The campus has the provision of
disseminating the overall academic performances
through nBulletin, prospectus, website FM radio
as well as website. The campus has also formed
publication committee that publishes calendar,
prospectus, souvenir and journal. Different
academic and administrative information is
published in brochure, prospectus and academic
calendar. The budgetary details are included in
financial reports. The public information cell
collects responses through discussion, interaction
with stakeholders. The campus senate includes
the people from various walks of life and they
impart useful academic financial and
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administrative suggestions which are preceded
for the implementation.  Besides, the campus
collects different recommendation through social
network site, Face book, nBulletin and URL
websites. The information practice has positive
impacts for the entire development of the
campus.

PROBLEMS AND FORTHCOMING
ISSUES
During accreditation process MMC has faced
many problems and after accreditation it has new
emerging concepts regarding quality
maintenance in higher education. The problems
faced in the process of accreditation and the
forthcoming issues after accreditation are
mentioned below.

1) In preparation of SSR after submission
of LoI, the conceptual difficulties  arised.

2) The benchmark wise questions are easy
to answer but difficult to provide the
evidences as annexes. Though various
activities has been conducted to meet
the academic goals, but not properly
documented.

3) More difficulty created to summit
teachers' participation in further
efficiency development programs.

4) After accreditation, MMC has to
withstand the mentioned issues and
challenges.
# MMc made a provision of admitting
the students through interview and soon
the campus is intending to admit the new
graduates through written test
examinations.
# since there is no any government
college in the district; MMC is forced
to admit the new graduates at minimal

fee because most of the students' of this
locality are from disadvantages,
marginalized and underprivileged
minority groups.
# After participating in QAA program,
the duties and responsibilities of the
faculty members, teaching and non
teaching personnel, program coordinator
is clearly defined.
# Students and teachers are more
engaged in research work. The work
load of teacher is clearly defined and
beside this, teacher manages more time
in research activities.
# Academic research journal has been
regularly started to publish.
# Because of the biased university policy,
new globalised market oriented and
semester based programs cannot be
launched outside the valley. The
enormous number of students of this
locality is compelled to move other
district for their higher study.

CONCLUSION
Getting the opportunities in quality assurance and
accreditation process is milestone of the quality
improvement of community, non-profit motive
campuses. The regular assistance, monitoring,
evaluation and essential feedbacks of UGC,
QAA division are praiseworthy which plays the
pivotal role for the overall development of the
campus. Since, Tribhuvan University, the
affiliation university, has not been evaluated the
designation of the teachers, teachers at least feel
secure in community colleges also. They have
the opportunity for further professional as well
as career development. The students particularly

from marginalized, Dalit, janjaties, Kumal, majhi,
Bote Mushahar who are educationally
disadvantaged are benefitted to achieve higher
education in accredited campus at  minimum fee.
Dedicated management committee, cultured and
disciplined students, harmonious relationship
between the local people, stakeholder, parents
and students, proper management of classroom
and interactive teaching learning environment are
positive impact after undergoing in the process
of Quality Assurance and Accreditation.
However, launching goal and market oriented
professional programs is becoming the major
challenge of community based campuses
because of financial problem. The graduation and

post graduation pass out ratio is still very low at
MMC which is the major challenge of this
institution. Mapping out proper and adequate
job opportunities of its graduate, research
publication capacity building, allocation of
budget for teachers' professional development,
upkeep relevant and appropriate technologies
are the major challenges of MMC. In order to
launch professional and technical subjects of
science and technologies, there should be the
unity of accredited campuses to design
curriculum, conduct examination as well as
publish results.
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Abstract`
At this 21st century, many problems arise due to non-communicable diseases than
communicable disease. Nowadays, many people are having sedentary lifestyle. Developing
the modern industries and technologies, people have the habit of using different technologies
in their life than their own physical activities. So, such types of non-communicable diseases
like diabetes mellitus occurs sporadically. To get rid of diabetes mellitus, we should provide
knowledge and information among the people about it. If they suffered a lot, we have to take
them to health centres for better treatment.

Diabetic patients' should know how to maintain their proper diet and how to do physical
activities. If the people have the signs and symptoms of diabetes, they have to consult the
physicians. Similarly, they have also the problems of hypoglycaemia. So, to get rid of this
situation, we have to raise awareness among the people about its impacts and should try to
find out different methods of research and articles too.

Key words: Types and causes of diabetes mellitus, clinical features, complications, dieting
and preventive measures.

FACTS ABOUT DIABETES MELLITUS

Nar Nath Pandey
Teaching Assistant, MMC

1. Introduction
Generally, we take diabetes mellitus, a most
dreadful disease we had ever heard. Because
we have seen such incident in reality also.We've
thinking of negative impacts towards this
disease.Those people who suffer from diabetes
mellitus feel discomfort, their body organs can
also be affected and think they can die soon.
But the reality is explained here.
 To raise the awareness of diabetes all over the
world, "World Diabetes Day" is celebrated on
14th November every year. Sedentary life style
seems to be mostly affected by this disease.
Hence, diabetes is also called as "the disease of

old not of child, disease of rich not of the poor
and disease of white people not of black"
(Wagle, 2068:373).

What type of disease is diabetes mellitus?
Diabetes mellitus is a chronic type of disease in
which cells of our body could not get required
amount of glucose for the production of energy
in conducting cellular activities. The food
containing carbohydrate when we eat, goes to
the intestine and gets digested, carbohydrare
converts the glucose and absorps through the
villis and goes to the blood stream. But the
glucose containing blood doesn't enter all parts

of our body or cells. Our body couldn't get
required amount of glucose that results in
diabetes. At this situation, brain and other parts
of our body gets affected and tissues are also
damaged.This problem gradually spreads over
our body and different organs become
functionless, that makes us weakness and
powerless.

"Insulin" is a type of hormone which secrets
through pancreasethat plays a vital role in
diabetes mellitus. Insulin allows glucose to enter
the body's cells. (Glucose is essential because it
is the main fuel of our body) When there is an
extra glucose in the blood, insulin stores this extra
glucose in the liver in the form of glycogen. When
there is not enough insulin, the body cells do not
get adequate glucose and the level of glucose in
the blood becomes high. Normally it is kept in
homeostasis between 80-120 gm/100 ml.
Another hormone called "Glucagon" also
produced in the pancrease, causes glycogen to
leave the liver and go to the blood when the blood
level of glucose is too low.

Diabetes is a metabolic disorder. It is a condition
in which insulin is not made enough because of a
defect in the pancrease endocrine cells or the
action of insulin on the cells is inadequate.
If there is more level of glucose in our body, then
people suffer from hyperglycaemia and if people
get more affected with this condition, then it is
called diabetes (Pundit, 2057: 74).

In other words, improper functioning of insulin
increases the level of sugar (Glucose) in blood
and its effects are commonly referred as diabetes.
In contemporary time, about 4 crores people of
the world are suffering from diabetes. Mainly, it

affects the parts of our body such as eyes,
kidneys, nervous system and liver etc (Pundit,
2057:74).
Diabetes is now seen as a heterogeneous group
of diseases, characterized by the state of chronic
hyperglycaemia, resulting from a diversity of
etiologies, environmental and genetic factors
acting jointly (K.C., 2007:128).

2. Objectives
— To provide informationstothe people

about the facts of diabetes mellitus,
— To explore the knowledge aboutself

careof diabetes mellitus in a proper way,
— To providethe informations among the

diabetics about the proper way of diet
management,

— To give the knowledge tofind out the
selfcomplications of diabetics.

3. Methodology
The present research article follows to address
the above issues and achieve the objectives.
Sources of informations for writing this article
were primary and secondary both.  Some
articles and books written elsewhere were
reviewed as a secondary source. The study
presents the situation of diabetes mellitus
collected from the web site, journals and books.
All required secondary data for this study have
been taken from different sources such as
"International diabetes federation report of 2011"
and "Textbook of clinical medicine" Kumar, P.,
and Clark, M.(AD2002).

4. Causes of diabetes mellitus
Diabetes mellitus occurs due to the role of
pancrease. At pancrease, different kinds of cells
are found which is also called as "Islets of
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Langerhans". They are Alpha, Beta and Delta
cells. Beta cells produce insulin hormone, Alpha
cells produce glucagon hormone. Insulin
minimizes the glucose level in blood whereas
glucagon increases the glucose level in blood.
Incase, if the amount of insulin is decreased or if
there is lack of insulin in blood, and resulting more
level of glucose in blood, this condition is called
as diabetes mellitus  (Bohora, 2072: 199).

Actually, the main cause of diabetes mellitus has
not been found yet. Moreover, scientists and
investigators supposed it to be caused by the
environmental factors, nutrition, lifestyle and
personal behaviours etc. The cause of diabetes
mellitus is due to heredity also. Diabetes mellitus
can be seen in all ages and gender.

5. Types and Causes of Diabetes Mellitus
There are two main different groups of diabetes
mellitus.

5.1 First group/primary diabetes
Most of the diabetic patient falls under primary
diabetes. It is also of two types.

5.1.1 IDDM (Insulin dependent diabetes
mellitus)/Type 1 diabetes
That type of patients should be given insulin
injection daily to control the sugar level in blood
is called type 1 diabetes. It occurs in people
below 30 years, children and physically weak.
In this type of diabetes, about 90% of beta cells
of pancreasehave been destroyed. It may be
caused due to supply of cow's milk to the
child,drying foodwith smoke, coffee, meat etc.
If we get more tension, then we become sicker
(Ojha, 2060:88).

The onset can occur any time from infancy to
middle adulthood as a result of pathogenic
causes. It is also known as juvenile diabetes
mellitus (Tuitui, 2015:362).

5.1.2 NIDDM (Non-insulin dependent
diabetes mellitus)/Type 2 diabetes
Insulin injection is not necessary to be used but
we should take different oral medicines related
to diabetes which is called type 2 diabetes
mellitus. This type of diabetes mellitus occurs
specially at fatty people.  The women who are
fat after being pregnant are suffering from
diabetes.

Type 2 diabetes mellitus is the major form of the
disease, it accounts for approximately 90% of
all cases of diabetes. Type 2 is usually diagnosed
after 40 years and is frequently associated with
obesity; 85% of all clients with type 2 diabetes
are obese. It results from faulty pancreatic insulin
secretion combined with cellular resistance to the
insulin produced (Tuitui, 2015:361).

Type 2 diabetes mellitus is a disease partially
linked to overweight and obesity as well as low
physical activity. In the age group of 20-79 years,
the current estimate of global prevalence of
diabetes mellitus is 8.8% with an expected
increase to 10.4% by 2040.(www.diabetes.org)
International diabetes federation report of 2011,
estimated 366 million people by 2030. This
number is estimated around 522 million. Diabetes
was first reported in Egyptian manuscript about
3000 years ago. In 1936, the distribution
between type 1 and type 2 diabetes mellitus was
madeclearly. Type 2 diabetes mellitus was
described in 1983. Incidence is lowest in China
(0.1 per 105 per year) and highest in Finland.
(37 per 105 per year) 50% of people with
diabetes mellitus increases with age, obesity and

lack of physical activities (International diabetes
federation report of 2011).

The main cause of diabetes has not been found
yet. However some of the main causes are as
follows-

- Over diet and sedentary lifestyle,
- Fatty people having high blood pressure

and high cholesterol level,
- Polluted environment,
- Heredity but only NIDDM may

transfer,(Pundit, 2057:74).
- Improper functioning of pancrease,
- Taking hormonal medicines for long time,

eg. Pills, Injection depo, Implant etc.,
- Daily alcohol use,
- Malnutrition or severe protein

deficiency,
- Unhealthy eating habiteg. More oily,

sweety, spicy, meat, fish, egg in food but
do not include vegetables and fruits in
diet,

- Not doing regular physical activities or
exercise,

- Mental frustration, injuries, surgery etc,
- Pregnancy induced diabetes, fatty

women and multi gravida.

5.2 Second group/Secondary diabetes
This type of diabetes occurs due to the impact
of other diseases, such as:
5.2.1 Pancreatic diabetesM Cancer of
pancrease, mumps, rubella and other viral
infections that affects beta cells of pancrease.
5.2.2 Insulin antagonist diabetesM Thyroid
hormone, adrenaline hormone, growth hormone
and pregnancy induced diabetes.
5.2.3 Iotrogenicdiabetes:Diabetes occurred due
to the treatment of other diseases using hormonal
medicines.
5.2.4 Various types of liver diseases.

Despite of the various causes of diabetes,
glucose level is very high than the requirement in
the blood serum. There are two major causes
of it;

— Low or no use of glucose by the cells,
— Releasing of high amount of glucose in

blood from the liver.

6. Clinical Features/Signs and Symptoms of
Diabetes Mellitus
How can we find that diabetes mellitus occurs
or not? There is a deep relation of blood with
sugar level in our body.The symptoms depend
upon the sugar level in blood of a person. Mostly
genital parts are wounded and itching with fungal
infection frequently.
The various ways to detect this disease can
consult in health centres. Mainly, urine and sugar
test can detect the occurance of diabetes
mellitus. It is better to detect diabetes mellitus in
every 6 month so that we can take good care of
it.
Some major signs and symptoms are given
below-

 Polyuria/Excessive urination: Necessary
to dilute the glucose which passes
through the kidney's glomerulus into the
urine when the blood level is too high.

 Polydipsia: Patient feels thirsty because
of loss of body fluid by increased urine.

 Polyphagia: Patient become hungry
when the body's cells are not getting
enough glucose and send this message
to the brain.

 Weight loss: Actually weight loss
because the body is not using the
calories which are eaten.

 Fatigue: Patient gets tired easily because
body cells cannot function properly
without adequate glucose (HLMC,
1994: 195).
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Others minor signs and symptoms of diabetes
mellitus as below,

- Different kinds of wounds occur in our
body for long time but are not being
cured properly.

- Drying and itching of skin.
- Increase sugar level in blood after blood

test.
- Vision problems, paralysis, brain

haemorrhage, kidney failure and
problems in blood vessels.

- Problems in nerves, tingling sensation and
numbness in extermities.

- Impotency in male.
- Deep wounds in feet and palm. etc.

6.1 Hypoglycaemia
Hypoglycaemiais a common featur of type I
diabetes mellitus and can also be seen in clients
with type II diabetes treated with insulin and /or
oral agents. Hypoglycaemic reactions result from:

- An overdose of insulin.
- Omitting a meal or eating less food than

usual.
- Oversecretion without additional

carbohydrate compensation.
- Nutritional and fluid imbalances due to

nausea and vomiting.
- Alcohol intake.

(Tuitui, 2015:362)
Sometimes the sugar level in blood suddenly
decreases and various signs and symptoms are
seen in diabetes patients. Low level of glucose
in blood is called hypoglycaemia. Different kinds
of signs and symptoms arise in hypoglycaemia.
The patients who are getting insulin injection
suffer from hypoglycaemia. If the patient has low
level of glucose in their blood, then they get
unconscious, which is called as ketoacidosis
(Dhungel and Pathak, 2051:254).  If the patient
is not treated properly in that condition, thanhe/
she may die also.

Signs and symptoms of hypoglycaemia
 Dryness of mouth,
 Sweating,
 Hungry or more appetite,
 Dizziness,
 Headache,
 Palpitation,
 Vision problem,
 Loss of consciousness,
 Shock etc.

If such type of signs and symptoms are observed,
than primary treatment should be given
immediately. Patient should be providedsweety
chocolate, juice, glucose or any food and
adequate rest. But during unconsciousness,
patients should not be provided any food instead
of taking to the hospital as soon as possible. If
the patient is insulin dependent, insulin injection
should be given just before the food or during
eating. If we become careful in this situation,
emergency situation will not occur.

7. Complications of Diabetes Mellitus
After the attacking of diabetes mellitus than will
occur many types of complications. These
conditions will affect the patient to uneasy,
unpleasant and complicated life. These are the
main complications in diabetes mellitus.
1. Excessive increase of glucose level in blood
and than appear Diabetic coma,
2. Diabetic retinopathy and blindness,
3. Diabetic microangiopathy (Kidney damage
and hypertension),
4. Tingling sensation in both foot and hands,
numbness of extermities (Diabetic neuropathy),
5. Deep ulcers or Gangrene of the foot,
6. Recurrent Infection in body because of high
glucose level in blood,
7. Cerebrovascular accidentresulting damage of
heart or brain and ultimately death.

8. Preventive measures and control against
diabetes mellitus
Various measures can be applied to prevent body
from diabetes mellitus. Some of them are
described below. There are four major types and
other minor methods forprevention and control
measures of diabetes mellitus.
8.1 Dieting,

 Sweety, salty, spicy and oily food should
be strictly prohibited.

 Alcoholic drinks also should be strictly
prohibited.

 Food containing low calorie diet should
be taken.

8.2 Proper oral medicines should be taken
regularly as prescribed by the physicians,

8.3 If necessary, insulin injection should be taken
as prescribed by the physicians,

8.4 Surgical treatment, transplantation of
pancrease or implantation of automatic insulin
pump should be done,
8.5 Others preventive measures should be

applied-
 Avoid bearing child by the diabetic

patients, but this is not a practical way,
 Avoid taking hormonal medicines for

long time,
 Avoid sedentary lifestyle and regular

physical exerciseshould be done
properly,

 Regular medical health check up, blood
and urine test should be done
frequentlyand physicians should be
consultedregulary,

 Providing knowledge and informations
to the people about diabetes mellitus.

9. Self Care of Diabetic Patient
Generally, the diabetic patient should take care
of various activities. Physicians only prescribe
medicines to the patients but the patients should
have knowledge about how to take self care of

their health and also should know how to take
medicine. Patients should be more careful about
how to maintain their diet properly. Patients
should follow the prescriptions given by the
physicians, regarding education, food, lifestyle
etc.

The diabetic patients should take proper care
of food and nutrition, which helps to control from
60% of diabetes. The patients must be conscious
about the weight of body should be multiplied
by 25 and calculated calorie per day, which is
necessary for the fulfilmentof food. So, low
calorie of diet should be taken frequently.Some
of the major diet which should be taken or not
by the patients are as follows-

- To take less amount of rice and
potatoes or can be taken occasionally,

- Wheat bread and maize items are also
should be taken a little bit,

- Sugary foods should be strictly
prohibited,

- Salty and spicy food should not be taken
much,

- Sugar free foods or medicine can be
taken,

- Don't take more milk,
- Take excessive green vegetables,
- Pulses and grains should be taken,
- Oily and spicy meat item should not be

taken but can eat 2/3 pieces meat or
fish without skin,

- Avoid walking after eating,
- Fruits should be taken daily,
- Patient can eat butter in low amount,
- Patient can eat egg, leafy vegetables in

food etc.
In summary,

— Foods that should not be eaten by
diabetes patients: Sweet, more oily and
salty foods,
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— Foods that can be taken less amount :
Boiled chicken meat without skin, fresh
fish, maize, rice etc,

— Foods that are good for diabetic patients
: Daal, curd without fat, fruits etc,

— Foods that can be taken excessively by
diabetic patients : Green salad,
cucumber, green vegetables, raddish,
carrot, cauli flower, cereals, sugar free
fruits like lemon, pear, orange, amalaetc,

— Some fruits that can be taken a little
amount like apple, pineapple, guava,
papaya etc,

— Fruits that should not be taken by
diabetic patients: Grapes, banana and
mangoes.

Except these, here are some facts about the foods
for the diabetic patients,

— If the patients perform exercise then,
food should be taken as per the
performance of the work,

— Milk and curd should be taken in less
amount,

— Foods that provide energy to the body
such as; meat, egg, milk products etc
should be taken in a less amount,

— Some fruits could be taken considering
the calories provided,

— Patients should not take foods containing
more carbohydrate and they should be
more importance to wheat breads only,

— Green and leafy vegetables should be
taken a little bit which contain low calorie
such as; cauliflower, cabbage, cucumber,
brinjal, lady'sfinger etc. They should take
carrot, green pulses and onion,

— To get more energy, patients should take
ghee, oil in an effective way,

— Insulin dependent patients should take
insulin injection before eating.

10. Conclusion
If we take proper diet regarding diabetes
mellitus, then we can be safe from this disease
and can get well soon. The people suffering from
diabetes mellitus should get treatment at first stage
then, only they can get well properly. Use of
medicines, proper care and treatment are the
main effective ways to treat this disease in early
stage. As diabetes is caused by the high level of
sugar in blood, the defects of decreased sugar
level impacts become more worstly.If the patient
has been suffering from hypoglycaemia, then they
must manage diabetic card and request other
people that, "I'm a diabetic patient and if I fainted
or become unconsciousness, please you provide
me help to go to hospital immediately."
Therefore, we should take good care of our
health. Moreover, prevention is better than cure.
So, we should take necessary steps to prevent
ourselves from diabetes mellitus.
Important tips:Drugs for diabetes can be
dangerous. Too much drug can cause the
blood glucose to become so low,glucose can
not reach to the brain and the patient
becomes giddy, sweaty and falls into
hypoglycaemic coma. Therefore, it is
important for any patient on oral
hypoglycaemic agent or insulin injection to
take the medicine regularly, to eat a little
amount of food regularly and to be taught
that "when they feel giddy, they must take
something sweet quickly."

11. Constraints
— Lack of awareness about the existing

interventions for preventing diabetes
and the management of its
complications.

— IDDM doesn't have access to
adequate medicinal care and insulin not
available or too expensive.

— Inadequacies in PHC system,
designed to cope with the additional
challenges as posed by the non-
communicable diseases.

12. Recommendations
— Department of health services, diabetic

patient's association and health
professionals should be enforced of the
existing potentials for preventing
diabetes complications and urged to
prevent from comprehensive
strategies.

— Adequate financial and other resources
should be allocated for developing
preventive programs and plans.
Studies should be initiated properly.

— Since diabetes is no longer a problem
only of developed countries,
governments should establish national
diabetes programs incorporating
primary, secondary and tertiary
programs of prevention components.

— National targets and programs should
be established for reducing the rates of
kidney failure, heart attack, stroke and
adverse outcomes of pregnancy in
people with diabetes.

— Research should be conducted to
develop strategies for the prevention of
diabetes and its consequences that are
appropriate to local conditions.

pndynn2031@gmail.com
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In Rhys’ story, a little British boy, Eddie, is in a unique position in his Caribbean residence.
His father Mr. Sawyer is an educated British man who detested the Caribbean islands. His
mother Mildred, however, is an educated colored woman who grew up in the Caribbean and
embodied her cultural ideals. These ideals contrasted greatly with Mr. Sawyer’s Western
ways of thinking which ultimately resulted in a tense and hateful relationship between them.
Even so, simply from examining the creation of the character’s unique situations, it is quite
clear that Rhys’ was drawing off of her own cultural experiences to contribute to the story
because she also was born from ‘mixed race’ parents in the Dominican. Rhys must have seen
first-hand the tensions between Western culture and Caribbean culture. These tensions between
concepts are shown through her writing. For instance, while Mildred has a general distaste
towards books, Mr. Sawyer gravitates and hoards them. Ultimately, the tension here is caused
by a misunderstanding of what books stand for. To Mildred, books are a symbol or reminder
of their Western oppressors. To Mr. Sawyer, books are a symbol of the ‘Homeland’ and the
Western world. This distinction carries itself with significant weigh throughout the short
story.

Keyword: Cultural identity, Western oppressor, minority, roots

THE DAY THEY BURNED THE BOOKS:
MULTICULTURAL SELF-IDENTITY

Mahadev Devkota
Teaching  Assistant

Introduction

The Dominican author Jean Rhys was fathered
by a Welsh doctor and a Creole mother in the
Caribbean during the early 20th century. At the
age of sixteen, she lived in Great Britain, and
later she married to a Dutch poet and lived in
Paris and Vienna for approximately 10 years.
Leenerts states that  the writers’ cultural
background seeps into her stories and beckons
forth depictions of her early childhood cultural
values, methods of creating identity or autonomy,

and unique social constructs of otherness. In
Rhys’ short story Leenerts further opines that
“The Day They Burned the Books” a cultural
tension arises between western and Caribbean
values, identity, and otherness that were
personally relevant to Rhys’ early life growing
up as a ‘colonial,’ or half-white half-colored
person.(Bozzini,Leenerts,p.145)

However, despite his cultural adoption to the
Caribbean, following his father’s death, Eddie
began to gravitate towards books and identify

himself with his father. Thus, while Eddie viewed
books as a symbol or reminder of his father, Mr.
Sawyer’s library also became an emblem for
British nationality and Western culture within their
Caribbean house; this was object of identification
that was incompatible with Mildred’s culture.
Perhaps she felt this way because she felt as if
the books, like Britain, would infiltrate into the
household, into the families’ consciousness, into
their Caribbean ways of life, threatens the
community of the colonials, and ultimately taint
Eddie’s identification with her cultural heritage in
favor of their oppressors. It is evident from
Eddie’s active act of defiance in opposition of
his mother burning his father’s book; Eddie
becomes symbolically all-white or all-western.
Thus, while Eddie identifies himself with British
culture, he also now is subjected to view himself
as minority in the Caribbean. The idea is
exemplified in a conversation between Eddie and
the narrator, “Who’s White?” Damned few
(Bozzini, Leenertz, P.149)

Literature Review

Multiculturalism and the constitution of people's
identities have been matters of strengthened
political concern for a number of years, and the
two subject areas have been seen as intimately
connected with each other. The criticism of
monoculture hegemony in our society, in other
words, has frequently become linked with a
"politics of identity." In what follows I will try to
show that the idea of a multicultural society need
not and should not be linked with the question of
who we are, at least not in the way it is usually
done. He will suggest that the very openness of
a genuinely multicultural society precludes the
establishment of such things as ethnic, racial, or

cultural "identities."

It is in connection with the latter kind of
multiculturalism that a "politics of identity" has
developed. For one of the assumed advantages
of maintaining unassimilated subcultures within
a larger society is the possibility of providing
"identities" for the members of such groups.
Individuals are said to "know who they are" if
they are part of a cultural (and sometimes racial)
subgroup that develops and maintains a distinct
community life apart from the rest of society.

. As far as dangers are concerned, it is evident
that any emphasis on ethnic, racial, or cultural
identity more often than not feeds the kind of
chauvinism that has produced so much cruelty
and bloodshed in the past. To this day large
numbers of people are easily persuaded to kill,
maim, or otherwise damage fellow-humans in
the name of some subgroup identity or pride.
Apologists of difference have pointed out, to
be sure, that being different need not mean being
hostile or contemptuous toward others. While
that contention may in some ways be true, there
is also room for significant doubt about genuinely
pacific versions of ethnic or cultural apartheid.
Whenever anyone asserts something like "I am
proud to be an X," then there is at least a
subliminal implication that being an X is in some
way better than being a Y or a Z. What, after all
does "pride" mean, unless it involves some sort
of superiority? But however it ultimately may be
with this sort of self-assertion, the historical
record suggests that whenever some people
begin to feel good about them in this peculiar
way, neighbors and other people had better
watch out. Like abused youngsters, formerly
mistreated groups easily turn into aggressors
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themselves. (The development of German
nationalism from a seemingly innocent pride in
separate roots to brutal phantasies of superiority
may be an instructive case for the study of these
dynamics.)

As a rule the cultivation of racial, ethnic or sub-
cultural identities also encourages a dubious use
of the past. Instead of learning from past history
by analyzing its numerous errors, superstitions,
lies, injustices, and abuses of power, promoters
of "identity" routinely focus on those positive (or
"positive") aspects of a group's history that are
likely to instill pride.(Slave-driving Pharaohs are
stylized into pillars of culture; Genghis Khan is a
national hero in Mongolia once more. One
wonders whether revisionists may try to
reevaluate Hitler.) The study of history becomes
a means for self-aggrandizement, and history
lessons turn into officially sanctioned pep rallies.
Critical self-examination generally is replaced by
the grinding of axes. Group-centered
triumphalism routinely makes the glorified past
the purpose of the present. In Malamud's striking
formulation: "The living must die so that the dead
can live."

One of the most serious objections to making
too much of ethnic and other subgroup "identities"
has to do with the fact that it does little or less
than nothing to solve the pressing problems that
all human beings, of whatever background, are
facing today. Obsession with traditional identities
seems quaint or frivolous in the context of events
as the following. Under the cover of a near news
blackout NASA has sent an exploratory rocket
to Saturn, a rocket that is powered by a
potentially lethal amount of Plutonium. After a
seven-year journey the rocket is expected to

return to earth to deliver its collected data.
According to official government
pronouncements, the chances of an accident are
exceedingly slim. If an accident during reentry
should happen, however, the used Plutonium fuel
on board is sufficient to kill all life on earth.

This potential catastrophe is a possibility that all
human beings face alike, regardless of race,
creed, gender, or national origin, even though
the rocket is the product of just one culture and
one country. It is the sort of possibility that
symbolizes all problems that are of a global
nature, problems that testify to our by now
unavoidable interdependency on this planet. The
core of our survival and welfare is not rooted in
the diversity of separate cultures anymore, but
in our ability to manage our common fate as
human beings. There are the ozone holes, the
possible implications of global warming, the over
fished oceans, the rapid and worldwide
disappearance of crucial forest covers,
radioactive garbage dumps, weapons of mass
destruction, new kinds of epidemics, population
explosions that test the carrying capacity of the
planet, and a growing number of further problems
none of which can be seen as regional matters
anymore. Self-absorbed traditional cultures are
no match for the powers and mega-trends that
now dominate the earth; particularistic identities
are at best a distraction from what we urgently
have to become to be able to deal with the threats
of the future.

Obviously, advocates who take the idea of ethnic
etc. "identity" seriously cannot think about it in
terms of folklorist features; something more
substantial has to be considered. Instead of forms
of clothing, cuisine, or ways of celebrating

holidays, it must be things like political
organization, conceptions of religion, or relations
between parents and offspring that define
someone's cultural identity in a meaningful way.
But how can such an identity actually are brought
about--by a person's faithful adherence to
whatever is the norm in some subgroup? If such
given norms pertain to significant aspects of
people's lives, however, it seems rather
problematic to advocate passive acceptance of
whatever tradition, authority, or prevailing
opinions demand. If certain traditions sanction
discrimination against women, for example, or
vivisection, capital punishment for exercising free
speech, and the wholesale destruction of certain
natural resources, are such traditions to be
honored just because they are traditions? Is Pope
John-Paul to be obeyed in his attempt "to put
the paste back into the tube" (to use the
formulation of a Catholic nun)? If, however,
traditions are to be honored in their breach, then
there clearly is an identity that transcends any
tradition, an identity that is personal in an
emphatic sense.

Kant's well-known definition of 1784 says:
"Enlightenment is the release of human beings
from their self-incurred tutelage. Tutelage is the
inability to use one's own reason without direction
from someone else. This tutelage is self-incurred
when its cause does not lie in the lack of reason,
but in the lack of resolution and courage to use it
without direction from someone else.
Sapereaude! Have courage to use your own
reason!--that is the motto of enlightenment."
What sort of person, one might ask, would
willingly accept the tutelage involved in passively
following the dictates of a culture? A timid or a
lazy person, Kant suggests in his essay. And a

person, one might add, who really does not have
an identity of his or her own, and who therefore
has to borrow some sort of character role or
character mask from some established
tradition.The "identity" invoked so often by
identity politicians may not be a real identity at
all, but rather the lack of a developed, self-
directed personality.

The "politics of Identity" sometimes looks like
the joint product of poorly understood social
science and the bureaucratic mind. When
bureaucrats can pin labels like "black, male,
Catholic," and "from Haiti" on an individual, then
they tend to assume rather rashly that they know
something of importance about that person. But
that is a serious mistake, unless bureaucratic
classification is the objective. If the thoughts of
Socrates, of Lao-tse, of Gautama Buddha, or
any other sage that has helped people to become
civilized, mean anything, then it should be clear
that the attempt to capture a person's identity in
sociological or bureaucratic terms is rather
nugatory.

Methodology

This study has been carried out on the
comprehensive study about multi-cultural self-
identity from diverse research  paper i.e.
secondary sources to pinpoint and analysis the
multiple identity of an individual such as
westerner, Caribbean, half-white half- colored,
mixed blood, colonizer, black, colonized etc.

Analysis

Jean Rhys’ “The Day They Burned the Books”
is highlighted on the conflict of cultural identity.
The narrator and friend Eddie are both English
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descending children growing up in the
Caribbean. The narrator is a full blown white
English girl while Eddie has an English father and
colored mother. Eddie’s father is preoccupied
with his English heritage and expects Eddie to
be too. In addition, he is portrayed as a rude
and cruel man that despised the enchantment of
the Caribbean, but yet he married a beautiful
Creole woman whose beauty had faded. Both
children are unsure of their true cultural identity.

When people who had never seen England
before talked about it around Eddie, he remained
silent. This gave the narrator doubts about
‘home.’ Eddie claims that he does not like
strawberries or daffodils, which are English, even
though his father constantly talks about them.
The narrator states that her relations with the
few ‘real’ English boys and girls she had met
were obstinate. She says that if she called herself
English, she was told that she is not English, but
a horrid colonial. Both children were also
ridiculed by the black children.

Eddie’s father built a room onto their house to
store his books from England. Eddie’s mother
hated this room. When Eddie’s father died,
Eddie claimed the room and books as his own.
One day, Eddie’s mother and their housekeeper
Mildred went into the room and started pulling
books off the shelves and piling them into two
heaps. Eddie’s mother planned to burn one of
the piles of books. Eddie and the narrator tried
to prevent the books from being burned by both
of them grabbing and saving one.

Both children struggle with their cultural identity
because they have English roots, but are growing
up in the Caribbean. Eddie does not want to be
English like his father, but when his father dies,

he is angry at his mother for burning his father’s
English books. Those books are Eddie’s closest
tie to being English and he cherishes them. His
father tries to force an English identity upon him
while his mother Mrs. Sawyer tries to take his
English identity away Ksw Gallagher portraits
that she is patient and goes along with whatever
mockery her husband subjects her too, but
despised him in private. She is degraded by the
British, but has been seduced by the comforts
and pleasures they can offer.

Jean Rhys had similar life experiences as the
narrator and Eddie. She was raised in Dominica,
but had a Welsh father and Creole mother. She
felt out of place in Dominica, but alienated from
her European roots. Since Rhys can relate to
the characters in her story, this enabled her to
become an influential women’s writer of the
twentieth century

However, on the other side of the story is
something different if we analysis from the
perspective of Mildred who truly represent the
minority or oppressed culture. Those books
collected by her husband reveals the colonial
thoughts, their attitudes towards third world
countries and their misrepresentation and
preoccupied notions., I can understand how
Mildred would burn Mr. Sawyer’s books; an
act of rebellion through civil disobedience and
cultural intolerance is a power tool to avoid
traditionalism. The Native American’s fought off
the oppressive ways of Western culture and
dogged Americanism for a long time; there is still
a bad taste in most Native’s mouths over the
many American exploitations of their culture. The
books are the barrier between the Sawyers, just
as exploitation and a mutual disrespect is was a

barrier between Britain and its colonies. This is
because books were written from the perspective
of oppressive colonizer or misrepresentation on
non-western peoples, which were full of
stereotypical image.

During my first reading I was naturally shocked
at Mildred for burning Mr. Sawyer’s books. I
felt pity for Eddie because thought about how
much books have changed our life and Eddie
was going to miss out on that learning and
growing experience. After a second reading, I
began to understand Mildred’s perspective. Even
so, however, I still identified most with Eddie and
his father. How about you, and why?

Conclusion

The major conclusion of this study is that the story
has the psychological theme that the children
born from mixed white parents feel alienated and
fail to identify their roots. The significant point is

having multiple identity means having no identity
at all. Both the characters struggle with their
cultural identity because they have English root,
but are growing up in the Caribbean .For instance
Eddie neither like his father nor his mother like
the narrator. So, they tend to distance themselves
from community to which their parents belong
to. Sawyers may find out compromising point
on Eddie. The writer depicts him as a weak and
sad, but he is optimistic about his future and is
educated like his father, but he has sympathy
for the plight of his mother. At the same time,
the married life of mixed couple is filled with
family strains and prone to divorce, breakups
and unhealthy relationships. In the story, the
writer tried to display the supremacy of Mr.
Sawyer over his wife, lastly, breaks and relieves
her psychologically from the anxiety of her white
husband and decides to burn his books, the
preconceive notion of western thoughts over non-
western people.
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n]v;f/
;+:s[t sfJozf:qdf 5Gbsf] dxÎjk"0f{ :yfg 5 . o;nfO{ j}1flgs ¿k lbg] sfd lkËnn] u/] . ;+:s[t
;flxTodf 5Gbsf] k|of]unfO{ clgjfo{ dflgPsf] kfOG5 . g]kfnL ;flxTosf] k|fylds / dfWolds sfndf
o;sf] k|of]u clgjfo{ ?kdf ePklg cfw'lgs sfndf o;sf] k|of]udf sdL cfPsf] 5 . o; zf]wsfo{df
5GbnfO{ gofF ;Gbe{df k|of]u ug{ ;}4flGts kl/ro lbb} 5Gbsf] dxÎj tyf o;sf k|sf/nfO{ :ki6 kfg]{
sfd ul/Psf] 5 .
ljz]if zAbfjnL M
;flxTo, 5Gb, cg'i6'k\, a[xtL, kª\ltm, lqi6'k\, hutL, ufoqL, pli0fs, ;d, ljifd, cw{;d, dflqs, n3',

u'?, cIf/, kfp, u0f  .

!= ljifo k|j]z
5Gb ;flxTo zf:qdf k|rlnt zAb xf] . 5Gbsf]
Oltxf; dflg;sf] nofTds k|:t'lt;Fu hf]l8Psf]
5 . dflg;sf efjsf t/Ëx¿nfO{ lgoldt
u/fpg] sfd 5Gbn] ub{5 . dfgjLo ;+j]ux¿
JoQm ug]{ qmddf ;flxTosf] Oltxf;sf] z'e
ljxfgLdf g} 5Gbsf] k|of]u ePsf] xf] . lnlvt
¿kdf 5Gbsf] k|of]u j}lbs sfndf eP klg
o;sf] ljlwjt\ rrf{ ug]{ sfo{ O=k"= @)) lt/
cfrfo{ lkËnn] u/]sf x'g\ . …5Gb;"qÚ pgn]
n]v]sf] k':tssf] gfd xf] .

k"jL{o zf:qdf 5Gbsf] k|frLgtfnfO{ c:jLsf/
ug{ ;lsb}g . cflxn] ;flxTodf 5GbnfO{ sd
dxÎj lbP klg k"0f{¿kdf j]jf:tf ug{] cj:yf
5}g . j}lbs / nf}lss u|Gysf] lgdf{0f;Fu} 5Gbsf]
pbo ePsf] xf] . j}lbs / nf}lss ;flxTodf
5Gbsf] ljlzi6 :yfg /x]sf] 5 . 5Gbsf] k|ToIf

;DaGw ;ËLt;Fu klg /x]sf] 5 . ;ËLt
;fdj]baf6  pTklQ ePsf] xf] . 5Gbn] j0f{,
dfqf, cIf/ / olt ldn]sf] ljlzi6 kB /rgfnfO{
a'emfpF5 . j]bsf Crfx¿ 5Gbdf cfj4 5g\ .
j]bsf Crfx¿ 5Gbsf] 1fgljgf z'4 pRrf/0f
x'g ;Sb}gg\ . k"jL{o eflifs lrGtgdf j}lbs
;+:s[tb]lv nf}lss ;+:s[t;Dd  5Gbsf] Jofks
k|of]u ePsf] 5 .

5Gbzf:qsf cflb u'? lzj x'g\ . eujfg\ lzjkl5
;gTs'df/, a[x:klt, OGb|, z]ifgfu -kt~hln_
cflbn] o;sf] rrf{ u/]sf 5g\ . lkËnn] Goªs'–
sf], :6's–of:s zfs6fog cflb dxlif{n] /rgf
u/]sf] 5Gbzf:q sl7g ePsf] ;DemL cfkm"n]
pQm 5Gb ;"q /rgf u/]sf] atfPsf 5g\ . pknAw
ePsf 5Gbsf u|GydWo] ;j{k|frLg 5Gb u|Gy g}
…5Gb ;"qÚ xf] .

lkËnn] ;+:s[t efiffdf 5Gbsf] Jofks rrf{ u/] .
jfNdLls 5Gbsf] k|of]u ug]{ klxnf] /rgfsf/
slj x'g\ . jfNdLls / Jof;k"j{ klg 5Gbzf:q
lyof] tfklg lkËnn] jfNdLls / Jof;sf /fdfo0f
Pjd\ dxfef/t cflb u|Gysf cfwf/df 5Gb ;"qsf]
lgdf{0f u/] . lkËnn] g} 5GbnfO{ nf}lss / j}lbs
u/L b'O{ efudf juL{s/0f u/sf x'g\ .

j]b, pklgifb\, k'/f0f tyf dxfsfJox¿ 5Gbdf
g} lgdf{0f ePsf 5g\ . ;+;f/s} k'/fgf u|Gy
dflgg] C[Uj]b, oh'j{]b, ;fdj]b cflb u|Gyx¿
5Gbdf g} lgdf{0f ePsf 5g\ . j]bdf  k|of]u
ePsf ufoqL, pli0fs\, cg'i6'k\, a[xtL, kª\lQm,
lqi6'k\ / hutL u/L ;ftj6f 5Gbx¿ lglb{i6
ul/Psf 5g\ . jfNdLls /fdfo0fdf !# 5Gb,
dxfef/tdf !* 5Gb, >Ldbefujtdf @% 5Gbsf]
k |of ]u ePsf ] 5 . sflnbf;sf /3'j +z,
s'df/;Dej, d]3b"t cflb nf}lss sfJox¿ klg
5Gbd} n]lvPsf 5g\  >'ltaf]w, j[Q/Tgfs/,
5Gbf]d~h/L cflb ;+:s[t zf:qLo 5Gbsf
ax'rlr{t k':tsx¿ x'g\ . g]kfnL efiffdf
uf]ljGbk|;fb 9'Ëfgfsf] 5Gbf ]xf/ -@))!_
l8NnL/fd ltdl;gf tyf dfwj e08f/Lsf
;xn]vgsf] 5Gb / cnª\sf/ -@)!*_ k|]dhgs
k':tsfno kfFry/af6 k|sflzt u|Gyx¿ g}
5Gbsf k|f/lDes u|Gyx¿ x'g\ . 5Gbsf] kl/rosf]
nflu ;+:s[tdf lbOPsf ;"qfTds ;ªs]tx¿
pkof]uL x'G5g\ . 5Gbdf u0f, olt / cIf/
;ª\Vof;d]t lglZrt x'G5 .

@= cWoogsf] p2]Zo
k|:t't n]vdf 5Gbsf] ;}4flGts kl/ro, dxÎj
/ o;sf k|sf/x?sf] ;+lIfKt kl/ro lbg] p2]Zo
/flvPsf] 5 .

#= cWoog ljlw
k | :t 't n ]vdf lji fosf ]  k |s [ ltcg ';f/
ljZn]if0ffTds ljlwsf] pkof]u ul/Psf] 5 .
o;df k':tsfnoLo cWoogaf6 k|fKt ePsf
;DalGwt ljifosf ;"rgf / ;fdu|LnfO{ dxÎj
lbOPsf] 5 .  oxfF låtLo ;|f]tsf ;fdu|LnfO{ g}
pkof]u ul/Psf] 5 .

$= 5Gbsf] kl/ro
…5GbÚ tT;d zAb xf] . …5b\Ú wft'df c;'g\
k|Too hf]l8P/ 5Gb zAbsf] lgdf{0f ePsf] xf] .
5Gbsf] zflAbs cy{ k|;Gg ug]{, afFWg] jf /Iff
ug]{ eGg] x'G5 . 5Gbn] sljtfsf dfWodaf6
nofTds cg'e"lt k|bfg u/L kf7ssf] dgnfO{
k|;Ggtf k|bfg ub{5 . 5Gbdf cfsif{0f / ld7f;
t /xG5 g}, o;sf] :j/ nx/Ln] ;a} d'Uw /
tGdo klg x'G5g\ -k/fh'nL, @)%$÷@%*_ .
5Gbn] sljtfnfO{ ;ª\uLtdo agfpg] x'Fbf o;n]
sfJosf] cf:jfbgdf dfw'o{ j[l4 ub{5 . o;df
cfgGb lbg] snf x'G5 . 5Gbsf] cy{ 5fF6k/]sf],
;'xfFpbf], ldn]sf] eGg] klg x'G5 . nok"0f{
cleJolQm g} sljtfsf] k|f0f ePsfn] To;nfO{
lgodlt / ;ª\ul7t u/L pRr sfJo ul/df
lgdf{0f ug{ 5Gbn] dxÎjk"0f{ e"ldsf lgjf{x ub{5
-e08f/L cflb @)^*M()_ . ;flxlTos jf
/fufTds cleJolQmnfO{ nofTds ;f}Gbo{ k|bfg
u/]/ k7gLo, ;j{u|fXo / ;Dk|]if0fLo agfpg'
5Gbsf] d'Vo wd{ xf] . 5Gb eg]sf] j0f{x¿sf]
cg'zf;gaf6 pTkGg x'g] ljz]if vfnsf] ld7f;
xf] . 5Gbn] s[ltdf /x]sf] efjnfO{ u|fXo agfpF5 .
o;n] sljtfdf nofTds / ;ª\uLtfTds l:ylt
l;h{gf ub{5 . 5Gbsf] ult / non] sljtfsf]
cfGtl/s ;f}Gbo{ ;Djw{g ub{5 . 5Gbsf] sfd

5Gbsf] ;}4flGts kl/ro

O{Zj/L vgfn
lzIf0f ;xfos, dWoljGb' ax'd'vL SofDk;
ljBfjfl/lw zf]w/t, g]kfn ;+:s[t ljZjljBfno
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sljtfdf ;'dw'/tf l;h{gf ug'{ xf] . /; l;4fGtsf

b[li6n] 5Gb k|of]uaf6 sljtfsf] /;f:jfbgfdf

dxÎjk"0f{ e"ldsf lgjf{x ub{5 . -yfkf,

@)$&M@&&_ 5f6sfF6 ldn]sf]nfO{ 5Gb elgG5 .

5Gb /;, cnª\sf/, efsf, no cflbsf] ldnfg

xf] . sljtfdf x'g] nofTds efj ;~rf/nfO{
5Gb eGg' pko'Qm x'G5 . 5Gbsf] k|d'v  ljz]iftf
noo'Qm x'g' xf] . 5Gbsf] k|of]un] efjnfO{ /l;nf]
sl;nf] agfO{ cleJolQm lbg ;xh agfpF5 .
5Gbn] x/]ssf] dgnfO{ cfsif{0f ug]{ / non]
;a}nfO{ n¶ agfOlbg] x'gfn] 5Gb sljtfsf]
k|efjzfnL cleJolQmsf] dfWod xf]  . 5Gbn]
kf7s jf >f]tfnfO{ cfsif{0f ub{5 . 5Gbljgfsf]
nodf cfsif{0f xF'b}g . efiff / efjsf] /fd|f]
;dfof]hg ePsf] sljtfdf 5Gbn] ;'gdf ;'uGw
yKg] sfd ub{5 .  5Gbn] sljtfdf ;fª\uLlts
r]tgf hufpg] sfd klg ub{5 . kf7s jf
>f]tfnfO{ sfJofgGbn] t[lKt lbG5 . sfJonfO{
/;fTds / /fufTds agfpF5 . sljtfsf]
efjnfO{ dfld{s / ;Dk|]if0fLo agfpg 5Gbsf]
k|of]u ul/G5 . 5Gb / noljgf slj / ufos
x'Fb}g t/ efj'ssf] ;Rrf pb\uf/ To;} 5Gbbf/
/ nobf/ x'g cfpF5 . 5Gb efj / ljrf/;Fu
ldl;P/ cfpF5 . 5Gb u]otf / ;"qfTdstfn]
cfsif{0f j9L ePsf] xf] . ;flxToOt/ Oltxf;
e"uf]n Hof]ltif, ul0ft cflbsf u|Gyx¿ klg 5Gbdf
n]lvPsf b]lvG5g\ . 5Gbf]a4 x'b}df sljtf aG5
eGg ldNb}g . 5Gb t lgoldt  dfqf jf j0f{sf
cfwf/df lj>fd x'g] no xf], o;df ;ËLtdf
h:t} ;'/ x'G5 -k/fh'nL, @)%$M!%*_ . 5Gb

k|of]u ePsf] sljtfdf ;hLjtf x'G5 . 5Gb

k|efjsf/L / rdTsf/k"0f{ cleJolQmsf nflu

cfjZos x'G5 .

%= 5Gbsf] dxÎj
5Gb sljtfsf] zlQm xf] . 5Gbs} sf/0fn] sljtf
>Jo ljwfdf kb{5 . 5Gbn] sljtfdf ;+od /
;Gt'ng sfod ub{5 . 5Gbdf j0f{ / dfqfsf]
u0fgf tyf ult / oltsf] snfTds tyf lgoldt
;+of]hg x'G5 . slj efjnfO{ :j/ / Jo~hg
j0f{sf x|:j / bL3{sf] :j¿knfO{ u0fdf ldnfP/
/fVg] Ps k|sf/sf] nofTds Jojl:yt of]hgf
5Gb xf] . 5Gbaf6 cfgGbsf] k|flKt x'G5 / of]
a|XdfgGb ;xf]b/sf] ¿kdf k|:t't x'G5 eGg]
/;jfbLx¿sf] egfO 5  -yfkf, @)$$M@&&_ .
;+:s[t ;flxTodf 5GbnfO{ lgs} ljlzi6 /
dxÎjk"0f{ :yfg lbOPsf] 5 . g]kfnL ;flxTosf]
k|fyflds sfn / dfWolds sfndf sfJosf
clgjfo{ cËsf ¿kdf lnOPsf] 5 . cfw'lgs
sljtfdf zf:qLo 5GbnfO{ sd dxÎj lbO{ gofF
z}nLlzNksf] k|of]udf hf]8 lbOPsf] 5 . zf:qLo
5Gb lgodaf6 d'Qm x'g'nfO{ 5Gbd'lQm dfGg'
Pp6f s'/f] xf] t/ k|of]ujfbL hl6n sljtfx¿
klg nofTds z[ª\vnf h'6fpg / hf]8\g s'g} g
s'g} ult, olt / cfj[lQdf afFlwPs} x'g] x'gfn]
sfJo – hut\af6 5Gb xl6;s]sf] dfGg ;lsb}g .
ljZj ;flxTosf] :jl0f{d ljxfgL g} 5Gbaf6 cf/De
ePsf] x'gfn] o;sf] dxÎjdfly zª\sf ug'{
pko'Qm x'Fb}g . 5Gbdf afFlwPsf cleJolQmn]
;flxTonfO{ ;/ntf, nflnTo, /f]rstf Pjd\
dw'/tf k|bfg ub{5 . To;}n] ;flxTodf 5Gbsf]
dxÎjk"0f{ :yfg /x]sf] 5 eGg] s'/f k|dfl0ft
x'G5 . 5Gbn] efjnfO{ j9LeGbf a9L dfld{s /
;Dk|]if0fLo agfO{ efj af]wdf ;xof]u k'¥ofpF5 .
5Gbn] cleJolQmnfO{ nofTds ;f}Gbo{ k|bfg
ub{5 . efiff / efjaLr >'ltdw'/ ;DaGw sfod
u/L cleJolQmnfO{ 3tnfUbf] agfpg 5Gbsf]

pNn]vgLo e"ldsf /xG5 . 5Gbdf jf0fLnfO{
l;+ufg]{, >f]tfnfO{ cfslif{t ug]{ / x[bonfO{
;ËLtdo cfgGbdf 8'afpg] zlQm x'G5 . 5Gbn]
sljtfnfO{ ;'lg/xF" nfUg] agfO >f]tfnfO{ cfkm"lt/
cfslif{t agfpF5 . 5Gbn] sfJodf Ps k|sf/sf]
cfgGbfTds / snfTds ;'ifdf k|bfg u5{, h'g
sljtfsf] ;j{:j aGg k'U5 . 5Gbsf] k|of]un]
;fdfGo ljifoj:t' klg pTs[i6 / ;'Gb/ aGg
k'Ub5 . n]vgfy kf}8\ofn, nIdLk|;fb b]jsf]6f,
dfwj l3ld/] cflb g]kfnL sljx¿n] 5Gbs} k|of]u
u/L sljtfsfJo /rgf u/]sf x'gfn] of] prfO
k|fKt u/]sf x'g\ . ;+:s[t ;flxTosf jfNdLls,
Jof; sflnbf; cflb k|ltefx¿ 5Gbsf] k|of]u
u/L sfJos[lt lgdf{0f u/]sf x'gfn] ljZj;flxTodf
cd/ ag]sf 5g\ . kfZrfTo hut\df xf]d/,
ldN6g, cflbsf sljtfx¿ ;+;f/k|l;4 5g\ .
5Gbsf] k|of]un] ;flxTodf Ps lsl;dsf] nofTds
ld7f; cfpg] x'gfn] o;sf] dxÎj ljlzi6 /x]sf]
5 . 5Gbsf] dxÎjnfO{ lgDgfg';f/ k|:t't ug{
;lsG5M

!= kf7s / >f]tfnfO{ cle?lr hufpF5 .
@= sljtfsf] efj u|x0f ug{ ;xof]u ub{5 .
#= efiff / efjsf] ;dfof]hg u/L 3tnfUbf]

cleJolQm k|bfg ug{ ;xof]u u5{ .
$= sfJo cfgGb k|fKt x'G5 .
%= efjnfO{ k|efjsf/L / ;ª\lIfKt t'NofpF5 .
^= 5Gbn] sljtfnfO{ cGoljwfeGbf cnu} klxrfg

lbnfpF5 .
&= ;fª\uLlts r]tgfn] el/k"0f{ x'g] x'Fbf sfJofgGbsf]

ck"j{ t[lKt k|bfg ug{ d2t u5{ .
*= efjnfO{ dfld{s / ;Dk|]if0fLo agfpF5 .
(= sljtfnfO{ a9L :t/Lo / lr/:yfoL agfp5 .
!) :d/0f zlQmnfO{ tLj| agfp5 .

!!= sljtfdf cfnÍfl/tf / WjGofTdstfdf l;h{gf
u5{ .

!@= efjcg';f/sf] 5Gb k|of]u x'g] x'Fbf sfJonfO{
/;fTds agfpF5 .

^= 5Gbsf k|sf/
…5GbÚ eGg] ljlQs} zf:qLo 5Gb eGg] a'lemG5 .
jfl0f{s / dflqs 5GbnfO{ dfq 5Gb dfGg' Tolt
pko'Qm x' Fb}g . nf]shLjgsf ;'';]nLx¿,
nf]suLtx¿ klg noa4 x'G5g\ . nf]s hLjgsf
;+j]ufTds uLlt ;':s]/f efjfTds Pjd\ cy{k"0f{
nofTds cleJolQm, dgf]/d cj:yf cfsif{s
t/n jf0fL tyf ljrf/f]Q]hs k|]/s syg k4lt
cflbaf6} 5Gbsf] lgdf{0f x'G5 . 5GbnfO{ zf:qLo
5Gbdf dfq} l;ldt /fVbf ;fGble{s x'Fb}g .

5Gbsf] OltxfF; j}lbs sfnb]lv g} ;'? ePsf]
5 . ;j{k|yd lkËnn] 5GbnfO{ j}lbs / nf}lss
u/L b'O{ efudf juL{s/0f u/]sf 5g\ . clxn]
k|of]u x'g] 5Gbx¿ nf}lss 5Gbx¿ g} x'g\ .
lkËnn] 5Gbsf] nflu u0fx¿sf] lgwf{/0f u/L
5GbnfO{ pbfx/0f;lxt lrgfpg] sfd u/] .
j0f{sf cfwf/df u0fsf] lgwf{/0f ul/g] 5Gbx¿
jfl0f{s x'g\ eg] dfqfsf] u0fgf ul/g] ;a} 5Gbx¿
dflqs x'g\ .

kB+ rt'ikbL tRr j[Q hfltl/lt l4wf
j[QdIf/ ;ª\Voft+ hfltdf{qfs[tf ej]t\ ..$..
cyf{t Ps Znf]sdf rf/ kfp x'G5g\ jf rf/
r/0f x'G5g\ . oL rf/kfpn] o'Qm ePsfnfO{ kB
jf j[Q eG5g\ . o; kBsf] k'gM b'O{ e]b x'G5g\ M
j[Q / hflt . j[Qdf cIf/sf] u0fgf x'G5 /
hfltdf dfqfsf] u0fgf x'G5 . -5Gbf]d~h/L,
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@)!# M #_ jfl0f{s 5Gbdf k|To]s kfpdf n3' /
u'?j0f{ jf cIf/sf] qmd / To;sf] ;ª\Vof ;'?b]lv
cGTo;Dd ;dfg x'G5 -yfkf, @)$&M@&&_ dflqs
5Gbdf dfqfsf] ;dfg ;ª\Vof x'G5 . nf}lss
;+:s[t cg';f/ g]kfnL efiffdf k|rlnt 5Gbsf
dflqs / jfl0f{s u/L b'O{ e]b 5g\ .

^=!=dflqs 5Gb
dflqs 5Gbdf dfqfsf] u0fgf x'G5 . o;df
dfqfsf] ;dfg ;ª\Vof x'G5 . o;df n3'sf] Ps
dfqf / u'?sf] b'O{ dfqf u0fgf ul/G5 . n3'u'?
j0f{sf] dfq cfwf/ glnO{ dfqf u0fgfsf cfwf/df
lgdf{0f jf /rgf ul/g] To;}df rNg] / To;}åf/f
5'6\ofOg] 5Gb dflqs 5Gb x'G5 .  o;df jfl0f{s
5Gbdf h:tf] pxL qmddf u0f, n3'u'? cfpg'
kb}{g . ;d, cy{;d / ljifd u/L dflqs 5Gb
tLg k|sf/sf] x'G5 . rf/} kfpdf ;dfg dfqf
ePsf] ;ddfqf u0fgfdf cfwfl/t 5GbnfO{
dflqs 5Gb elgG5 . -sf]O/fnf, @)&)M!$)_
klxnf] / t];|f] Pjd\ bf];|f] / rf}yf] kfpdf
;dfgdfqf ePsf] cw{;d / rf/}r/0fdf
km/skm/s dfqf ePsf ljifd 5Gb x'G5g\ .

^=@=jfl0f{s 5Gb
jfl0f{s 5Gbdf ;'?b]lv cGTo;Dd j0f{x¿sf]
lglZrt qmd /xG5 . j0f{sf cfwf/df u0fsf]
lgwf{/0f ul/g] 5Gbx¿nfO{ jfl0f{s 5Gb dflgG5 .
sljtf sfJoflb kfpdf j0f{ jf cIf/x¿sf] dfq
qmd tyf ult / olt lgodsf] ;'lglZrt
ljwfgnfO {  jf l0 f {s 5Gb dlgG5 . -
sf]O/fnf,@)&)M!##_ jfl0f{s 5Gbdf rf/ kfp
x'G5g\ . rf/} kfpdf ;dfg j0f{ / dfqfsf] qmd
klg ;dfg g} /x]sf] x'G5 .

o;df tLgj6f j0f{sf] Pp6f u0f x'G5 . lkËnn]
u0f;"qsf cfwf/df u0fx¿ lgDglnlvt atfPsf
5g\M
 u0f;"qM odftf/fhefg;nuf
;"q u0f ;ª\s]t
odftf o – ISS
dftf/f d – SSS
tf/fh t – SSI
/fhef / – SIS
hefg h – ISI
efg; e – SII
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dflgPsf] 5 . 5Gbsf] rrf{ ug]{ lzj, ;gTs'df/
a[x:ktL, OGb|, z]ifgfu cflb cfrfo{x¿sf] gfd
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Abstract
In post- modernism, creativity, by and large, has become a growing concern and common
agenda for everyone attached to the discourse of learning about pupils and their development
process. The study succinctly reveals a significant role of society and its culture in the making
of creativity in relation to folk dance as the most important part of co-curricular activities in
New Don Bosco Academy, Kathmandu. The major discussion in this paper is based on R.
Keith Sawyer’s systems model of creativity that consists of three interconnected elements:
the person, the field and the domain. Furthermore, the study is also an attempt to unravel
and resolve various debatable issues concerning socio- cultural influences in dance class.
So, in its most subtle application, what is generally perceived of creativity as an individually
strived outcome is challenged by inevitable socio- cultural forces that provide sufficient
insight into reconceptualizing and rethinking of the very term ‘creativity’.

CREATIVITY FROM A SOCIO- CULTURAL
PERSPECTIVE WITH REFERENCE TO FOLK

DANCE IN A SECONDARY SCHOOL OF NEPAL

Man Bahadur Sunar
Teaching Assistant
Madhyabindu Multiple Campus
M.Ed.L, Paper Presentation
UNSW, Sydney, Australia

Background of Dance in the School
There were many extracurricular activities such
as dance, art, music, drama and so forth for
students at New Don Bosco Academy,
Kathmandu. These activities were conducted by
the respective activity teachers on Friday. Among
these activities dance group constituted the
largest group which also meant that students were
mostly interested in dance. So students’
enthusiasm and excitement saw no bounds when
Friday came, the day of a good dance class.
Furthermore, the proliferation of students in
dance had led the school management to think
of every possible way to keep up the spirit of
students.  They posed a great concern for
students, and ensured that no student was

debarred from the opportunity of taking part in
dance classes or dance competitions.
There was an active dance teacher who really
devoted herself to ensure that she gave the best
to her students so that they could exhibit best
performance in the competitions within and
outside the school. She taught different dance
forms because Nepal is a country with different
ethnic groups, tribes and social groups, and their
dance forms vary accordingly. Some of the
important folk dances taught in the school were
Maruni, Lakhe, Jhaure, Karuwa, Dohori,
TamangSello and Kumari dance. These dances
speak of rich culture and traditions of the country.
Interestingly, no festival is complete without folk
dance. The dancers wear colourful, ornate
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costumes, many of them accessories with rich
gold jewellery and elaborate hair decorations.

     According to Youngerman (2000) folkdances
are integral part of community life, and are linked
to specific occasions and associated with specific
groups of people. This also means that folk dance
is intrinsically conjoined with tradition and culture
of a community. Kay Tang (1990) defines folk
dance as a type of dance that evolved originally
from the culture and tradition of a region or
community, and is intended to celebrate
significant social occasions, sacred rituals and
rites. These dances play an important role in
consolidating beliefs that build values which
identify behaviour and activities of a particular
group of people in a particular society. Actually
along with the culture of folk dance the
consolidated values are passed from one
generation to another, and this is a clear indication
of their importance towards preserving the
essence of culture of any society.

In children, dance as a source of entertainment
helps them to grow happily with time and
increases their creative potential in understanding
the aesthetics and significance of body
movements and symbols. The opportunity to use
their skills of movement gives them much insight
into their understanding of the ‘self’ and this can
be considered as a first step towards developing
their creative potential as they will know much
about their weaknesses and their creative
strengths. They can learn to excel their best
movements and work more on the skills that they
need to improve. From the perspective of
learning, children’s sensitivity tends to identify
much with rhythmic movements which folk dance
as a form of art offers a good platform for them
to learn and enhance their skills in the way they
feel easier and comfortable.

One of the attributes of folk dance can be
associated with children’s development in
adapting a culture of team work as these dances
are generally performed in groups. Besides, they
tend to nurture children’s holistic development
making them more social and well- equipped
for future endeavours. From this vantage point,
folk dance is a type of play (Nielson, 2011) which
is not only concerned with muscular activity but
also is related to enhancing the child’s mind, heart
and imagination. This development is a marker
of a natural and important expression of child’s
personality.

Assessment of Dance in the School
The Nepalese curriculum does not have a definite
standardized test to foster creativity in dance,
fine arts, music or drama. So the dance teachers
had to rely on non- formal test which was
generally based on grading (A, B, C and D) in
all three terminal examinations of the school.
Sometimes there were Inter- House dance
competitions in which the students who won
fetch marks for their House. The competitions
included group participants of respective
Houses. The children were divided into four
Houses: Annapurna, Dhaulagiri, Lhotse and
Gaurishankar (names derived from the mountain
ranges in Nepal). Teachers were allocated for
each House and were designated as House
teachers with much responsibilities of supporting
students of their respective Houses in various
co-curricular activities of the school. The judges
who were hired to evaluate the performance of
students in dance competitions were generally
the outstanding folk dancers of Nepal, and they
were accompanied by the dance teachers.
Students, teachers and parents looked this
dance competition as the most awaited event of
the year where creativity of students would be
judged and acknowledged based on their
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performance. It was more than just a competition
because everybody enjoyed the joyous moment
enriched in its powerful fascination derived from
the dancers’ costumes and ornaments, and the
beautiful folk songs. It was interesting to note
how the little masters expressed themselves
through movement, and at some point the great
performers were able to transform their little steps
of the moment into great poetry of movement.
At the end the participants of the winning House
were awarded with medals and the winner
House was able to fetch 100 points for exhibiting
their creative potential. These points added to
the overall points of the House received in various
extracurricular activities over the whole academic
session.

In subjects with clear cut curriculum goals such
as Maths, Social Studies and so forth, judgement
may not be as difficult as in dance which is
deprived of definite curriculum goals and
standardized assessment criteria. So dance
teachers had to be more tactful concerning
evaluation and exploring creative potential of the
students. However, their criteria of judgement
included precision of dance steps, adherence to
time limits, harmony of the group, historical
accuracy of costumes (Bennett, 2014),
expression of mood, props used, balance and
control and stage coverage. Sometimes criteria
for creativity draw a debatable issue whether
creativity can have criteria or it can be educated
(Best, 1985). For Brown (1998) the validity of
an opinion is determined by context and
evaluation of goodness and badness. His
definition of creativity is equivalent to
performance in relation to politics where criteria
do not fit. However, keeping in view that
creativity is more of “public practice” (Best 1995)
and socio- cultural construct, creativity has
certain criteria which the teacher has to follow

in exploring creative potential in students though
in limit as per his/her discretion and necessity.

Sawyer’s Systems Model of Creativity
The central point of discussion in this study is
offered by the key concepts of the person,
domain and field in systems model of creativity
as presented by Dr R. Keith Sawyer. Sawyer
emphasizes on individual action thoroughly
guided by the institutions of the field and the
domain with an intrinsic link among one another
for making a product creative. The person uses
spectrum of human characteristics and behaviour
such as inquisitiveness, sensitivity, optimism,
interaction and so forth as a source of innovation
in the process of developing a created product
but the product created may not be worth in
terms of novelty and appropriateness. The
judgement of the product is made by the field
which decides whether the product qualifies to
enter the domain. Once the product enters the
domain after approved by the field it is preserved
and disseminated to the other members of the
field. The product not accepted by the field is
kept in oblivion and finally destroyed. The field
also deals with values that exist in binary
oppositions such as consensus and conflict which
the person has to undergo to have domain
knowledge in his/her creative endeavours.
(Sawyer, 2012 a)
     Sawyer’s (2012 a) assertions on the function
of the domain lie in its nature of incorporating all
of the created products which have been
accepted by the field in the past and also all the
conventions such as the languages, symbols and
notations shared by the members of the field. It
is essential for an individual as a member of the
field to have good knowledge of the domain.
Success in creation does not occur or come
instantly. It takes years of training and preparation
for the individual to be established in a successful
creative career.

The description of the field as a profound and
complex network of institutions and personalities
(Sawyer, 2012 a) can be extended to a point
that forms a fundamental requirement for the
dance students in a way that makes them sense
things in variance when they strive towards
creativity. Field becomes the part of the
repertoire of domain bringing in the idea of
audience (Sawyer, 2012 a) that can be
associated with institutions, various personalities,
communities, teachers, parents, and peer group
in folk dance in the school. So the audience’s
voice plays a significant role in shaping and
determining the students’ creative potential in
dance. Similarly, the most important aspect of
the audience constitutes “intermediaries” who are
the “gatekeepers” (Sawyer, 2012 a) such as the
school principal, vice- principal and various
members of the management team who provide
moral and financial support to dance students.
They ensure that the students are provided with
essential requisites for examples costumes,
decoration materials, music players as well as
moral support necessary for dance.

Sometimes students were given opportunities to
participate in inter- school dance competitions
and various other dance programmes within and
outside the school. The winners were awarded
with medals and prizes, and also their outstanding
works recognized through publications such as
school magazines and popular national dailies.
Furthermore, “connoisseurs” (Sawyer, 2012 a)
who are more experienced in the domain can be
associated with dance teacher, judges of dance
competitions and people with vast knowledge in
folk dance. With the bestowed power and
responsibilities by the intermediaries like the
school principal and the management team, these
experts used appropriate directives and
techniques to motivate students and excavate
their creative potential. So, in the complexities
and vastness of the field, the interplay of the roles

of the dance teacher, teachers, the school
management and parents were responsible for
the cultural upbringing and creativity of the dance
students as evident in the following assertions.

Changing Small Steps into Larger
Creativity
For the dance teacher to teach dance meant
going beyond the verbal explanation and
persuasion, and transformed her strategies into
the eloquence of body language through
demonstration in bits and parts. It was important
for her to teach every small step first without
music and later with musical beats. She also
explained her students about the importance of
synchronizing their steps, mood, expression and
the body movement with the music of the dance.
Finally she formed larger steps immersing which
into the musical notes and beats in the movement
of the body parts and expressions, justified both
the epistemological and ontological totality of the
genre.

One thing is clear that the greater the mastery of
the discipline, the greater is the possibility of
creativity (Best, 1985). To get mastery in a
particular domain means in depth knowledge,
and in depth knowledge means rigorous
devotion which is possible through training and
preparation. This idea of rigorous training and
practice supports Best’s (1985) assertion that
learned technique is not sufficient in creativity
(p. 84). What counts in creativity is the mix of
learned skills and rigorous practice that helps a
student to be spontaneous in dance. This point
can also be substantiated by inferring that
creativity in dance can be educated, the idea
which answers the enquiry made by Best in terms
of criteria in creativity as discussed earlier in this
paper.
As a matter of fact everyone including the dance
teacher and the students knew well that the
nature of creativity differs from one discipline to
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another. For instance, in literature creativity is
reflected instantly when a student composes a
sublime piece of writing through the interplay of
words in their unique rhetoric. In contrast, in
dance creativity is projected during performance
which is constrained by time and space. So,
students have to wait for an opportunity to
perform in a programme where they can exhibit
their creative talent. However, despite
challenges, the dance teacher meticulously
observed the small creative changes in her
students and tried to invest herself completely in
expanding their creative potential to a broader
extent.

Cultural Upbringing and Creativity
The field provided a wide socio- cultural context
as an influential determinant of creativity in dance
class. The dance teacher and House teachers
as gatekeepers and parents as general audience
not only motivated and inspired students but also
established a cultural mind set in them affecting
their attitudes and perceptions  towards creative
activities. It was more like equipping soldiers with
guns and weapons before they went for war.

The teachers made the students in tune with
cultural values and their significance through
anecdotes and knowledge about the cultures of
various ethnic communities and social groups
whose dance forms differed from one another.
For instance, Tamangselo is a kind of dance
performed by the Tamang community, the largest
Tibet Burma ethnic group who covers around
half of the Himalayas zones in Nepal. Both men
and women take part in the dance wearing
delightful traditional costume and ornaments.
“Damphu” (a small drum type of musical
instrument), their traditional instrument, is the
heart of the dance. The interesting aspect of the
dance is that the young dancers take this
opportunity to choose their life partners (
Rodhighar Nepal, Folk & Musical Group, n.d).

Another important dance totally different from
Tamangselo is Kumari dance which is one of the
ancient dances dedicated to the well- known
living Goddess “kumari” of Kathmandu. This
dance form belongs to the Newari community
of Kathmandu and is performed during
“Indrajatra” festival where the Goddess Kumari
adorned with splendid ornaments is taken
around the old Kathmandu in traditional chariot
and thousands of Nepalese people pay homage
to the living Goddess (Rodhighar Nepal, Folk
& Musical Group, n.d).

 The teachers also told students stories of struggle
of great dancers, and inspiration drawn from such
ideal in the form of role models could bolster
their creative potential. Similarly parents played
a significant role in cultural mentoring of children
which taught them to learn to respect their culture
and tradition. Children were mostly influenced
by various festivals and rituals celebrated and
performed respectively in the family. Their
attitude, behaviour and conscience of various
things that happened every day were affected
by the cultural practices and conventions of the
society. This was also, on the one hand,
suggestive of the rich cultural tradition of the
country which influences performance of
children. On the other hand that elicited an idea
that creativity is an emerging property of the
group, field, society rather than a property of
individuals (Sawyer, 2003 b). Does this mean
that creativity is of the society, by the society
and for the society? Not in the sense of property
or possession but in the sense of construct and
control, individual creativity is rather collective
where the systems model is multidirectional
affecting and being affected by various institutions,
communities and personalities.

Furthermore, to disentangle the threads of
complexities the best example can be of any
famous dancer whose creativity is praised not

because of his/her individual creation but because
of the form so created which is compatible to
the conventions, ideologies and protocols of the
society in the approval of the created product.
So when one refers to the creativity of that person
the first thing that comes in one’s mind is his/her
dance and not the individual. Here the product
recognizes the creativity and not the subject or
the creative process (Ryle, 1963). The product
becomes a result of socio- cultural construct and
recognition of the product is extended by
evaluative parameters set by the field
.
Conclusion
Sawyer’s systems model of creativity provides
new insight into the significant role of a complex
tapestry of the person, domain and field in dance
classrooms. The theory opens door for wider
understandings and perceptions of social- cultural

construct in the making of creativity in dance.
What was earlier thought of dance as a solely
individual effort in its definition and concept of
creativity is now refined by the study that it is
more than individual construct in the creative
world. It is found that the individual’s creative
potential is explored and enhanced by the
emerging needs and conventions of the society.
Here the dance teacher, teachers, school
management and parents as gatekeepers of the
huge kingdom of the field make a significant
development impact on students’ creativity in
dance. So, creativity in folk dance emerges from
wider spectrum of socio- cultural values and
moves beyond the bounds of individualism
making it (folk dance) a cultural activity in itself
and performing a dual role of a preserver of
culture and culture acted upon to preserve its
forms and essence.
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Abstract
This article deals with the power distance and the construction of South African ‘Other’

in the dominant rhetoric of the Empire from the perspective of New Historicism. It justifies
Coetzee’s critique of the dominant historiography and his concerns for the marginalized and
ignored aspects of South African culture and history and the minorities such as women. In
this connection this writing analyses the novel Disgrace which is Coetzee’s rewriting on
colonial history of South Africa. The novel projects racial reconciliation and forgiveness as
essential conditions not only for the prosperity of post apartheid South Africa, but also as
remedies for the suspicion, doubts and mistrust brought about among the South Africans.

J.M.COETZEE’S DISGRACE : SOUTH AFRICAN
HISTORY OF FORGIVENESS AND

RECONCILIATION.

Gunakhar Neupane
Trichandra Multiple Campus
Kathmandu

New Historicism: A Critical Introduction
New Historicism embodies plural aspects of
literary texts disclosing the social, cultural,
political, historical and economic aspects of
history. New historicists show how literary texts
are occupied in power relations but as active
participants in continual remarking of meaningful
world from literary and nonliterary dimensions.
Louis Montrose writes, “Instead…New
Historicism has been constituted as a
terminological site of intense debate, of multiple
appropriations and contestations, not only within
renaissance studies but in other areas of literary
criticism in history and anthropology and within
the cross-disciplinary space of cultural studies”
(407). He contextualizes emerging patterns and
practices of new historicist interpretation of
literary texts which produce the meanings through
non-literary texts.

New historicism refers to the processes of
understanding the literary text from the historical

nature of the text and textual nature of the history.
Montrose analyzes, “a reciprocal concern with
the historicity of texts and textuality of history”
(410). He further mentions, “New Historicism
has the master-myth of history not outdated the
fiction of the symbiosis of earth and heaven?  We
no longer live by tilting the earth but by devouring
her and her waste products”(26).

He sees such critical practices in relation to
literary history yet shows the relations with
nonliterary texts which represent the literary
features and strategies. Laden explains, “The
critical practice of new historicism is a mode of
“literary history whose “literariness” lies in
bringing imaginative operations closer to the
surface of nonliterary texts and briefly describes
some of the practices leading literary features
and strategies”(1). All texts are embedded in
specific social and cultural contexts, and all
human knowledge and understanding of the past
that could only exist through surviving textual
traces of society.
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Instead of reading history as events, actions of
past in terms of linearity and canonicity, cultural
productions and any other ideologies, new
historicist practices see how power circulates in
all directions and discourses. Spiegel explains,

New historicists point to the culturally
specific nature of texts as products of
particular periods and discursive
formations, while viewing reality-history
as itself mediated by linguistic codes
which is impossible for the critic/historian
to bypass in the recuperation of past
cultures, (190).

He takes history as culturally constructed facts
of texts; products of particular periods and
discursive formations which are expressed with
the critics and historians engage to salvage the
past cultures. New historicists shape literary or
non-literary texts as situate within various
institutions, social practices and discourses as
underlying norms to constitute overall cultures
particular time and place. M.H. Abrams shares
similar meanings of new historicist critical
practices as:

New historicists conceive of literary texts
as situated within the institutions, social
practices and discourses that constitute
the overall culture of particular time and
place with which the literary text interacts
as both a product and a producer of
cultural energies and Codes, reciprocal
concern with the historicity of texts and
textuality of history (183).

Abrams appreciates Montrose’s ideas while
explaining the new historicism as inseparable
relation to the textuality of history and historicity
of text. These features show the
interconnectedness of the text and history. New
historicism departs from conventional
perspectives to history and discloses true
meanings of lower positions of society because

these histories are in nature linear, carry
relationships with literary texts, addresses issues
of upper class and their ideologies of particular
society in dissimilar ways.

The new historicism, thus, points out social
institutions and non-discursive practices along
with revealing social and cultural production and
reproduction. Hans Bretons explains the realities
of new historicist practices in the following ideas:

The literary text then is always
past and parcel of a much wider
cultural, political, social and
economic dispensation.
…Instead of transcending its
own time and place, as
traditional Anglo American
criticism had argued, a literary
text is a time and place bound
verbal construction that is
always in one way or another
political. Because it is inevitably
a discourse or an ideology, it
cannot help being a vehicle
power. (176-177)

Bretons reveals the realities of new historicism
in relation to the social, cultural, political and
economic aspects of any society. The most of
the texts stay behind certain sense of political
discourses with history. It serves as a vehicle
for power to the discourses and ideologies that
control over literary or history of texts on behalf
of the marginalized and ignored characters along
with their cultural entities.

Abrams illustrates the historical and cultural
conditions of its productions, meanings of critical
analysis and interpretations of the texts:

New Historicism, since the
early 1980s, has been the
accepted name for a mode of
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literary study that its proponents
oppose to the formalism. They
attribute both to the criticism
and to the critical deconstruction
that followed it. …,new
historicists attend primarily to
the historical and cultural
conditions of its productions, its
meanings, its effects, and of its
later critical interpretations and
evaluations (182).

New historicist analyze history and its other
related disciplinary and non-discursive genres
that are vastly influenced by the historical
contexts. It addresses the issues of the social,
historical, political, cultural and economic
conditions and realities of many societies.

The new historicist understandings focus on
historical narratives of marginalized voices as
another dominant aspect of rewriting South
African history. In this sense, such
understandings consist of true version of history
would no longer control our historical
understanding between history and the text.
Rather new historicists endorse the changes,
progresses and achievements of the histories in
term of marginalized voices. The new historicists
address other voices of voiceless and their social,
cultural, economic, political issues in term of
historical nature of text and textual nature of
history because it discloses the meanings of inside
and outside texts. Catherine Gallagher explains
“new historicisms as reading literary and non-
literary texts as constituents of historical
discourses that are both inside and outside the
texts” (37).

Therefore, the new historicists mesmerize history
in recuperating lost histories and exploring
mechanisms of repression and subjugation,

production and reproduction become part of
cultural materialist critical practices. The major
difference is that new historicists concentrate on
those at top of social hierarchy while cultural
materialists ponder on those at bottom of social
hierarchy are the distinctive features that these
terminologies share. The main characteristics of
these ideological discourses exist in terms of
marginalized, ignored, dominated and subaltern
characters whose difficulties, challenges and
painful experiences in South African history has
been dominated by both top and bottom social
hierarchy that can be viewed through light of new
historicist and cultural materialist practices.

New historicism constitutes the foundations of
academic and intellectual ideologies, ideas and
practices not only of dealing with the literary
nature of the texts but  also historical nature of
the texts with various facets and plural in analysis,
interpretation and exercises of the texts and non-
textual materials.

History, Labor and Women in Disgrace
Coetzee in his novel Disgrace deals with the
history, labor, women and their marginal
positions. He subverts the hierarchies and
productions of cultural practices through
marginalized, subjugated and ignored labor class,
black people like Petrus and female characters
like female Lucy, Melanie and Dev Shaw. These
black white, male female characters have their
own way of understanding each other giving
positive lessons that they struggle for existence.
The study deals with problems of these
marginalized, subjugated and ignored characters
in term of history, labor and women.

The impact and effect of colonization remains
within the black and the white female. Coetzee
rewrites South African history through insight of

these characters. Then, this process of rewriting
South African history becomes purposeful,
directional and informative. Coetzee creates
discourses of sexual harassment and exploitation
or violence that happens between the Prof. Lurie
and the girl student Melanie. “The notification-
which arrives in an envelope marked confidential-
is accompanied by a copy of the code….deals
with victimization or harassment on grounds of
race, ethnic group, religion, gender, sexual
preference, or physical disability…harassment,
Cousin Pauline would have interjected, while
Melanie stood by abashed-against a professor”
(39). This sexual oriented action spreads around
college and outside college premises and gets
serious conditions when the case was filed by
the victims, “in campus it is Rape Awareness
week. Women against Rape, WAR, announce a
twenty-four-hour vigil in solidarity with ‘recent
victims’. A pamphlet is slipped under his doors:
‘WOMEN SPEAK OUT.’ Scrawled in pencil
at the bottom is a message: YOUR DAYS ARE
OVER, CASANOVA” (43). Through these
lines, Coetzee has seriously raised the problems
of women who are no safe even in the college
area and she is abused sexually from the
professor who is double in her age. He seriously
raises issue of rape which also happens in Lucy’s
life. But she receives lessons to teach both white
and black to harmonize future of life secured in
South Africa.

The new historicist’s analysis considers black
people and their struggle, freedom and
consciousness in relation to the political, social
and economic ground realities. The new
historicist’s tendencies remain seriously in touch
with these black scholars. Among them, Andrew
Bennett and Nicholas Royle view history within
the new historicist claims. These scholars
emphasize upon the history that raise social issues

of transformation and rewriting. These issues
might suggest their presence in social, political
and economic arena of society. “History is the
‘history of the present that history is inh the
making that, rather than being monumental and
closed, history is radically open to transformation
and rewriting” (112). Through, they come across
their literary and theoretical history to focus upon
the self, community and society with new
historical understanding can no longer go beyond
the social, political and economical realities.

In the history of sexuality, Foucault explains,
“Where there is power, there is resistance; and
yet, or rather consequently, this resistance is
never in a position of exteriority in relation to
power” (95). Foucault writes on the history of
sexuality which is distinct from other forms of
power. There is no resistance in position of
exteriority in relation to power.

Professor Lurie’s sex disgrace with his student
Melanie interrogates on official white’s imperial
history. The inquiry committee also concludes
that there is long historical impact in Melanie’s
rape. It continues from imperial history that is
the part of long history of exploitation. The
English abuse, exploit and violently rape South
Africa and its people. Consequently, its results
remain in both South Africans and white female.
These marginalized, subjugated and problematic
characters struggle for their individual to social
positions. He adds, “Yes, he says, he is guilty;
but when we try to get specificity, all of a sudden
it is not abuse of a young women he is confessing
to, just an impulse he could not resist, with
mention of the pain he has caused, no mention
of the long history of explanation of which this is
part” (53). Coetzee points out historical reality
of rape that they happen because of imperial
history. The professor is only the part of that
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historical continuity of rape out of which he could
not resist against such facts that the continuity  in
these negative human drives are the part of their
generations.

Further, Coetzee builds the discourses to defend
against the prejudices that Lurie made
considering the women and their relations such
as Lucy and Shaw when Lucy is raped by three
gangsters. “No wander they are so vehement
against rape, she and Helen. Raping a lesbian is
worse than raping a virgin: more of a blow”
(105). These sorts of expression really generate
the meanings of poetics of culture in which the
issues of women represent in needs and deeds.

Coetzee represents the cultural practices of
minorities such as labor Petrus and marginalized
women Lucy to mean the real meanings of South
African history. After the rape case happen in
lucy life, Lurie always becomes doubtful and
searches an alternative way to his daughter. He
also knows about three gangsters. He clearly
notices them in the party gathering that takes
place in petrus house. Meanwhile he wants to
punish them. So he is trying to call police. Lucy
bars him calling it as a personal matter and
assures him that there is no Petrus’s involvement
in such actions:

Don’t shout at me, David. This
is my life. I am the one who has
to live here. What happened to
me is my business, mine alone,
not yours, and if there is one
right I have it is the right not to
put o trail like this, not to have
justify myself- not to you, not
to anyone else. As for Petrus,
he is not some hired laborer
whom I can sack because in my
opinion, he is mixed up with
wrong people.

There is continuous struggle between father Lurie
and daughter Lucy who understand history in
their own way. These sorts of struggle for locating
true history among the characters frequently
remains in difficulties and problematic.

Coetzee represents South African history through
defying conventional understanding history
through female characters Lucy who accepts
pregnancy of three gang’s violent rape. She is
determined to continue her future life in South
Africa with bringing up unborn child. But Lurie
tries to escape from her father’s constant
suggestions to do abortion. She positively takes
violent rape priceless gift to be mother. The
acceptance of rape by Lucy is the forgiveness
and reconciliation of two cultures.

This article has, then, explained the history, labor
and women that become more manifest through
the nature of the characters and their
understanding of South Africa. Lucy and Petrus
find these marginalized, ignored and subjugated
historical and cultural possessions become
survival rights of all black, left white female, even
unborn child are the part of South African history.
Conclusion

This article represents South African history from
the perspective of new historicism that has
explained in relation to the history, power,
narrative, labor and women. The main purpose
is to analyze South Africa through asserting
historical truth of those marginal aspects of South
African history. In this stance, the marginalized,
ignored, misrepresented and subjugated
characters in relations to indigenous people and
their cultures of South African history have
carried the plural meanings in Coetzee’s
Disgrace.

New historicism is the study of literary and non-
literary texts from historical nature of text and

textual nature of history. It sees literary texts from
social, cultural, political, economic and historical
aspects of particular time and space. It mostly
centers on issues of marginalized people and their
cultures as ignored, dominated, misrepresented
and underestimated ones. Cultural materialism
refers to critical practices of literary texts from
neo Marxist grounds that also share some of
common themes of new historicism. These
scholars view the cultural productions in term of
material values. It regards unequal power
relations of the high level of authority. It relates
cultural productions in regards to economic
situations of particular time and space.

Coetzee, in Disgrace, creates the situation of
Melanie’s sexual exploitation with historical
continuity that the white had once practiced in
their imperial history Lurie misuses his position
of professor and becomes the part of this imperial
history. These phenomena of sexual harassment,
exploitation, rape and violence are the results of
imperial history that they had once committed
and its negative impact remain after the

independence from colonization. From these
historical consequences, both Melanie and Lucy
have become true victims though they belong to
white race. In such victimization, these minorities
and their struggle and commitment transform the
lessons to teach both white and black of South
Africa. He, hence, narrates the South African
histories which explain white’s involvement and
situation of both black and left white female who
remains in marginalized, victimized and
subjugated in South African history.

Coetzee generates positive lessons out of Lucy’s
violent rape of the black gangsters are the results
of colonization and its imperial history. Despite
the loss of her personal property, she only thinks
of South African people and cultures which
represent the South African history. That means
she understands South Africa and  its people
.Coetzee has explained black labor Petrus and
white women Lucy, Melanie, Shaw and their
friendly culture to see other with positive
response in South African history. The
reconciliation between two cultures is an
example of forgiveness.
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l;4fGt / ;+jfbfTds plQmaf/] rrf{ kl/rrf{ ub}{
lglZrt ;}4flGts dfGotf :yflkt u/]sf 5g\ . pgn]
o;cGtu{t rf/j6f plQmx¿ / log} plQmsf
s]Gb|Lotfdf ljleGg cjwf/0ffx¿ k|ltkfbg u/]/
o; l;4fGtnfO{ k"0f{tf lbPsf 5g\ . ;fdflhs
kl/j]zdf k|o'Qm ;+jfbdf cfk;L cfyL{ ;~rf/nfO{
s;/L k|efjsf/L agfpg ;lsG5, o:tf] ;~rf/df
;fdflhs ;xefuLx¿n] oL plQmx¿sf] s;/L
cltqmd0f u5{g\ / To:tf cltqmd0f lsg x'G5g\
eGg] s'/fsf] cWoog ljZn]if0f ;xof]ufTds
l;4fGtcGtu{t ug{] ul/G5 .

plQm cltqmd0f
;+jfbdf ;xefuLx¿ cfˆgf] kfnf]df k"0f{ k|lta4 /
;xof]uL x'g'k5{ eGg] dfGotf kfOG5 t/ ;a} cj:yfdf
o:tf] k|lta4tf / ;xof]uLkg gb]lvg ;S5 .
;xefuLx¿larsf] pk]Iffefj, pQ/ lbg grfxg]
dg;fon] plQm k|of]u jf kfngfdf afwf k5{ . To;f]
t ;a} kl/l:yltdf ;+jfbfTds plQm / ltgsf
pkplQmx¿ kfng ePsf] x'G5 / x'g} k5{ eGg] klg
5}g . o:tf] x'g'df ;xefuLx¿n] cfˆgf] cfzonfO{

cleJoQm ubf{ plQm k|of]utkm{ jf lgodj4tftkm{
a9L Wofg lbP eg] To;af6 cfzosf] uxg geO{{{
;txL :j¿k dfq aflx/ cfpg ;Sg] / ToxL ;txL
:j¿ksf] dfq ;~rf/ x'g ;Sg] l:yltsf] l;h{gf x'g'
g} xf] . u|fO;sf cg';f/ o:tf] kl/l:yltaf6 aRg
cGtlqm{ofdf ;xefuLx¿ plQmsf] lg/Gt/ cltqm0f
ug]{ ub{5g\ kmn:j¿k ;+jfbfTds plQm lg/Gt/
vl08t eO{/xG5g\ -cfrfo{, @^( M %%(_ . sltko
eflifs ;ª\sygdf plQm clQmqmd0fn] ;xefuLlarsf]
;+jfbnfO{ vl08t gu/L ;ª\sygsf] ;Da4gnfO{
cema9L lqmofzLn -zlQmzfnL_ agfpF5g\ .
cGtlqm{ofdf plQm cltqmd0f x'g' eg]sf] o;sf]
c;kmntf xf]Og -n]leG;g, @)!) M !)(_ . To;}n]
plQm cltqmd0fnfO{ cGt/f]lQmsf] sf/s dflgG5 .
u|fO;n] ;xof]ufTds l;4fGtcGtu{t ;+jfbfTds
plQm cltqmd0fnfO{ cGt/f]lQm ljZn]if0fsf lglDt
k|d'v l;4fGt dfg]sf 5g\ . pgsf cg';f/ ;+jfbfTds
plQmx¿  ;fdfGo / ljlzi6 u/L b'O{ cj:yfdf
cltqm0f x'G5g\ . ha o:tf plQmx¿ ljlzi6
cj:yfdf cltqm0f x 'G5g ta ; +jfbfTds
cGt/f]lQmsf] lgdf{0f x'g] ub{5 -n]leG;g, @)!) M
!)(_ . oL plQmx¿ d'VotM ;xefuLx¿sf
;"rgfx¿sf] dfqf cgfjZos, c;To, c;DalGwt
/ cki6 x'Fbf cltqm0f x'g]  ub{5g\ .{ o:tf
cltqmd0fnfO{ tn lbPsf pbfx/0fn] bzf{p5g\ M

-s_ cfh xfdLx¿sf lar clGtd x:tfIf/
geP;Dd s]xL s'/f aflx/ gNofpFg]
;xdlt ePsf] 5 . t;y{ d s]xL eGg
rfxGg . -u'= c=_

-v_ lgjf{rg cfof]u r'gfj ug{ nflu k/]sf] 5
t/ dnfO{ nfUb}g ls r'gfj xf]nf . -k=c= _

-u_ pm sxfF a:5 <
bfr{'nfsf] s'g} ufpFdf . -u'=c= / k=c=_

-3_ pgL kf; eO{g\ of eO{g dnfO{
hfgsf/L 5}g t/ hflu/ kfOg\ . -;= c=_
-ª_ dnfO{ yfxf 5}g ls pm s] rfxG5 t/
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p;sf] Jojxf/n] ug'{;Dd u¥of] . -Jof=c=_
dflysf pbfx/0fdf plQm cltqmd0fsf] l:yltnfO{
b]vfOPsf] 5 . ;xof]ufTds l;4fGtcg';f/ o:tf
plQmx¿sf] cltqmd0f jQmfn] s'g cfzo hgfpg
k|of]u u/]sf] xf] eGg] s'/fsf] lgwf{/0f pRrf/ k|of]usf]
jftfj/0fsf] cWoog, pRrf/sf] k[i7e"ld / ck]lIft
p2]Zosf] cWoog ug'{k5{ . d"ntM ;+jfbfTds plQm
/ tbGtu{tsf pkplQmx¿sf] kl/kfng gx'Fbf g}
plQm clQmqmd0f x'g] ub{5g\ . pRrf/df plQm
cltqmd0fsf] lgwf{/0f tnsf kl/l:yltsf cfwf/df
x]g'{ kb{5 -/xdfgL @))* M #!_ M

 cGtlqm{ofsf] :jLs[t p2]Zocg'¿k
;xefuLsf] of]ubfg pko'Qm ;"rgfTds 5 of 5}g\ <

 efli fs pRrf/ ;To / k |ofKt
k|df0f;lxtsf] 5 of 5}g\ <

 ;xefuLsf pRrf/x¿ cGt/;DalGwt
5g\ of 5}gg\ <

 k|o'Qm pRrf/ :ki6, c;lGbUw Pjd\
;ª\lIfKt 5 of 5}g\ <

u'0ff]lQm cltqmd0f
u'0ff]lQmn] ;+jfbsf qmddf k|of]u ul/Psf pRrf/x¿sf]
;TotfnfO{ ;ª\s]t ub{5 eg] u'0ff]lQm cltqmd0fn]
To:tf eflifs pRrf/df ;"rgfsf] ;Totf gx'Fbfsf]
l:yltnfO{ ;ª\s]t ub{5 . ;xof]ufTds l;4fGtcg';f/
;xefuLx¿n] cfˆgf] e"ldsfnfO{ u'0ff]lQmsf pkplQmn]
lgb]{z u/]sf dfGotf ljk/Lt agfpFbf u'0ff]lQm
cltqmd0fsf] l:ylt b]lvG5 . ;+jfbsf qmddf 7§f,
slNkt cleJolQm, cnª\sf/f]lQm / Joª\uf]lQm h:tf
ljz]iftfn] o'Qm pRrf/x¿ k|of]u ul/Fbf k|foM u'0ff]lQm
cltqmd0f x'g] ub{5 -n]leG;g, @)!) M !)(_ .
;fdfGo cfzoo'Qm zAbn] cfˆgf] eflifs pRrf/nfO{
k|efjsf/L agfpg ;S5 eGg] dfGotf ljZjf; gu/L
ha ;xefuLx¿ c;ª\ulto'Qm eflifs pRrf/x¿
k|of]u ug{ yfN5g\ ta u'0ff]lQm cltqmd0fsf] l:ylt
cfpF5 / cGt/f]lQm k|an eP/ b]vfk5{ .

-s_ dGb jfo'n] ?vsf kftx¿ gfRg] u5{g\ .
dflysf] pbfx/0fdf k|o'Qm gfRg' lqmofkb ;fdfGo
k|of]udf dfgjLo kfq;Fu dfq k|of]u x'g] ub{5 t/
oxf“ pQm lqmofkbsf] k|of]u c:jfefljs nfUg ;S5
lsgls kft xlNnG5g\ dfq}Ù slxNo} gfRb}gg\ . t;y{
oxf“ ;To ;"rgf ;Dk]|lift gePsf sf/0fn] u'0ff]lQm
cltqmd0f ePsf] 5 . eflifs pRrf/df u'0ff]lQm
cltqmd0f lgDg sf/0fn] x'g] b]lvG5 M

pRrf/ ;fdfGoeGbf ;ª\lIfKt x'g' M Eflifs pRrf/
;fdfGo k|of]ueGbf ;ª\lIfKt ePdf u'0ff]lQm cltqmd0f
x'g] ub{5 . o:tf] l:ylt d"ntM kl/df0ff]lQm cltqmd0fdf
b]lvG5 t/ kl/df0ff]lQmcGtu{t rfx]eGbf sd ;"rgf
lbPsf] pRrf/n] ;To pRrf/ k|of]u gePsf] l:ylt
klg ;ª\s]ltt x'G5 . o:tf] l:yltdf Pp6} eflifs
pRrf/df klg Psflws plQm   -u'0ff ]lQm /
kl/df0ff]lQm_ cltqmd0f x'g] ub{5 . h:t} M
s M ltd|f] kl/ro kfpm g <
v M d]/f] gfd /fh]z xf] . d ========= .
o; pbfx/0fdf ssf] pRrf/n] gfd dfq} ck]Iff
u/]sf] 5}g t/ vn] gfdeGbf afx]s cfˆgf] af/]df
cGo ;"rgf glbO{ of]ubfgnfO{ ;fdfGoeGbf ;ª\lIfKt
agfPsf] 5 .
sd k|f;fª\lus x'g' M ;+jfbdf ;xefuLsf eflifs
pRrf/x¿ k|To]s txdf k|f;fª\lus x'g'k5{ . Pp6f
k|;ª\udf k|of]u ul/g] eflifs pRrf/ cs}{ k|;ª\udf
k|of]u eO{f] eg] To:tf] l:yltdf d"ntM ;DaGwf]lQm
cltqmd0f x'G5 kmn:j¿k u'0ff]lQm ;LldtLs/0f xF'b}
hfG5 . h:t} M
s M aflx/ lgs} zLtn 5 ls <
v M 5ftf af]Sg' knf{ h:tf] 5 .
o;df sn] aflx/ zLtn 5 of 5}g eGg] ;fdfGo
hjfkm vf]h]sf] 5 t/ vn] o;sf] ljk/Lt km/s
k|;ª\udf k|of]u x'g] pRrf/ k|of]u u/]/ e"ldsfnfO{
cGt/;Da4tf ljxLg agfPsf] 5 h;sf] kmnZj¿k
o;df u'0ff]lQm cltqmd0f ePsf] 5 .

sd k|ToIf x'g' M eflifs pRrf/df ;xefuLx¿n] h]
eGg vf]h]sf x'g\ Tof] k|ToIf geGbf u'0ff]lQm kfngdf
;Lldttf b ] lvG5 . sltko ;xefuLx¿df
c;xof]uLkgsf sf/0fn] eGg'kg]{ ;"rgf n'sfpg]
k|j[lQ b]lvg ;S5 h;sf] kmn:j¿k u'0ff]lQm cltqmd0f
x'g] ub{5 . h:t} M
s M ltdL cfhef]ln sf];Fu lx8\5f} <
v M sf] x'g' pg} t x'g\ lg .
s / vlarsf] dflysf] ;+jfbdf k|ToIf pRrf/df
x'g ;Sg] ;"rgfsf] nf]k ePsf] 5 . vsf] pRrf/df
k|of]u ePsf] pg} zAbn] e"ldsf ck|ToIf x'guO
;DaGwf]lQm cltqmd0f ePsf] 5 .
;ª\lIfKt ck|f;ª\lus, ck|ToIf / cZki6 eflifs
pRrf/n] u'0ff]lQm cltqmd0fdf k|d'v e"ldsf v]Ng]
ub{5g\ . o;}u/L pRrf/ ;To gx'g', em'6f] 7fg]sf
pRrf/ k|of]u ul/g' / k|ofKt k|df0flagf eflifs
pRrf/ k|of]u ul/g' h:tf kIfnfO{ klg u'0ff]lQm
cltqmd0fsf d'Vo sf/s dfGg ;lsG5 .

kl/df0ff]lQm cltqmd0f
kl/df0ff]lQmn] ;+jfbsf qmddf k|of]u ul/Psf
pRrf/x¿sf] dfqfTds pko'QmtfnfO{ ;ª\s]t ub{5
eg] kl/df0ff]lQm cltqmd0fn] To:tf eflifs pRrf/df
pko'Qm dfqfdf ;"rgf gePsf] l:yltnfO{ ;ª\s]t
ub{5 . kl/df0ff]lQm cltqmd0f d'VotM o;n] lgb]{z
u/]sf pkplQmx¿sf] k"0f{ kfngf gx'Fbf x'g] u5{ .
k'g?lQm, cTo'lQm, Go'gf]lQm h:tf sf/0fn] klg
kl/df0ff]lQm cltqmd0fsf] l:ylt b]lvG5 . eflifs
k|of]Qmfx¿n] s'/fsfgLsf] p2]Zo ljk/Lt rfx]eGbf
a9L jf rfx]eGbf 36L ;"rgf lbbf o:tf] l:ylt
cfpF5 . h:t}M
s M ltdL cf/fd} 5f} <
v M d]/f] Uof“; l;l4g nfu]sf] 5 . d;“u k|ofKt k};f
klg 5}g . Uof“; stf kfOPnf Tof] klg yfxf 5}g .
To;}n] d Tolt ;~rf] cg'ej ul//x]sf]  5}g .
dflysf] pbfx/0fdf ssf] k|Zgsf] hjfkmdf vn]

cfZostfeGbf a9L ;"rgf lbPsf] 5 t;y{ ;"rgfsf]
clwSon] oxfF kl/df0ff]lQm cltqmd0f ePsf] 5 .
eflifs pRrf/df kl/df0ff]lQm cltqmd0f lgDg b'O{
sf/0fn] x'g] u5{ M

;fdfGoeGbf nfdf] x'g'M ;+jfbsf qmddf ha ;"rgf
;fdfGo jf dfqfTds pko'QmtfeGbf a9L x'G5 ta
kl/df0ff]lQm cltqmd0f x'g] ub{5 . k'g/f]lQm /
cTo'lQmsf sf/0fn] eflifs pRrf/df ;"rgfsf] dfqf
ylkg] u5{ h;sf] kmn:j¿k ;"rgfn] cfjZostfsf]
;Ldf gf£g] u5{ / kl/df0ff]lQm ;Lldt xg] ub{5  .
h:t} M
s M oxf“ k]6«f]n kDk stf 5 <
v M o;f] bfofF df]l8P/ afofF 3'd . nut} klxnf]
/ªsf] 3/ cfpF5 . Toxf“ sf]xL e]l6P eg] ltgnfO{
klg ;f]w . d]/f] ljrf/df casf] s]xL ldg]6 kl5
k]6«f]n kDk cfpF5 .
oxfF sn] lbzfsf] ;"rgf dfq} vf]h]sf] 5 t/ vn]
ssf] ck]IffeGbf lgs} a9L x'g] u/L cffˆgf] e"ldsfnfO[
;lqmo u/fPsf] 5 . o;df ;"rgfTds clwSosf
sf/0fn] vsf] pRrf/ nfdf] ag]sf] 5 h;sf] sf/0fn]
kl/df0f]lQmsf] kngfdf ;Lldttf b]lvPsf] 5 .

;fdfGoeGbf ;ª\lIfKt x'g' M ;+jfbsf qmddf ha
;"rgf ;fdfGo jf dfqfTds pko'QmtfeGbf sd
x'G5 To; cj:yfdf klg kl/df0ff]lQm cltqmd0f x'g]
ub{5 . Go"gf]lQmsf sf/0fn] eflifs pRrf/df
;"rgfsf] dfqf sd b]lvG5 . ;"rgf cfjZostfsf]
;LdfeGbf ;ª\lIfKt x'Fbf To;df dfqfTds Go"gtfsf
;fy} ;Totfsf] u'0f klg nf]k x'g] ub{5 h;sf] sf/0fn]
u'0ff]lQm klg ;Lldt x'g k'U5 . oxf “ ;ª\lIfKttfn]
;"rgfsf] ;f/Ls/0f geO{{{ Go"gLs/0fnfO{ ;ª\s]t
ul/Psf] xf] . h:t} M
s M d}n] cfzf u/]sf] 5F' ltdLn] lstfa / sfkL
lsGof}F .
v M xf] d}n] lstfa lsg] .
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dflysf] pbfx/0fdf vn] cfˆgf] pQ/df cfwf ;"rgf
dfq} cleJoQm u/]sf] 5 . oxfF ssf] ck]Iff lstfa
/ sfkL b'a} lsg]sf] jf glsg]sf] eGg] pQ/;Fu
hf]l8Psf] 5 t/ vn] eg] lstfa dfq} lsg]sf] pQ/
lbPsf] 5 . ;fdfGoeGbf ;ª\lIfKttf s} sf/0fn]
o;df kl/df0ff]lQm cltqmd0f ePsf] 5 .

;DaGwf]lQm cltqmd0f
;DaGwf]lQmn] Psflws pRrf/larsf] cGt/;Da4tf
/ k|;ª\uhlgt eflifs pRrf/nfO{ ;ª\s]t u5{ eg]
;DaGwf]lQm cltqmd0fn] vf; eflifs pRrf/df ePsf
cGt/;Da4tf ljxLg / ck|f;ª\lus eflifs pRrf/df
/x]sf] ljz]iftfnfO{ ;ª\s]t ub{5 . k|foM eflifs
pRrf/x¿df k|f;ª\lus cfyL{ ljz]iftf /xg] /
ltgLx¿df ;ª\sylgs ;Da4gsf] u'0f /xg] ePsfn]
o;sf] cltqmd0f Go"g x'g] ub{5 -u|fO;, !(&^ M
$(_ . s'g eflifs pRrf/ ;DaGwf]lQm ljxLg x'G5
jf ;DaGwf]lQm ljxLg eflifs pRrf/ s] nfO{ dfGg]
eGg] s'/f lgs} sl7g 5 . k|f;ª\lus cfyL{ clenIf0f
/x]sf pRrf/x¿df klg ;f]emf] cGt/;Da4tf 5}g
eg] To;df ePsf] u'0fnfO{ cltqmd0f g} eGg' k5{ .
h:t} M
s M ltdL laxfg slt ah] p7\5f} <
v M efn] af:g] ;dodf p7\g] u5'{ .
s / vlarsf] dflysf] ;+jfbfTds pRrf/df afXo
txdf ;Da4tf b]lvb}g . ssf] pRrf/df vf; ;do
;+s]ltt hjfkm ck]Iff ul/Psf] 5 eg] vsf] pRrf/n]
vf; ;do ;+s]ltt hjfkm lbPsf] 5}g . cfGtl/s
cfyL{txdf dflysf pRrf/df ;Da4tf e]l6P klg
afXo txdf o;df ;DaGwf]lQm cltqmd0fsf] l:ylt
b]lvPsf] 5 . ;DaGwf]lQm cltqmd0f lgDg sf/0fn]
x'g] u5{ M

sd k|ToIf x'g' M ;+jfbsf qmddf ;xefuLx¿
;"rgfnfO{ ck|ToIf 9ª\un] cleJoQm ug{ rfxg] l:ylt
cfpg ;S5 . o; l:yltdf jf:tljs eflifs pRrf/

nf]k x'g yfN5 eg] To;sf] :yfg cjf:tljs eflifs
pRrf/n] lng yfN5 . o:tf] x'Fbf pQm eflifs
pRrf/df ;DaGwf]lQm ;Lldt eO{ o;sf] cltqmd0f
x'g] ub{5 . h:t} M
s M b'w stf 5 <
v M Tof] leq k;]sf] lyof] .
dfly pNn]lvt pbfx/0fdf vn] k|ToIf 9ª\un] hjfkm
lbPsf] 5}g . oxfF Tof] zAbsf] cy{ k|ToIf ¿kdf
k|sl6t 5}g . t;y{ ck|ToIftfsf sf/0fn] o;df
;DaGwf]lQm cltqmd0f ePsf] 5 .

pRrf/ ;Gbe{ ljxLg x'g' M efiffsf] k|of]u vf;
;Gbe{df x'g] ub{5 . o;sf] cfyL{ clenIf0f klg
oxL ;Gbe{af6 lgwf{l/t x'G5 . vf; eflifs ;+/rgfsf]
cy{af]w ug{ pQm eflifs ;+/rgf k|of]usf] ;Gbe{nfO{
x]g'{k5{ . ;xeuLx¿dWo] Ps csf{sf] e"ldsfnfO{
dxTj glbg] l:yltsf] l;h{gf x'Fbf pRrf/ ;Gbe{
ljxLg xF'b} hfG5 . oxL sf/0fn] ;DaGwf]lQm cltqmd0f
x'g yfN5 . h:t} M
s M b'w stf 5 <
v M d rf]ef/ uPsf] lyFP .
o;df ssf] k|Zgn] vf; :yflgs kl/j]z;DaGwL
pQ/sf] ck]Iff u/]sf] 5 t/ oxfF vn] cfk"m /x]sf]
k"j{jtL{ :yfgnfO{ k|ltlqmofsf ¿kdf cleJoQm u/]sf] 5
h'g k"0f{ ¿kdf c;fGble{s 5 . o;df oxL ;Gbe{ljxLgtfs}
sf/0fn] ;DaGwf]lQm cltqmd0f ePsf] 5 .

Jofjxf/f]lQm cltqmd0f
Jofjxf/f]lQmn] :ki6 c;+lGbUw, ;ª\lIfKt / cg'qmlds
u'0fn] o'Qm eflifs pRrf/nfO{ ;ª\s]t ub{5 eg]
Jofjxf/f]lQm cltqmd0fn] oL ;a}dWo] Ps jf Psflws
u'0fljxLgtfsf] l:ylt l;h{gf ePsf] eflifs
pRrf/nfO{ hgfpF5 . ;+jfbsf qmddf ;xefuLx¿n]
cfˆgf] e"ldsfnfO{ c:ki6 agfP, ;lGbUw pRrf/
k|of]u u/], ;"rgf Go"gLs/0f x'g k'Uof] jf qmda4tf
ljxLg pRrf/ k|of]u x'g yfNof] eg] To; cj:yfdf

Jofjxf/f]lQm cltqmd0f tLa| x'g] ub{5 . n]leG;g -
@)!) M !)*_ sf cg';f/ Jofjxf/f]lQmsf] d'Vo
pkplQm qmd};Fu eg eGg] xf] . olb  eflifs pRrf/df
cg'qmd 5}g eg] o;sf cGo pkplQm k|of]udf klg
;LldtLs/0f x'g yN5 . Jofjxf/f]lQm cltqmd0f lgDg
rf/ sf/0fn] x'g] b]lvG5 M

c:ki6 x'g'McGtlqm{ofsf qmddf ;xefuLn] cfˆgf]
e"ldsfnfO{ :ki6 gagfpFbf c:ki6tfsf] cju'0f ylkb}
hfG5 . u'0ff]lQmsf] kfng gx'Fbf / cgfjZos ;"rgf
y'kfg{ vf]Hbf e"ldsf c:ki6 aG5 . h:t} M
s M tkfOF{ stf hfb} x'g'x'G5 <
v M d otfaf6 l;w} ptf uP/ clNndfly r9L tn
emg{ hfb}5' .
dflysf] ;+jfbdf vsf] e"ldsf c:ki6 5 . oxfF s'g}
klg :yflgs ;ª\s]t :ki6 5}gg\ . ;a} ;j{gfdx?sf]
o;df :ki6 :yfg ;+s]ltt cy{ nf]k ePsf] 5 jf
;lqmo 5}g .

;lGbUw x'g'M Pp6} pRrf/leq Psflws cy{ /xg]
l:yltdf To:tf pRrf/sf] k|of]u k|f;lª\us9ª\un]
gx' Fbf e"ldsf ;lGbUw aG5 . o:tf] cj:yfdf
;+/rgfsf] cy{ clglZrt eO{{ pRrf/ Jofjxf/f]lQm
ljxLg aGb5 . h:t} M
s M y]l;; n]Vg slQ ;/n 5 <
v M Xof dfxf;fu/} xf] lg .
dfly pNn]lvt pRrf/dWo] vn] k|of]u u/]sf] ;+/rgfdf
k|of]u ePsf] dxf;fu/ zAbsf] cyL{ ljz]iftf ;lGbUw
5 . o;df k|of]u ePsf] pQm zAbn] ;/n, hl6n,
kf/ ug{ sl7g cflb s] cy{ lbg vf]h]sf] xf] :ki6 5}g .
t;y{ ;+lGbUwfy{stfs} sf/0fn] o;df Jofjxf/f]lQm
cltqmd0f ePsf] 5 .

;ª\lIfKt gx'g'M ;"rgf cgfjZos dfqfdf y'kfg{ vf]Hbf
;xefuLsf] e"ldsf ;ª\lIfKt  x'Fb}g . To;f] t ;"rgfsf]
Go"g k|of]un] klg o:tf] l:ylt cfpg] ub{5 . kmntM

Jofjxf/f]lQm cltqmd0f x'G5 . h:t} M
s M g]kfnsf] /fhwfgL sxf“ xf] <
v M ;u/dfyfsf] b]z eg]/ lrlgg] g]kfnsf] /fhwfgL

wflbªsf] gf}la;]af6 la; lsnf]ld6/ hlt
psfnf] hl9;s]kl5 vfN8f] h:tf] b]lvg]
sf7df8f}+ gfdsf] h'g e"efUf cfpF5 ToxL xf] .

dflysf] ;+jfbdf k|o'Qm vsf] pRRff/ ;ª\lIfKt 5}g .
o;df vn] cfˆgf] e"ldsfsf] nflu cfjZoseGbf
clws ;"rgf k|of]u u/]sf] 5 h;n] ubf{ Jofjxf/f]lQm
cltqmd0f ePsf] 5 .

cg'qmlds gx'g'
pRrf/df k|of]u x'g] ;"rgfsf] lglZrt qmd x'G5 .
cGtlqm{ofdf ;xefuLx?n] cfˆgf] e"ldsfnfO{
cg'qmlds agfpg ;Sg] klg / agfpg g;Sg] klg
a/fa/ l:ylt /xG5 . olb pgLx¿n] e"ldsf cg'qmlds
agfPgg\ eg] :jefjtM Jofjxf/f]lQm cltqmd0f x'G5 .
h:t} M
s M  tkfO{FFsf] kl/ro kfpF g <
v M d ltg jif{b]lv lq=lj= df k9\b} 5' . d]/f] gfd
dx]z xf] . d}n]  ;fgf]l7dLaf6 :gfts kf; u/]sf] x'F .
d]/f] hGd @)$% ;fndf ePsf] xf] .
o;df vsf] pRrf/ cg'qmlds 5}g . ;"rgfsf]
qmdeGhghGo k|of]usf sf/0fn] o;df Jofjxf/f]lQm
cltqmd0f ePsf] 5 .
plQm cltqmd0f ;+jfbsf] sdhf]/L xf]Og g t ;+jfb
stf{sf] q'l6 g} . cGt/f]lQm lgdf{0f / cWoogsf rf/
j6f sf/0f dWo] plQm cltqmd0f klg Ps xf] .
;xefuLx¿ e " ldsfnfO {  a9 L ; "rgfTds,
kl/l:ylthglt Pjd\ uxg agfpg plQm cltqmd0f
ug]{ u5{g\ . sltko ljåfg\x¿n] plQm cltqmd0feGbf
plQm pNnª\3gnfO{ cGt/f]lQm lgdf{0fsf] cem a9L
zlQmzfnL sf/0f dfg]sf 5g\ .
er'{cn l/ofln6L M k/f]If oyfy{tf gf6sdf
plQm cltqmd0f
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kf7 Ps
jlsn M Rofl6ªsf] ;+;f/df e'm6 Pp6f /f]df~r xf]
eg] === === To;f]eP o'lwhL tkfO{Fsf] ;d:ofsf] sf/0f
oxL t xf]Og <
o'lw M Pp6f sf/0f Û sf/0f g} oxL xf] . Nofk6kdf
w]/} d]df]/L /fVg ;lsb}g lg Û
jlsn M d s]xL kmfOn dfq o;df /fV5' sfd
rlnxfN5 . -k[= %*$_
o'lw M /fd|} xf] Û To;f] eP tkfO{F Rof6 ug'{x'Gg . l7s
xf] tkfO{Fn] eg]sf] === xf] xfdL /f]df~rsf] vf]hLdf
x'GYof}F . xfdL ofx' Dof;]Gh/df s'g} /f]df~rdf/L
Rof6?ddf l5/]/ ;]S;L dfdf;Fu Rof6 uYof}F .
;Gbe{ M o'lw >LdtL;Fu ;DaGw ljR5]b ug]{
dgl:yltdf k'u]sf] 5 . pm cfˆgf] ;d:of jlsnnfO{
;'gfpFb} 5 . o'lwsf] k[i7e"ldaf/] p;sf] jlsnnfO{
s]xL yfxf 5}g . jlsnsf] sf]7f o; ;+jfbsf] :yflgs
;Gbe{ /x]sf] 5 .

Dffly plNnlvt jlsn / o'lwlarsf ;+jfbx¿dWo]
uf9f cª\lst c+zdf plQm k|of]usf] lg/Gt/tf 5}g
. k/f]If ;+;f/sf] /f]df~rnfO{ oyfy{ Jojxf/df k|of]u
ubf{ cfk"mx¿dfly cfOk/]sf] ;d:of jlsnnfO{
hgsf/L u/fpFbf;Ddsf] l:yltdf ;+jfbsf] lbzf
vl08t 5}g t/ Nofk6kdf w]/} d]df]/L /fVg ;lsb}g
lg Û pRrf/f+z d"n ;+jfbsf] ;Gbe{ ljk/Lt k|of]u
ePsf] 5 h;n] ubf{ ;+jfbsf cGo s]xL c+z klg
;Gbe]{t/ ag]sf 5g\ . Nofk6kk|ltsf] o'lwsf] lh1f;f
o;sf] d'Vo sf/s ag]sf] 5 . o; lh1f;fn] jlsnsf]
k|Zg / To;sf] :jfefljs hjfkm Pjd\ o'lwsf]
kZr:d/0fsf nflu k|of]u ul/Psf pRrf/x¿lar
;Gbe{ljxLgtfsf] l:ylt l;h{gf u/]sfn] o; pRrf/n]
;DaGwf]lQm cltqmd0f u/]sf] 5 .

cGt/f]lQm M ;DaGwf]lQm cltqmd0fsf] sf/0fn] dflysf]
pRrf/df o'lwsf] sDKo'6/k|lt cTolws em'sfj /x]sf]
5 cyjf p;nfO{ sDKo'6/ k|ljlwk|lt jlsnsf] OR5f

hfGg rfxg] dg nfu]sf] 5 cyjf pgnfO{ ;Lldt
;'ljwfo'Qm k|ljlwaf6 cfk"mdfly cfOk/]sf] ;d:ofsf] :d/0f
eO{/x]sf] 5 h:tf cGt/f]lQm cleJoQm ePsf 5g\ .

kf7 b'O{
P; 8An' 8An' eG5 ===
ltdL s'df/L g} 5f} <<<
;]S;L dfdf eG5] ===
ltdL lg t ÛÛ
P; 8An' 8An' eG5 ===
xf]Og Û
;]SsL dfdf eG5] ===
To;f]eP d]/f] club df :jfut 5 .
P; 8An '8An' eG5 ===
P xf] / Û -k[= %*%–%*^_
;Gbe{ M dfly pNn]lvt ;+jfb ;]S;L dfdf / P;
8An' 8An'lar k|f/lDEfs s'/fsfgL s} ;Gbe{df k|of]u
ul/Psf x'g\ . k/f]If ;+;f/df ckl/lrt oL b'a} kfq
jf:tljs hLjgsf >Ldfg\ >LdtL x'g\ .
;]S;L dfdfn] k|of]u u/]sf] To;f]eP d]/f] club df
:jfut 5 pRrf/df :ki6tfsf] u'0f k|ofKt 5}g .
oxfF clubzAbn] c;lGbUwtfnfO{ ;Lldt u/] klg
d'VotM c:ki6 pRrf/s} sf/0fn] o;df Jofjxf/f]lQm
cltqmd0f ePsf] 5 . o; jfx]s P; 8An' 8An'n]
;f]w]sf] k|Zg k5fl8 k|o'Qm clws k|Zg ;"rs lrXg
/ o;sf] hjfkmsf] k5fl8 k|o'Qm yk ljZdo;"rs
lrXg kl/df0ff]lQm cltqmd0fsf sf/0f ag]sf 5g\ .
oBlk logLx¿df cGt/f]lQm lgdf{0fsf] zlQm eg]
b]lvb}g t;y{ dflysf] ;+jfbdf d"ntM Jofjxf/f]lQm
g} cltqmd0f ePsf] 5 .

cGt/f]lQm M dflysf] ;+jfbdf ePsf] Jofjxf/f]lQm
cltqmd0fn] ;]S;L dfdf cfˆgf] kl/ro k|ToIf ¿kdf
lbg rfxlbgg\ jf pgL :jfefljseGbf a9L af}l4s
/ tfls{s aGg rfxG5] jf pgL cfˆgf] k"j{ kl/ro
lbg ;fGble{s 7flGbg jf pm ljjflxt l5g\ h:tf
cfzout cy{ ;lqmo u/fPsf] 5 .

kf7 ltg
k|sfz M jfx Û Sof uhasf] Rof6 . h;n] sDKo'6/
agfPsf] eP klg d]/f] ;fw'jfb 5 . Tof] alhgL t
dfkfs} /}5 . c¿ s]xL j]/ xfdLn] Rofl6ª\ u/]sf] eP,
d]/f] t KoG6d} km'l:sGYof] xf]nf .
wL/h M afhL dfg]{ ÛÛ
o'lw M ltdL e|i6dltx¿ Û -k[= %*&_
;Gbe{ M o'lwnufot p;sf ;fyLx¿ k|sfz / lw/h
;fOa/ Sofkm]af6 3/ kmls{bf pgLx¿n] u/]sf] k"j{jtL{
cgnfO{g s'/fsfgLnfO{ lnP/ dflysf] ;+jfbsf] l;h{gf
ePsf] 5 . k"j{cg'ejsf] :d/0f g} k|:t't ;+jfbsf]
d"n ;Gbe{ xf] .

dfly k|:t't ;+jfbdf k|sfzsf] ljrf/kl5 cfPsf]
lw/hsf] k|ltlqmof;Dddf plQm vl08t ePsf] 5}g
t/ nuQ} cfPsf] lw/hsf] k|ltlqmofn] ;+jfbsf]
lbzfnfO{ vl08t ug{ vf]h]sf] 5 . lw/hsf] aflh
dfg]{ ÛÛ eGg] pRrf/n] x'G5 of x'Fb}g eGg] ;fwf/0f
k|ltlqmofsf] ck]Iff u/]sf] 5 t/ o; ljk/Lt o'lwsf]
ltdL e|i6dltx¿ Û pRrf/ sd k|ToIf aGg vf]h]sf]
5 . a9L g}lts / ;+oldt x'g vf]h]sf] o'lwsf]
Jojxf/nfO{ b ]vfpg s]lGb |t k| |:t't pRrf/
ck|ToIftfsf sf/0fn] ;DaGwf]lQm laxLg ag]sf] 5 .
ctM o;df ;DaGwf]lQm cltqmd0f ePsf] 5 .
cGt/f]lQm M o'lw cfkm"nfO{ g}ltsjfg b]vfpg rfxG5
cyjf pm ;]S;L dfdfl;tsf] Rol6ªk|lt cem uDeL/
5 cyjf pm s'/fsfgLnfO{ oltdf g} ;Lldt  u/L
k"j{jtL{ s'/fsfgLsf] :d/0f d} /dfpg rfxG5 h:tf
cGt/f]lQmx¿ o;df ePsf] ;DaGwf]lQm cltqmd0fsf
sf/0fn] cleJoQm ePsf 5g\ .

kf7 rf/
afa' M chsfnsf dfG5]x¿ . d tFnfO{ ;f]Wb}5' –
Pp6f dflg;nfO{ hLjg latfpg sltsf] ef}lts
cfjZostfn] k'U5 .
o'lw M tkfO{Fsf] jfSonfO{ d]/f] zAbdf egf}F x} t –

PSsO;fF} ztfAbLdf Pp6f dof{lbt tj/n] afFRg
slt rflxG5 < clg o;sf] pQ/ d cfkm} lbG5' .
slDtdf klg Pp6f lghL sDKo'6/ eP Pp6f JolQm
;EO{ h:tf] b]lvg ;S5 . u'8 gfO6 .    -k[= %**_
;Gbe{ M o'lwsf] afa'n] o'lw ;fOa/ Sofkm]df w]/}
;do latfpg] u/]sf] cj:yf dg gk/fPsf] /
k|ljlwk|lt ckl/lrt h:t} b]lvPsf] o'lweGbf cl3Nnf]
k':tfsf] cjl:ylt hgfpg] ;Gbe{df k|:t't ;+jfb
k|of]u ul/Psf] 5 .

afa'sf] k|Zgsf] k|ltlqmof hgfpg o'lwn] k|of]u u/]sf]
ljj]Ro pRrf/df ;"rgfTds  clwstf /x]sf] 5 .
oxfF k|o'Qm PSsfO;fF} ztfAbLdf Pp6f dof{lbt tj/n]
afFRg slt rflxG5 < clg o;sf] pQ/ d cfkm}F
lbG5'pRrf/n] afXo ;txdf cgfjZos ;"rgfsf]
ykf]6  u/L o'lwsf] e"ldsfnfO{ ;+jfbsf] :jLs[t
p2]Zo / lbzfeGbf k/ k'ufPsf] 5 . t;y{ o'lwsf]
;"rgfTds cflwSosf] e"ldsfn] o;df kl/df0ff]lQm
cltqmd0fsf] l:ylt l;h{gf  u/L pRrf/sf] cfGtl/s
;tx ;lqmo agfPsf] 5 .

cGt/f]lQm M ;+jfbsf] :jLs[t p2]Zo / lbzfcg'¿k
cfˆgf] kfnf] cfpFbf cfjZos k/]eGbf a9L ;"rgf
gb]pm eGg] kl/df0f]lQmsf] pkplQm kfng gul/Psf]
dfly pNn]lvt ;+jfbdf k|ljlwsf] k|of]u;Fu k|lti7f
hf]l8Psf] s'/f o'lw cgle1 ;+;f/nfO{ atfpg rfxG5
cyjf o'lw afa'sf] ljrf/l;t ;xdt 5}g cyjf
o'lw cfˆgf] afa'nfO{ k|ljlwn] u/]sf] ljsf; af/] ;'–
;"lrt u/fpg rfxG5 h:tf cGt/f]lQm /x]sf 5g\ .

kf7 kfFr
r] eG5 –––
d ltdL;Fu e]6 ug{ rfxG5' .
g]l6e :6]«Gh/ eG5 –––
–––––––##@@@@***!!!!
r] eG5 –––
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ltdL ToxLF 5f} / <
g]l6e :6]«Gh/ eG5 –––
sxfF e]6\g] < -k[= %(!_
;Gbe{ M oxfF r] / g]l6e :6]«Gh/ k/f]If ;+;f/ jf
cgnfOgsf agfj6L gfd ePsf kfq x'g\ . jf:tljs
;+;f/df oL b'O{sf] kl/ro o'lw / /rgf g} xf] .
s'/fsfgLsf ;Gbe{df cfˆgf] ck|ToIf e]6, kl/ro /
ldqtfnfO{ k|ToIf e]6 kl/ro / ldqtfdf abNg]
cfzo :j¿k dflysf] ;+jfbfTds pRrf/ l;h{gf
ePsf] 5 . o; pRrf/sf] d"n ;Gbe{ cgnfO{g
s'/fsfgL xf] .

r]sf] pRrf/sf] k|ltlqmof :j¿k g]l6e :6]«Gh/n]
hgfPsf ]  – ––––––##@@@@***!!!!
;ª\s]to'Qm k|of]usf] cfzo lgs} hl6n / ck|ToIf
5 . d'VotM o;df ;"rgfsf] ;Totf 5}g oBlk
c;To ;"rgf klg b]lvb}g . Psflws kl/df0fo'Qm
;ª\s]t eP klg kl/df0ff]lQm cltqmd0fsf] l:ylt l;lh{t
5}g\ . ;"rgfsf] k|ToIf ;ª\s]t gx'g' eg]s} ;"rgfdf
u'0ffTds clenIf0f gx'g' xf] t;y{ g]l6e :6]«Gh/sf]
e"ldsf d'VotM ;fdfGo k|of]ueGbf c:ki6 ePsfn]
;+jfbsf] ;txL ;+/rgf vl08t eO{{ u'0ff]lQm cltqmd0f
ePsf] 5 . To;}u/L r] n] k|of]u u/]sf] ltdL ToxL 5f}
/ < pRrf/ afXo ;txdf g]l6e :6]«Gh/sf] :yflgs
pkl:yltsf] k"0f{tf jf z"Gotfsf] lh1f;fsf] nflu
k|o'Qm 5 t/ czflAbs ;txdf nfdf] ;do;Dd
k|ltlqmof ghgfPsf] ;Gbe{df klg cleJoQm eO{{
e"ldsfsf] clwSotfsf] sf/0f kl/df0f]lQm cltqmd0fsf]
l:ylt l;lh{t 5 . oL b'O{ cltqmd0f ePsf pRrf/nfO{
clGtd sxfF e]6\g] pRrf/n] hf]8L kf7 cfGtl/s
txdf lgs} uxg ;"rgfd"ns ag]sf]  5 .

cGt/f]lQm M dfly pNn]lvt ;+jfbdf ePsf] u'0ff]lQm
/ kl/df0ff]lQm cltqmd0fsf] sf/0fn] g]l6e :6]«Gh/
r]sf] s'/fsfgLdf uDeL/ 5}g cyjf r];Fu e]63f6
ug{ pm cem a9L pT;'s / v'zL 5 cyjf pm

8/fPsf] 5 / cfZro{ JoQm ub}{5 h:tf cGt/f]lQm
zlQmzfnL ePsf5g\ .

kf7 5
/rgf M s] eO{f] s;/L eO{f] l8 < d]/f] dtnj s;/L
of] ;Dej eO{f] < p;n] cfkmF} p;sf] sDKo'6/ cfOl8
atfPF5 ls ;fOa/ k'ln;n] To;nfO{ e]6]5g\ .
l8 M p;n] cfˆgf] :yfg / sDKo'6/ cfOl8 lgs}
;do;Dd kl/jt{g u/]g5 / clGtd k6s xfdLn]
gub sf/f]jf/ ubf{ of] lgs} 7"nf] wg/f;L lyof] .
j}ª\ssf dflg; xtf;df lyP . ltgLx¿ n] f ;d"x;Fu
;xfotf dfu]5g\ . -k[= %(#–%($_

;Gbe{ M kmf]g stf{ -l8_ n] /rgfnufot cfkm"x¿sf]
sfdnfO{ ;fOa/ ck/fw cg';Gwfgstf{n] lgu/fgLdf
/fv]sf] yfxf kfpF5 . k'ln; klg To;af/] k"0f{ hfgsf/
/x]sf] s'/f yfxfF kfPkl5 pQm hfgsf/Lsf] sf/0f
/rgfnfO{ atfpg] ;Gbe{df k||:t't pRrf/ k|o'Qm 5 .
dfly k|o'Qm eflifs pRrf/df /rgfsf] lh1f;f /
l8= sf] hjfkmsf] clGtd jfSoeGbf cufl8;Dd s'g}
cltqmd0fsf] l:ylt b]lvb}g . oxfF ;"rgfsf] u'0f,
dfqf / ;DaGw ;xL 5 t/ clGtd jfSodf k|o'Qm f
;d"xn] pRrf/nfO{ ;lGbUWo agfPsf] 5 .  oxfF o;
zAbn] clglZrt x'Fbfsf] cy{bf]znfO{ ;ª\s]t u/]sf]
5 . ljj]Ro pRrf/df o; jfSof+zn] gf6ssf] cGo
s'g} :yfgdf cfˆgf] pkl:ylt hgfPsf] 5}g g t f
;d"x afXo ;txdf Tolt kl/lrt g} 5  . o;/L
cfyL{ clglZrttfsf sf/0fn] Jofjxf/f]lQm cltqmd0f
eO{ cy{sf] cfGtl/s tx ;lqmo ag]sf] 5 .

cGt/f]lQm M f ;d"x /rgf / pgsf ;fyLx¿sf]
lgs6 t/ lj/f]lw ;d"x xf] jf f ;d"x /rgf / pgsf
;fyLx¿sf ]  lgs6 t/ ;fOa/ ck/fw
cg';Gwfgstf{sf] ;xof]uL ;d"x xf] jf f ;d"xaf6
pgLx¿sf uf]Ko ;"rgfx¿ r'lxg] ;Defjgf ljb\dfg
lyof] h:tf cGt/f]lQm o; pRrf/df ePsf] plQm
cltqmd0fn] l;h{gf ePsf 5g\ .

kf7 ;ft
/rgf M To;f]eP d s] u?F t <
l8 M otf ;'g ltd|f] sDKo'6/ cfO8L kl/jt{g u/ /
To; kl/of]hgfdf sfd ug{ 5fl8b]pm . Wofg ljsif{0f
ug]{ www.cocacola.com sfd ug{ yfn .  -
k[= %($_
;Gbe{ M h;n] /rgf / p;sf ;fyLx¿sf] sfdaf/]
yfxf gkfpg' kg]{ xf] ltg}n] yfxf kfPkl5 ;'/Iff
:j¿k ckgfOg] ;ts{tfaf/] cGtlqm{of x'g] qmddf
dflysf] pRrf/ k|of]u ePsf] 5 . ;'/Iff ;r]ttf /
;ts{tf dflysf] pRrf/sf] d"n ;Gbe{ xf] .
/rgfsf] cfu|x;"rs k|Zgsf] hjfkm kmf]g dfkm{t
l8n] lbbf k|of]u u/]sf] pRrf/df Psflws jfSox¿
5g\ . h;df ;"rgfx¿sf] dfqfTds cflwSotf b]lvG5 .
/rgfsf] k|Zgsf] nflu klxnf] :jtGq pkjfSo g}
k|ofKt 5 t;y{ pQm jfSoeGbf k5fl8sf ;'emjd"ns
pRrf/x¿ ;+/rgfTds txdf ;"rgfsf] ykf]6sf
¿kdf /x]sf 5g\ / To; kl/of]hgfdf sfd ug{
5 f l8b ]p m  .  Wo fg ljsi f { 0 f  ug ] {
www.cocacola.comdf sfd ug{ yfn
;+/rgfn] ;"rgfsf] cflwSotfsf] l:ylt lgdf{0f  u/L
;d:of lgs} uDeL/ cfO;s]sf] s'/f b]vfpg vf]h]sf]
5 . kmntM o;n] kl/df0ff]lQm cltqmd0fsf] l:ylt l;h{gf
u/L cfGtl/s cfyL{ cfzodf hf]8 lbPsf] 5 .

cGt/f]lQm M ;fOa/ ck/fw cg';Gwfg stf{af6 lgs}
7'nf] ;d:of cfpg ;Sg] l:ylt l;h{gf ePsf] 5
cyjf l8= /rgfnfO{ ljsNk lbO{{ Jo:t h:tf] b]lvg]
x'g cfu|x ub}{5 / To;f] ubf{ aRg ;Sg] l:ylt cfpg
;S5 cyjf /rgf cflQPsfn] l8 p;nfO{ pko'Qm
ljsNk lbO{ ;fOa/ ck/fwaf6 aRg] pkfo atfpg
rfxG5 h:tf cGt/f]lQm o;df b]lvG5g\ .

kf7 cf7
o'lw M v} d x]? t deGbf klg s'g rflxF
programme df Jo:t l5g d]/L >LdtLhL .

/rgf M xf] ––– ––– xf]Og s]xL klg . d oL kmfOn
d]6\b} 5' . of] vf;df s]xL xf]Og .
o'lw M s]xL xf]Og c/] 7"nf] kmfOn 5 t . s]xL xf]Og
eg] lsg d]6\g' k/]sf] t ltdLnfO{ .
/rgf M ltdL ef]sfPsf 5f} xf]Og Û Psl5g dnfO{
5fl8lbg ;Sb}gf} lKnh < -k[= %(%_
;Gbe{ M cfk"m s] sfd u5'{ eg]/ /rgfn] >Ldfg\
o'lwnfO{ atfpg grfx]sf] l:ylt g} dfly plNnlvt
;+jfbsf] ;Gbe{ xf] .

dfly uf9f ul/Psf pRrf/x¿df b'O{ leGg leGg
plQm cltqmd0f ePsf b]lvG5g\ . /rgfåf/f k|o'Qm
klxnf] pRrf/df >Ldfg\nfO{ ;To s'/f vf]Ng grfxg]
/rgfsf] dgl:yltnfO{ b]vfO{ cfkm"nfO{ ufNtL nfUbf
nfUb} klg k|of]u ul/Psf] pRrf/ k|o'Qm 5 h;n]
ubf{ u'0ff]lQm cltqmd0f eO{{ pRrf/sf] ;+/rgfut
cy{ ;Lldt ePsf] 5 eg] /rgfn] g} k|of]u u/]sf]
ltdL ef]sfPsf 5f} xf]Og ;Gbe{ ljxLg 9ª\udf
;+jfbdf k|of]u ePsfn] cGtlqm{of vl08t eO{{ cfyL{
cGt/0f ePsf] b]lvG5 . ;fGbeL{stfsf] cefjsf] sf/0fn]
pQm pRrf/df ;DaGwf]lQm cltqmd0f ePsf] 5 .

cGt/f]lQm M /rgf >Ldfg\nfO{ ;To s'/f vf]Ng rfxlbg
jf pgL >Ldfg\sf Jojxf/k|lt lgs} ?i6 l5g\ /
lbSs klg jf pgL cfˆgf] jf:tljstf atfpg
>Ldfg\nfO{ x'g ;Sg] kL8fk|lt ;r]t l5g\ h:tf
cGt/f]lQm o;df ;lqmo ePsf b]lvG5g\ .

kf7 gf}
o'lw M of] www.cocacola.com df s]xL === <
/rgf M www.cocacola.com Û s] === ===s;/L
=== d]/f] dtnj s] yfxfF 5 .
o'lw M x]/ cGoyf g7fg d}n] ltd|f kmfOnx¿ b]v] .
;f/f multinationl sDkgLx¿ oxfF btf{ ePsf
lyP / ltdL ToxfF sfd ub}{lyof} . d}n] ;f]r] ls Tof]
=== . -k[= ^)!_
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;Gbe{ M o'lwn] /rgfsf] sfdk|lt rf;f] lbg yfn]sf]
5 . /rgf cfˆgf] sfdaf/] o'lwnfO{ hfgsf/L gxf];\
eGg] rfxG5] . sf]7fleqsf] :yflgs kl/j]zdf l;lh{t
of] ;+jfbsf] p7fgsf] d'Vo ;Gbe{ o'lwsf] cGtå{Gå xf] .
o'lw /rgfsf] sfdk|lt :ki6 5}g . pm cfkm";Fu
k|ofKt k|df0fljgf o'lwnfO{ cf/f]lkt ug{ rflx/x]sf]
5 . oxfF :jtGqtfnfO{ o'lwn] sf]7fleq} aGb]h ug{
vfh]sf] b]vOPsf] 5 . ;fy} sf]sfsf]nf 86 sd
/rgfsf] ;'/Iffsf] lglDt l8n] cx|fPsf] ;'/lIft O{=;fO6
klg xf] t/ jf:tljstflag} pm cf/f]k nfufpg vf]Hb}
5 o;/L kl/df0ffTds clwSotf h:tf] b]lvP klg
afXo Pjd\ ;+/rgfsf] txdf o;sf] cltqmd0f eg]sf]
u'0ff]lQm cltqmd0f g} xf] .

cGt/f]lQm M oxfF o'lwsf] ;"rgfdf tYout k|df0f
gePsfn] u'0ff]lQm cltqmd0f eO{{ ;+/rgfTds cy{
;Lldt eP/ cfzout cy{ zlQmzfnL ePsf] 5 .
o'lwsf] pRrf/n] d'VotM pm /rgfaf6 6f9Lg] af6f]
vf]Hb} 5 jf /rgfnfO{ cocacola.comaf6 6f9f
/fVg rfxG5 jf o'lw /rgf To:tf O ;fO6df
ga;Llbpg\ eGg] rfxG5 h:tf cGt/f]lQm ;lqmo
u/fPsf] 5 .

kf7 bz
o'lw M d;Fu lsg s'/f n'sfpg' k¥of] <
/rgf M ;d:of d}n] ltdLaf6 s'g} s'/f n'sfpg]af/]
xf]Og . xfdL nf]Ug] :jf:gLeGbf klxn] b'O{ j6f cfˆg}
JolQmTj af]s]sf dflg; xf}F . xfd|f cfˆg} :yfgx¿
5g\ / Tof] :yfg cfkm"jfx]s s;}n] cf]u6\b}g . g d
ltd|f] :yfg cf]u6\5' g ltdLn]  d]/f] . olt ;fgf]
a'emfO klg ltdLn] ;Demg ;s]gf} . -k[= ^)@_
;Gbe{ M o'lwn] j:tljstf yfxf kfPsf] afxfgf u/]sf]
5 . o'lw / /rgflar ljZjf; 36\b} uPsf] 5 . /rgf
cfk"m s;};Fu cl>t eP/ afFRg rfxlbg . pm cfkm"nfO{
:jtGq gf/Lsf ¿kdf lrGg / lrgfpg rfxG5] .
h'g s'/f o'lwaf6 ;Dej b]lvb}g . d"ntM /rgfsf]

:jtGq a:g] k|j[lQdfly cfO{nfu]sf] ;ª\s6 g} o;
;+jfbsf] ;Gbe{ xf] .

o'lwsf] k|Zgn] oxfF vf; pQ/eGbf klg /rgfsf]
k"j{jtL{ Jojxf/sf] af/]df hfGg rfx]sf] h:tf] b]lvG5 .
afXo ¿kdf o'lwsf] k|Zgn] lgs} ;/n Pjd\ ;xh
k|ltlqmof lbg vf]h]sf] h:tf] nfu] klg p;sf] cfGtl/s
:jefj eg] hl6n aGb} uPsf] b]lvG5 . oxL hl6ntf
:j¿k k|o'Qm o'lwsf] pRrf/sf] k|ltlqmofsf ¿kdf
lbO{Psf] /rgfsf] hjfkmdf klxnf] jfSo;Dd plQm
k|of]udf afwf b]lvb}g t/ o; nuQ}sf hDdf hDdL
rf/ j6f jfSodf eg] k"0f{tM /rgfsf] Jojxf/n]
;"rgfTds clwSotf yKb} uPsf] 5 . ;+/rgfTds
txdf oL jfSox¿n] /rgfsf] e"ldsfnfO{ cfjZos
k/]sf]eGbf a9L agfO{ kl/df0ff]lQm cltqmd0fsf] l:ylt
l;h{gf u/]sf 5g\ . oBlk logLx¿sf] czout k|of]u
eg] clgjfo{, :jfefljs / lgs} dxTTjk"0f{ ag]sf] 5 .
cGt/f]lQm M /rgfn] rflxPeGbf a9L ;"rgf k|of]u
u/]sf sf/0fn] oxfF kl/df0ff]lQm cltqmd0f eO{ /rgf
:jtGq lyP, 5' / x'g]5' eGg] dfGotfk|lt cl8u
b]lvG5] / o'lwnfO{ oxL s'/f ;Demfpg rfxG5] jf pm
cf–cfˆgf] :yfgsf] k"/s cf–cfkmF} x'G5 eGg] s'/f
o'lwnfO{ a'emfpg rfxG5] jf o'lwk|lt ljgd| cfqmf]z
kf]v]/ pm p;sf s'/f ;xh} 6fg{ rfxG5] jf o'lwsf]
Jojxf/k|lt pm lbSs eO{{ ;s]sL 5] h:tf cGt/f]lQm
b]lvPsf 5g\ .

kf7 P3f/
/rgf M dnfO{ ljZjf; 5 p;sf] rSs/ klg 5 cs}{
l;t .
d= jlsn M kSsf <
/rgf M s] eg]sf] < of] kSsf ug{ s] tkfO{FnfO{
world perfect 5.1 sf] spellcheck ug'{ k¥of] <
xf] p;sf] cs}{l;t r=== S=== s===/ 5 .
d= jlsn M xf]Og ;Rr} eGg'xf];\ t < s;/L yfxfF
kfpg' ef] tkfO{Fn] <

/rgf M pm ;w}F dnfO{ eGYof] ls p;sf ;fyL lw/h
/ k|sfz;Fu zlgjf/ aflx/ lt/  8'N5 . b'O{xKtf kl5
d}n] yfxfF kfP p;sf ;fyL t Ps dlxgf b]lv aflx/
uPsf /x]5g\ . dnfO{ k"0f{ ljZjf; 5 ls ;fOa/df
s;};Fu p;sf] ulx/f] ;DaGw x'g'k5{ . -k[= ^)#_
;Gbe{ M b'a} hgf dlxnf jlsnsf] sf]7fdf 5g\ .
;DaGw ljR5]bsf] k|lqmof cufl8 a9fpg d= jlsnn]
s]xL 7f]; k|df0f ck]Iff u/]sL l5g\ . o:tf k|df0f
/rgf;Fu k|ofKt dfqfdf 5}gg\ . jlsnnfO{ k|df0f
lbg p;n] o'lwk|ltsf] cf/f]k k|dfl0ft ug{ vf]Hbf of]
;+jfb k|of]u ePsf] 5 .

dfly plNnlvt ;+jfbdWo] /rgfsf] ltgj6} e"ldsfdf
;+jfbfTds plQm cltqmd0fsf] l:ylt b]lvPsf] 5 .
afXo ;txdf ;+jfbsf] ;f]emf] cy{ /xG5 / of] ;lqmo
x'g ;+fjfbfTds plQm / o;sf pkplQm kl/kfng
x'g'k5{ t/ dfly k|o'Qm /rgfsf] klxnf] eflifs pRrf/
dnfO{ ljZjf; 5 p;sf] rSs/ klg 5 cs}{l;t df
ljZjf; zAbsf] k|of]un] pm cfk"m;Fu o'lwnfO{ cf/f]k
nfufpg] k|ofKt k|df0f gx'Fbf  gx'Fb} klg af]ln/x]sL
l5g\ eGg] b]vfOPsf] 5 . oxL l:ylt /rgfsf] bf;|f]
e"ldsfdf klg b]lvPsf] 5 . xf] p;sf] cs}{l;t r===
S=== s===/ 5 pRrf/df cu| / kZr ;Gbe{sx¿
Tolt zlQmzfnL 5}gg\ h;n] /rgfsf] xf] zAbnfO{
k"0f{ ;dy{g / k|dfl0ft u?g\ . To;}u/L t];|f] e"ldsfdf
klg cy{sf] afXo ;+/rgf ;lqmo 5}g oxfF k"j{ :d/0f
/ p;;Fu ePsf k|df0fn] cf/f]kk|lt ljZjf; lbnfpg]
cfwf/ lbg vf]h]sf 5g\ t/ k"0f{ ljZj:t x'g ;lsg]
l:yltsf] k|df0f st} e]l6Gg . o; ;+jfbfTds pRrf/df
k|ofKt k|df0f gePs} sf/0fn] u'0ff]lQm cltqmd0f
ePsf] 5 .

cGt/f]lQm M /rgf o'lwk|lt la/St eO{{ ;s]sL l5g\ /
pm o'lwaf6 5'6sf/f kfpg rfxlG5g\ cyjf k|ofKt
k|df0f gx'Fbf  klg cf/f]k k|dfl0ft ug{ vf]Hg'n] pgL
:jtGqtf vf]hL /x]sL l5g\ cyjf s'g} klg xfntdf

o'lw;Fu /rgf ;DaGw ljR5]b ug{ rfxflG5g\ cyjf
pgL cfkm" klg ck|ToIf ;DaGwdf ;+nUg l5g\ h:tf
cGt/f]lQm dfly pNn]lvt ;+jfbdf ePsf] u'0ff]lQm
cltqmd0fsf] sf/0fn] ;lqmo ePsf 5g\ . h;n] ubf{
;+jfb cTolws ;"rgfd"ns / a9L uDeL/ ag]sf] 5 .

kf7 afx|
/rgf M o;/L x}/fg eP/ s] x]g'{ ePsf] < of] t
PSsfO{;f}+ ztfAbL xf] .
d= jlsn M clg of] g]kfn xf] .
d= jlsn M tkfO{F;Fu csf]{ s'g} 7f]; k|df0f eP o;
d'4fdf cln bd cfpg] lyof] .
/rgf M d klg c¿ s;}sf] k|]ddf k/]sL 5' . -k[=
^)$–^)%_

;Gbe{ M d= jlsn 7f]; k|df0fsf] vf]hLdf l5g\
/rgfn] cem} k|df0f lbg ;s]sL 5}gg\ . /rgfsf]
ck]Iff ;fOa/ sfg'gsf] lgdf{0fl;t /x]sf] 5 . jlsn
g]kfnL e"uf]ndf o;nfO{ c;Dej h:tf] 7flG5g\ .
otf /rgf ;Gbe{lagf klg cfˆgf] oyfy{ ;'gfpl5g\
log} låljwf g} o; ;+jfbfTds pRrf/sf ;Gbe{ x'g .

;do w]/} cl3 al9;s]sf] x'gfn] /rgfn] jlsnnfO{
;do k5\ofpg cg'/f]w ubf{ klg jlsn g]kfnsf]
jf:tljstf g]kfn g} eGg ?rfpl5g\ . oxfF ztfAbL
/ k|ljlwsf] ljsf; Pjd\ g]kfnlar oyfy{df w]/}
leGgtf /x]sf] s'/f hgfpg vf]Hbf ;Gbe{ laxLgtfsf]
l:ylt l;h{gf eO{{ ;DaGwf]lQm cltqmd0f ePsf] 5 .
To;}  u/L /rgfsf] d klg c¿ s;}sf] k|]ddf k/]sL
5'' pRrf/  k"j{jtL{ ck]IffeGb gf}nf] / cGtlqm{ofTds
;Gbe{eGbf leGg eP/ b]vf k/]sf] 5 . oxfF jlsnsf]
k|df0fsf] ck]Iff / /rgfsf] k|]dlar ;Gbe]{t/ l:ylt
l;h{gf eO{{ ;DaGwf]lQm cltqmd0f ePsf] 5 .

cGt/f]lQm  M dflysf] ;+jfbdf ePsf] b'O{ leGg
cj:yfsf] plQm cltqmd0fn] jlsnsf ljrf/df
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g]kfndf ;fOa/ sfg'g ;Dej 5}g cyjf k|ljlw /
o;k|ltsf] ljZjf;df g]kfn w]/} kl5 5 cyjf g]kfnL
Gofofnodf ;fOa/ ck/fw / k|df0fk|lt ljZjf;
ug]{ l:yltsf] ;'?jft ePsf] 5}g / /rgf cfk"m
>Ldfg\eGbf er'{cn k|]dLdfly a9L ljZjf; u5]{
cyjf ;fOa/leqsf o'lw;DaGwL k|df0f vf]Hbf vf]Hbf
/rgf ylst 5] h:tf cGt/f]lQmx¿ ;lqmo /x]sf
5g\ .

lgisif{
;Gbe{df ;dfof]lht cy{k"0f{ PsfOsf] ljZn]if0f g}
;ª\syg ljZn]if0f xf] . o;sf nflu ljljw df]8nx¿
k|of ]udf cfPsf 5g\ . ;xof]ufTds l;4fGt
efifflj1fgsf If]qdf k|of]udf cfPsf] ;ª\syg
ljZn]if0fsf] o:t} df]8n xf] . u|fO; o;sf k|ltkfbs
x'g\ . o; cfn]vdf plQm cltqmd0f ePsf !@ j6f
;+jfb dWo] kfqx¿n] u'0ff]lQm, kl/df0ff]lQm, ;DaGwf]lQm
/ Jofjxf/f]lQm ;a}sf] cltqmd0f u/]sf 5g\ .
u'0ff]lQmsf] cltqmd0f ubf{ o;sf b'a} pk;xfos
plQm cfk"mnfO{ ;To gnfu]sf s'/f geg / cfk"m;Fu
k|ofKt k|df0f gePsf s'/f gegsf] kfng kfqx¿n]

u/]sf 5}gg\ . csf/0f geO{{ ;sf/0f ul/Psf] b]lvg]
o:tf] cltqmd0fn] cGt/f]lQmsf Psflws ljsNk
ultzLNf ePsf b]lvG5g\ . kl/df0ff]lQm cltqmd0f
ubf { o;df kfqx¿n ] cfˆm \gf ]  e " ldsfnfO {
cfjZoseGbf a9L ;"rgf lbbf / sd ;"rgf lbPsf
5g\ .  kfqx¿n] cfˆgf]] cfzonfO{ cem a9L uxg,
:d/0fLo / ;"rgfTds agfpg o;sf] cltqmd0f
ePsf] 5 . ;DaGwf]lQm cltqmd0f k|foM e"ldsfdf
cGt;Da4tf ljxLgtfsf] l:yltn] l;h{gf ePsf] 5 .
o;sf] cltqmd0fn] kfqx¿larsf] ;+jfbfTds
Jojxf/nfO{ vl08t gu/L emg\ a9L ;lqmo u/fPsf]]
5 . cu| ;Gbe{, kZr ;Gbe{, afXo ;Gbe{, kl/l:ylts
;Gbe{, jftfj/l0fs ;Gbe{, k[i7e"ldut ;Gbe{ h:tf
sf/0fn] oL ;+jfbx¿df af]wuDotf / cGtlqm{ofdf
cvl08t l:ylt /x]sf] 5 . Jofjxf/f]lQm cltqmd0f
ePsf ;+jfbx¿ t'ngfTds ¿kdf sd 5g\ . o;sf]]
cltqmd0fdf c:ki6tf / ;lGbUwtfn] e"ldsf v]n]sf]
5 . s]xL ;+jfbfTds pRrf/df Psflws plQm
cltqmd0f ;Fu} ePsf] 5 . o; gf6sdf u'0ff]lQm,
;DaGwf]lQm, kl/df0ff]lQm / Jofjxf/f]lQmsf] cltqmd0f
qmdZfM a9Laf6 sd ePsf] b]lvG5 .

lu|g, ldr]n, -@))#_, u|fO;]; k|mf]gM cg ldlgª PG8 PS;k|];g, lh= ldun PG8 l;= Kn'GhL -;Dkf=_, ;]Oª,
ldlgª, OlDKns]r/, o'lgel;{6L ckm n]lKhª k|];, k[  !–@* .

RofkDofg, l;af]g, -@)!#_, k|fUdfl6s PG8 ldlgª, o'=s]= M o'lgel;{6L ckm lne/k'n .
8]le;, la=Pn=, -!((*_, 6]l:6ª 8fOnu lk|l;kn Og 6f:s–cf;/PG6]8 8fOnu M Pg PS;Knf]/];g ckm

sf]ck/];g, sf]Nofa|];g, Okmf]6{ PG8 l/:s, o'lgel;{6L ckm Pl8gau{ .
yf?, lzjfgLl;+x, -—_, er'{cn l/ofln6L M k/f]If oyfy{tf, uf]ljGb/fh e§/fO{ -;Dkf=_, pQ/cfw'lgs ljdz{,

sf7df8f}+ M df]8g{ a'S;, k[= %*@–^)& .
lgon, :6]kmg, -!((@_, kpn u|fO; PG8 b lkmnf];kmL ckm NofªUj]h, Sofla|h df; M xjf{8{ o'lgel;{6L k|]; .
kf]6, ls|:6f]km/, -@))*_, kmd{n k|fUdfl6s, ?6n]h k+fUdfl6s OG;fOSnf]k]l8of .
/laG;g, a|fog, -@)!)_, df]/fln6L PG8 ldlgªM b sf]ck/]l6e lk|lG;kn Og NofªUj]h PG8 df]/n ;OSnf]hL,

l8h6{;g k|f]:k]D6; .
/;, Oofg, -@))^_, u]D; OG6/nf]So'r/ Kn]M Go' P8\e]Gr/ Og sDkf]l;P;gfln6L PG8 sGe;]{;gn OlDKns]r/,

lkmnf8]lNkmof M o'lgel;{6L ckm k]G;Neflgof .
/xdfgL, df]s Ogfd, -@))*_, b ˆnl6ª PG8 x]l8ª DoflS;d afO b d]g Sof/]S6/ Og æ/f]ldof] PG8

h'lno6Æ d'eL, dfnfª M b :6]6 O:nflds o'lgel;{6L .
lnof]gfbL{, aa{/f, -@)!)_, b k|fUdfl6s ckm ln6/]/L OG6/PS;g Og h]D; xU; b k|fOe]6 d]df]l/h PG8

slGkm;];G; ckm c hl:6kmfO8 l;g/,l:6ln{ª M o'lgel;{6L  ckm l:6ln{ª
n'yL, 8]le8, -@))^_, xfp OlDKns]r/ Dofs u|fO; Pg cgcl8{g/L NofªUj]h lkmnf];km/, OG6/g];gn

k|fUdfl6s   P;f]l;P;g .
:s'nlkmN8, dfYo', -@))&_, /]:gfln6L PG8 sGe;]{;gM c y]l;; cg u|fO;]; Yof}/L ckm sGe;]{;g, b

o'lgel;{6L ckm Pl8gau{ .
xu, ldr]n, -@))@_, b OG6\o'l6e a]l;; ckm OlDKns]r/M l/lne]G; Yof}l/l6s OlDKns]6g]; e;]{; u|fOl;og

ODkfnfOª, OG6/g]:gn k|fUdfl6s  P;f]l;P;g .


;Gbe{ ;fdu|L ;"rL
cfrfo{, j|t/fh, -@)^&_, …cl:6gsf] jfs\lqmof l;4fGtsf k|d'v :yfkgfÚ, jfª\do,     -jif{–##, c+s–!$_,

k[= !–( .
cn–xdbL, xldb Pd= PG8 d'xDdb, lalxhf h], -@))(_, k|Udfl6s M u|fO;]; sGe/;];gn DoflS;d

efOcf]n];g Og b /]:kf]G; ckm ;d j]:6g{ kf]lnl6l;og, o'lgel;{6L ckm aiff{ M hg{n ckm
sn]h ckm cf6\;{–g+= -%)_ .

cl:6ª\u6g, h]lg6 ljN8, -!(((_, Xjf6 p8 c Yof}/L ckm sGe;]{;gn cj]/g]; n's nfOs <, ANofsj]n
klAn;;{ ln= .

P;/, cf/= O{= PG8 l;Dk;f]g h]= Pd= jfO{ -;Dkf=_, -!(($_, OG;fSnf]k]l8of ckm Nofª\Uj}h PG8 lnª\lUjl:6s,
ef]n'd ^ .
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Abstract
The principle aim of this study is to determine primary school teachers' opinions on the efficacy
of social studies program in value gain. Conducted through survey model, this study involves
semi-structured interviews with 25 primary school teachers working with 4th and 5th graders.
According to data analyzed through descriptive analysis technique, teachers hold the opinion
that students cannot convert values they learn at school into behaviors. Teachers believe that
support from families and the environment is of crucial importance for the teachability of
values within the social studies program. Furthermore, participants mainly state that social
studies program is efficient in terms of value gain. Teachers mostly utilize various activities
such as paraphrasing, lectures, descriptions, in order to gain values to students. Participants
complain that values at school cannot be maintained in the long run due to lack of reinforcement
at home.

Key words: Social Studies Programs. Value Education. Value Gain.

EFFICACY OF PRIMARY LEVEL SOCIAL
STUDIES CURRICULUM IN VALUE GAIN

Rajendra Kumar Shah, Ph. D.
Associate Professor
Kailali Multiple Campus
Kailali, Dhangadhi

1. Background of the Study

Nepal did not have any kind of planned curriculum
before 1951. It is said that Government of Nepal
published a kind of school curriculum, for the first
time, in 1954 (Bhandari, 2000 : 107). The
government of Nepal saw the need of the revision
and enlargement of primary curriculum.
Accordingly, the prevailing curriculum was
revised in 1954 and Nepali, Arithmetic, English,
History, Geography, Health/Hygiene, Drawing,
and Music were included in the primary education
curriculum (Shrestha, 1982 : 6). With the
establishment of a democratic government in 1951,
a number of initiatives were taken to expand
educational opportunities. In effect, the first
overall educational development initiative was
taken by forming Nepal National Education
Planning Commission (NNEPC) in 1954.

The appointment of the Nepal National
Education Planning Commission (NNEPC)
marks the beginning of systematic development
of education in the country (BPEP-II, 1999 :
5). This report demands respect for the individual
difference and intelligence adaptation of the
curriculum to various local conditions and to the
individual difference of the children. The
NNEPC examined the status of primary
Education in 1953-54 and emphasized the need
of improvement and expansion of primary
education in the country. The commission felt
that Nepal's existing primary education system
did not have any meaningful objectives. It
suggested five broad objectives of primary
education and recommended that the curriculum
of primary education should be organized to

develop civic, economic, aesthetic, personal
competencies and basic skills of communication,
including language and mathematics. Further, the
commission suggested that Social Studies,
Science, Language, Arithmetic, Crafts, Aesthetic,
and Personal Development should be included in
the primary education curriculum.

The NNEPC report presented a detailed
curriculum of primary education and suggested
balanced emphasis on the subjects in different
grades. The curriculum, recommended by
NNEPC, for primary education was a big leap
forward towards the development of a better
curriculum for primary education. The curriculum
workers were influenced by the NNEPC report
and developed the following curriculum which was
adopted by His majesty's Government of Nepal
in 1959: Language Arts Nepali, Social Studies,
Arithmetic, Art Education, Health and Physical
Education, Science Nature Study, Self-Sufficiency
Education, and Language Arts English from
Grades III to V (Shrestha, 1982: 7).

Immediately after the political change of 1960,
His Majesty the late King Mahendra appointed
an education commission known as "Sarbangin
Rastriya Shikshya Samiti" (All Round National
Education Committee-ARNEC) under the
chairmanship of the then Minister of Education.
The committee made an analysis of the existing
primary school curriculum and endorsed the
existing curriculum to a great extent. Its major
recommendation was to drop English from the
curriculum of primary education. It suggested in
Nepali, Social Studies, Science and Health,
Arithmetic, Arts, Self-sufficiency Education, and
Physical Education for primary education (MOE,
1961 : 14-20 ). Although, ARNEC did not
determine the general objectives of primary
education, it has redefined the fifteen good habits

of the children. These good habits of the children
are general objectives of the primary education.

His Majesty Government of Nepal was, more or
less, following the curriculum suggested by All
Round National Education Committee. When a
serious need was felt to revamp the existing
education system, a task force was appointed to
study and analysis the existing system of
education. The National Education System Plan
(NESP) 1971-1976 was developed and His
Majesty's Government adopted the plan and
decided to implement it in a phased manner.

National Education System Plan 1971 reduced
the duration of primary education from five to
three years. The reduction of primary schooling
from 5 to 3 was a major deviation from the
traditions. The primary education curriculum was
redesigned to suit the new level objectives of
primary education. Quite a few subjects were
removed from the primary school curriculum to
gear the instructional program to the needs of
the people and objectives of the new primary
education structure. Nepali Language, Arithmetic,
Social Studies, Physical Education, Hygiene,
Handicraft and Drawing etc. were included in
the curriculum (NESP, 1971-1976 : 24). Subjects
were also reduced to Nepali, Math, Social Studies
and Physical education.

The popular movement that brought to an end
the feudalistic Panchayat polity has created a
climate that lends itself to openness in thinking.
Consequently, the country felt the need for
reshipping the whole education system. Taking
into consideration the changed context of
democracy, social customs and values, multiple
demands of knowledge and of science in the
world and the changing needs and aspirations of
the people, a new primary education curriculum
had been introduced from the academic year of
1991/92 (Parajuli, 1999).
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Higher Level National Education Commission
(HLNEC) 1997, a study on the effectiveness of
primary education curriculum 1998, and different
national, and regional workshops of stakeholders
on primary education curriculum pointed out
insufficiency in primary education curriculum
1992. Curriculum of primary education 1992 was
revised in 2003 and piloted. There have been some
minor changes made in 2005 on the basis of
outcomes of piloting.

Primary Education Curriculum 2005 has been
implementing throughout the country since the
academic year 2005. This curriculum has been
implemented from class one from starting year.
In the next year, the curriculum of grade two has
changed and new one has implemented.

2. Development of Primary Social Studies
Curriculum

First of all, social moral ideas, then after social
sciences and finally Social Studies have been
appeared in the education system in Nepal. Social
moral ideas were the major concern of the
Nepalese education system from time
immemorial. Ancient Nepalese education system
had evolved strictly from the Vedic and Buddhist
philosophic traditions. The emancipation of the
soul was the ultimate aim of the Vedic education.
The Hindu in ancient Nepal believed that the
student should treat the teacher with whom he
lived as father or God. Any student who did not
obey his teacher was expelled from the school.
Discipline was rigorous and strictly enforced.
Obedience, honesty, morality, good behaviour, and
cooperation were the major aspects of education.
The existing Social Studies curriculum is also
based on these aspects. Thus, it can be said that

social moral ideas have been in the existence since
the time immemorial in Nepal.

In 1853, the first Rana Prime Minister Jung
Bahadur Rana established Durbar school, the first
primary school of Nepal, for the children of his
family. Durbar School used the course of study
that was prevalent in India. This course of study
comprised of English Language, Vernacular
Nepali, Sanskrit, Arithmetic, History, Geography
and Drawing. Among the above mentioned
subjects, History and Geography were Social
Sciences. This fact clearly indicates that Social
Sciences were introduced in the primary education
for the first time in 1910.

Thereafter, Nepal National Education Planning
Commission (NNEPC), the first education
commission of Nepal, was set up in 1954. The
main aim of this commission was to survey the
existing educational facilities and prepare a
scheme for national education in Nepal. So the
commission, for the first time in the educational
history of Nepal, surveyed the then existing
system of education, collected the opinions of
people from all over Nepal about the type of
education they want and produced a
comprehensive report entitled "Education in Nepal"
in 1956. The NNEPC formulated eight general
aims of primary education. Out of the total general
aims of primary education, about fifty percent
general aims are related to Social Studies. So, it
can be said that Nepal National Education
Planning Commission laid more emphasis on the
primary level Social Studies. The commission
recommended the following subjects to be
included in the primary education curriculum to
fulfill the general objectives determined for the
primary education.

S.N. Subject Weightage  S.N. Subject Weightage 

1.  Social Studies 20% 5. Crafts 20% 

2.  Language 10% 6. Aesthetic Arts 10% 

3.  Math 20% 7. Personal Development 10% 

4.  Science 10%  Total 100% 

 Source: Report of Nepal National Education Planning Commission 1956

Nepal National Education Planning Commission
1956 included Social Studies as a separate subject
in the curriculum of primary education for the first
time in Nepal. Accordingly, college of Education
included social studies in its curriculum in 1956
for the first time in Nepal. In the same year,
Laboratory School, a school situated in
Kathmandu valley, implemented primary level
Social Studies on a trial basis. All Round National
Education Committee (ARNEC) 1961
recommended for the inclusion of Social Studies
in the curriculum of primary education. The
government of Nepal also accepted the
recommendation of the Committee. Thus, Social
Studies was included in the curriculum of the
primary education and implemented throughout
the country. This is how Social Studies has become
one of the subject in the curriculum of primary
education in Nepal.

The National Education Commission 1992
commission reviewed the existing education
system. The review found the existing education
system in need of immediate improvement.
Although a remarkable success in educational
participation has been experienced, yet disparity,
inefficiency, deficiency and irrelevancy in
education still persist (NEC, 1992). The
commission found the primary education running
at a great loss. According to the analysis of the

efficacy of existing primary education, it has been
found that only a small proportion of the entrants
makes grades regularly and passes out at the end
of five years. It is observed that the subjects and
content taught in the primary school were elitist
and urban biased. The curriculum, therefore, was
disinteresting to the children and not suited to the
rural environment. Burning topics were not figured
in the curriculum. In the process of curriculum
development, it appeared to be the intellectual
exercise of specialists and scholars only. In fact,
the commission eventually realized that education
was incapable to meet the national, social and
individual requirements in an actual practice.

The examination of existing primary school
textbooks in 1988 and then revision in some of
the lessons of the textbooks and their testing in
the classroom situation by primary education
project (1984-1992) led the Ministry of Education
and Culture to undertake the task of Primary
Curriculum renewal in 1990 (CERID, 1992). For
this purpose, a Primary Curriculum Steering
Committee (PCSC) was formed which developed
primary education curriculum (PEC) part-I and
part-II following the bottom up approach of
curriculum development (CERID, 1994). The
structure of primary education curriculum
designed by Ministry of education 1992 is given
in Table-2.
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Table-2: Primary Education Curriculum 1992

Implemented by Government of Nepal

Class 1 – 3 Class 4 – 5 S. 
N. 

Subject 

Weightage Full Mark Weightage Full Mark 

1. Nepali Language 10 150 8 100 

2. Math 8 150 6 100 

3. English   5 100 

4. Social Studies and Environment 
Education 

6 100   

5. Physical Education 4 50 3 50 

6. Creative and Expressive Arts 3 50 3 50 

7. Environmental Science and Health 
Education 

  6 100 

8. Social Education    5 100 

9. Elective (Language/Other) 3 100 3 100 

 Total 34 600 39 700 

 Source: Primary Education Curriculum 1992

A study on the effectiveness of primary education
curriculum 1998, Higher Level National Education
Commission (HLNEC) 1997, and the different
regional and national workshops of stakeholder
on primary education curriculum pointed out
insufficiency in PEC 1992. Thus, Primary
Education Curriculum 1992 has been revised in
2003 and this revised curriculum was piloted in
50 schools of the 10 districts in Nepal. On the
basis of the outcomes of piloting, a number of
changes have been introduced in the curriculum
again in 2005. The changes seem to have been
made with the intention to reduce the content load
and incorporating higher level objectives
emphasizing behavioural changes.

1. Available Literature
Since students should be furnished with values
throughout several courses within the primary
school curriculum, especially social studies course-
aiming to raises good people and responsible
citizens-should focus on value education. As
mentioned by NCSS, social studies as a vital

course serves as a warm-up platform that prepares
students for the world becoming more and more
complicated every day. Values are principles and
criteria utilized to make decisions about the world.
Thus, social studies and values education should
be regarded as indispensible part of each other.
Prioritizing values social studies course has been
a debate. On the other hand, there seems to be
an accord over the basic values. Values are
classified across several parameters depending
upon different disciplines and different parts of
life, one is the ideology such as liberal, catholic,
Marxist, feminist, protestant; others are politics,
economy, law, social. Moral and spiritual issues,
sciences, religion, environment and health.

Following are values included in social studies
instructional program; being fair, valuing family
union, independence, peace, scientific point of
view, being labourious, solidarity, sensitivity,
honesty, aesthetics, tolerance, hospitality, freedom,
paying, attention to health, respect, love,

responsibility, cleanliness, patriotism and
benevolence. Most of these basic values are also
included within instructional programs of many
countries.

Jones and Gower worked on 3rd and 4th year
students. In their study, value teaching program
was applied for 10 weeks through discussions,
reading, writings and groups projects. At the end,
students were found to have been positively
effected, been more successful academically,
developed new methods to resolve conflicts and
been polite.

One other study conducted by Pamuk and titled
"Character Education and social Studies" focused
on how compatible were the values within the
renewed social studies instructional program
generally overlapped with the ones covered in
character education programs.

Cafo and Somuncuo developed and applied a
model regarding value education. Result of their
study revealed that there were positive changes
on both students and teachers. Teachers improved
their feelings of sharing, belongs to and accepting
responsibilities. Students, on the other hand,
displayed some other positive changes such as
being honest, solving problems and increasing
academic success.

Gathercoal and Nimmo applied a program within
their five year study entitled as "Juprimary dicious
Discipline". Analysis of data collected both
quantitatively and qualitatively at a primary school
through action research method yielded that
students improved a lot on some social grounds
such as being more respectful for other and feeling
more professional.

Kaya et. al. conducted a study examining the
course book sets of 4th, 5th, 6th, and 7th grades in
terms of their ability to actual the values and skills

included in the social studies instructional program.
Semi-structured interviews were held with
primary school students. Findings stated that
course books were not efficient in actualizing the
values and skills within the frameset of social
studies instructional program. Besides, it is hoped
that this study may contribute to developing a more
effective value education; hence to creating a
better world.

The principle aim of the study is to determine
primary school teachers' opinions on the efficacy
of socials studies programs in value gain.
Accordingly, answer to the following question
were sought: What are :

 Teachers' opinions regarding students' value
gain in general ?

 Teachers' opinions concerning the efficacy
of social studies programs ?

 Teachers' opinions about teachability of values
indentified in social studies programs ?

 The classroom activities teacher conduct to
teach values ?

 Teachers' opinions on studntes' gaining the
values after the application of social studies
programs ?

 The problems' they face in terms of values
education ?

 Teachers' suggestion regarding value
education within social studies course ?

2. Methods
Research Methods have been described in the
following paragraphs:

4.1 Participants

Completed through survey model, this research
made use of criterion sampling methods –in order
to chose the participants. The principle criterion
determined by the researchers was that
participating teachers' had to be working with 4th

and 5th grades at the time of the research. 25
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primary school teachers working with 4th and 5th

grades at Kailali district during the educational
year 2013-2014 volunteered to take part in the
study. Nine of them were male while the rest were
female. Educational background of teachers were
as follows : 10 of them graduated from a three
year college, 7 of them studied and graduated from
teachers training programs, 3 of them completed
their Bachelors Degree through Undergraduate
Degree Completion programs and 5 of them
graduated from Institute of Education. Work
experience of participants was as follows: 9
teachers had been working for 6 to 10 years; 7 of
them had been practicing the profession for 11 to
15 years; 5 of them had been teaching for 16 to
20 years; 2 of them had been at work for 1 to 5
years; and 2 had been working as a teachers for
more than 21 years.

1.2 Data Collection
In order to collect data, questions compatible with
the principle aim and the research question of the
study were prepared to be used during semi-
structured interviews. Subsequently, two teachers
were pilot interviewed to make necessary change
on the questions. Afterwards, real interviews with
the participants were held.

1.3 Data analysis
Descriptive analysis technique was utilized for
data analysis. In terms of the reliability of the
codes, the formula developed by Miles and
Huberman, was used and the value of R=0, 90
was calculated. This calculation showed that the
study was reliable. Frequency calculation was
used for the numerical analysis of the data; and
the results have been depicted on tables, direct
quotations from striking remarks by the teachers
have been added to the presentation of data.

2. Findings
Findings regarding teachers' opinions on the
efficacy of social studies Program in value gain
have been classified and presented under several
topics.

5.1 Teachers' Opinions on Students'
Value Gain in General

Teachers' Opinions on Students' Value Gain in
general: Table-1 shows the frequencies of the
answer given by teachers to the question 5.1
"What do you think about students' value gain
in general ?" As stated in table 1, 13 of
participating teachers said "students cannot
convert the values they learn at school into
behavior", 8 of them underlined the importance
of values by saying "students" value gain is
important for a nation to pursue its existence".
Likewise, 5 of the teachers drew attention to
school family cooperation by stating "value
education starts within the family and develops at
school". One teacher expressed his/her opinions
regarding the statement "Students cannot convert
the values they learn at school into behaviours"
as follows:

"Values that students gain are generally
confined within the walls of the classroom;
they can't carry them overt to their daily
lives… Memorization drills are highly used
for Social Studies course. We tell the students
do an activity that is so and so, and then we
do that. We do not discuss about the reasons,
results and feeling of people after completing
the activity. We can't help them build
empathy. Student do what we tell them to,
but they are not encouraged to think about
the activity. They do not questions such as
"Is this behavior of mine fine or not ? how
does this behavior of mine affect the people
around me and the society ? For example, we
studied a unit titled "Family and society". We
launched a campaign during that unit. We
identified the poor people, collected help from
others and delivered them to needy. Students
become aware of the existence of these people
around them.  However, they haven't done
any subsequent activity related with this one,
they've never asked for my help to do
something extra for these people".

Table-1: Teachers' Opinions on Students' Value Gain in General

S. 
N. 

Opinion on Students' Value Gain in General Number 

1. Value gain is more difficult than teaching on any subject 2 
2.  Students' cannot convert the value they learn at school into behavior 13 
3.  Students value gain is important for a nation to pursue its existence  8 
4. Value education starts within the family and develops at school 5 
5.  Students should be able to convert the attitude they develop and what they learn 

about value into behaviouor 
4 

6. Students' value gain is crucial for their socialization  4 
7. Value gain during primary education plays a crucial role in the resolution of many 

social troubles 
4 

8. Including value gain is crucial to become responsible individuals 3 
9. Students value gain is crucial to become responsible individuals 3 

10.  should gain the values to become a better citizen   
 1.2 Teachers Opinions on the Efficacy of

Social Studies in Value Gain
Table 2 reflects distribution of frequencies of the
answers provided by teachers to the question 5.2
"What do you think about the efficacy of social
studies program in terms of value gain ?

A close look at the data in Table 2 reveals that 15
teachers stated "It includes all the necessary
values", that 14 of them said "it is fairly efficient
in terms of outcomes, activities and the
explanations", and that 12 of them mentioned
"Activities provides students with the opportunity
to learn by experiencing". Following is a question
from a participating teacher regarding the item
"Activities provides students with the opportunity
to learn by
experiencing".

The new program
teaches the
values to
students through
activities rather
than directly
saying "You
should love your
classmate" or
"You should

respect people who are different from you".
Students learn what they should by
experiencing and this facilities internalization
of what is learnt. In this aspect, I find the
program effective.

,

Findings point that teachers generally find the
program inclusive of all necessary values.
Although all layers of society compromise about
the necessity of value education, the dispute over
which values should be taught still goes on. On
the contrary, many countries adopted universal
values as common values to be included in
educational programs.
Table-2: Teachers' Opinions on efficacy of Social
Studies Programs Value Gain

S. N. Opinion on Efficacy of Social Studies program in terms of Value Gain  Number 
1. It includes all the necessary values  15 
2. It is fairly efficient in terms of outcomes, activities and the explanations 14 
3. Activities provides students with the opportunities to learn by experiencing  12 
4. Values are too many to teach  5 
5. Distribution of values across units is properly balanced  5 
6. It has practical limitations  4 
7. The number of sample activities for each value is not adequate  3 
8. It has practical limitations  2 
9. It is concerned with students' own lives  2 
10. Outcomes for each value are too many to gain  2 
11. Activities do not appeal to students  1 
12. It is shallow for value education  1 
13. Values are not presented explicitly, but implied within units 1 
14. Including value education into the program is meaningful 1 
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5.3 Teachers' Opinions on the Teachability of Values Identified in Social Studies Program

The frequencies of the answer provided by teachers to the question 5.3 "Do you think the values
identified in social studies program can be taught to students ? Please, explain "Are displayed in
Table 3.

Table-3: Teachers' Opinions on the Teachability of Values Identified in Social Studies Program:

S. 
N. 

Opinion on the Teachability of values Identified in social Studies  Number 

a. Can be taught,   
1. Only if support from the families and students' immediate environment is guaranteed  12 
2. Because the values are developmentally compatible with students   3 
3. Because the values are criteria to be a responsible citizen  3 
4. Because the values in the program are currently alive in our society  2 
5. If the number of values is lessened and each of them is handled  1 
6. Because they are building blocks of human beings  1 
7. If the activities carry a permanent effect 1 

b.  Can't be taught    
1. Because the values taught by the families and the school are not consistent  5 
2. Because our education system is highly based on exam 3 
3. Because there are plenty of values   2 
4. Because the activities are abstract  1 
5. Because time is not enough  1 

 Briefly, the answers in Table 3 indicate that 12 of
participating believed that "Values can be taught
only if support from the families and student's
immediate environment is guaranteed" while 5 of
them stated that "Values cannot be taught due to
inconsistencies between the values taught at
school and the ones praised at home or in the
environment". A teacher expressed his/her
opinions about the item "Only if support from the
families and the environment guaranteed by
saying".

We do conduct our studies towards value
gain within the limits of the program.
However, we shouldn't ignore what happens
outside the school. We tell them respect each
other, but they see a lot of people behaving
rudely in their daily life. We tell them to love
everybody and stay away from any kind of
discrimination based on religion, language,
race and gender difference, yet they witness
the fights between people and wars. Thus,

what they see in real world or what they are
exposed to through mass media is just the
opposite of what is being taught at school. If
the families and other components in the
environment do not support the school, then
value education becomes rather formidable
to conduct.

5.4 Classroom Activities Conducted by
Teachers to Teach Value

Table 4 shows the frequencies of the answer given
by teachers to the question, 5.4 "What kind of
activities do you conduct in the classroom in
order to teach values ?"

As can be seen in Table 4, 20 of the participating
teachers make use of stories, dramas and games
in order to convert values into correct concepts.
On the other hand, 11 of them examine examples
from daily life whereas 8 of them prefer finding
the truth through discussions.

A teachers who said "I turn the values into
concrete concepts through several types of
activities" expressed his/her opinion as follows :

We had a text about Bhuban Bist's life for Nepali lesson.
Later, I used the same text for social studies course.
We discussed about being fair. Bhuban Bist paid
different amounts of money to the workers building
Selimiye Mosque. Suleyman the Magnificent asked him
the reason why he was paying much to some workers
and little to some others. Bhuban Bist invited the
majesty to the construction site. They observed the
workers who were hammering and
carving stones. They first examined
the ones who were paid much. They
saw that these workers were
hammering more. Then, they observed
the ones who paid less and were
hammering less. Bhuban Bist said "I
pay them according to how much they
hammer". We discussed about this
with students. I asked them, "What
would you have done if you had been
in his place ? Would you have done
the same". Some said they would have
done the same thing as the architect while some others
said they would have paid the same amount to all
workers since each of them was working as much as
they could. We focused on being fair and the different
between hardworking and lazy people.

Table-4: Classroom Activities Conducted by
Teachers to Teach Values

S. N. Classroom Activities Conducted to Teach Values   Number 
1. I turn values into concrete objects through various activities  20 
2. We examine and discuss daily life examples  11 
3. We try to find the truth through a discussion session  8 
4. We discuss about the news on TV Newspaper, or the Net  6 
5. We organize trips  4 
6. I try to make them aware of their own value system 3 
7. I include values into other course from time to time  3 
8. I involve families into activities  3 
9. A act a model  2 

10. I tell about the values  2 
11. I teach them how to observe  1 
12. I invite experts to the classroom  1 
13. I assign writing essays  1 
14.  I especially focus o the ones who can't learn the values  1 
 

5.5 Teachers' Opinion on Students' gaining
the Values after the Application of Social
Studies Program ?

All the frequencies of the answere stated by
teachers to the question, 5.5"Do you think
studnts gain the values determined in social
studies program in the end ? are shown in Table 5.

Table-5: Teachers' Opinions on Students' Gaining
the Values after the Application of Social Studies
Program

S. 
N. 

Opinion on Students' Gaining the Values after the 
Application of Social Studies Program ? 

Number 

1. Values are not permanent due to lack of reinforcement at 
home  

13 

2. Most students gain the values   7 
3. Most students know about the values, but they can't convert 

them into behavious  
5 

4. Some students' gain the values, but some can't  4 
5. They gain values such as responsibility, tolerance and 

respect  
4 

6. Majority of them can't gain the values  3 
7. I don't know since I don't have any change to observe what 

they do outside the school 
 

 
Data in Table 5 indicate that 13 of participating
teahers provided, "Valuses are not permenant due
to lack of reinforcememt at home at home" while
7 of them gave "Most students gain the values"
as the answer to the question, "Do you think your
studnts gain the values determined in social stud-

ies program in the end
? can you give exam-
ples, please ?"

Moreover, 5 of the
teahers who took part
in the study stated that
a majority of students
knew about the val-
ues, but they had prob-
lems reflecting the val-
ues on their behav-
iours. One teachers
said the following con-
cerning the item, "Val-
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ues are not permanent for most students due to
lack of reenforcemnt at home". Revisiting the re-
search data in Table 3 foster this findings because
data show that values included in the new social
studies program can only be taught if support from
families and other components in the environment
is guranteed.

Generally, what's taught in the classoom stays
in the slassoom. These programs do not con-
tinue in students' daily lives and homes.
Everythings fades out as soon as the kid gets
out through the school gate because the rules
out there are different; even ther are no rules.

A totally different things waits for him/her at
home. The families do not model. We tell our
students to love, respect and tolerate each
other. Yet, at home, their families tell them to hit
back if a friend of them hits them. The results is
a contradiction experienced by the studensts.

5.6 Teachers' opinions on the Programs they
Encounter in Value Education

Frequencies of the answers provided by teachers
to the question "Is there any problem you encoun-
ter in terms of value education ? Please explain"
are depicted in Table 6.

S. N. Problems Encountered during Value Education   Number 
1. Conflict between the values taught at school and the ones home or in 

the environment  
11 

2. Center value broadcasts on TV and the internet 10 
3. The amount of time allocated for social studies course is not adequate  9 
4. Studying more on multiple choice exams than value education due to 

placement exams  
6 

5. Families do not reinforce the values taught at school  5 
6. Having no trips around  5 
7. Value completion within Nepali society  5 
8.  Having over-populated classes 5 
9. Teachers' guide book lack sample activities  3 

10. Limited or no cooperation with the family and other elements in the 
environment  

3 

11. Struggle to correct negative values students already have  3 
12. There is no evaluation or assessment within value education  3 
13. Loss of national values as a result of globalization  1 

 A close-up at the data in Table 6 yields that 11 of
the teachers stated "The values taught at school
and the ones at home in the environment conflict"
whereas 10 of them said "There are counter value
broadcasts on TV and the Internet" as an answer
to the question "Is there any problem you
encountered in terms of value education ?” On
the other hand, 9 teachers complained that the
amount of time allocated for socials studies course
was not enough for an effective value education.

Table-6: Problems that Teachers Encounter in terms of Value Education

Following is a quotation from a teacher who said
"There are counter value broadcasts on TV and
Internet".

I guess TV and the Internet are crucial
problems. For example, in the classroom, we
learn not to take someone's stuff without
permission, to be honest and to be respectful.
What they watch on TV and what they learn
at school are totally opposite. They hear or
watch a lot of steal and run news and affairs

between unmarried couples on news
programs; and characters in series mislead
them, they are not good models for children…
They spend so much time playing computer
games or surging on the Internet that they
cannot socialize. Worse, these games include
near real violence and fear.

5.7 Teachers Suggestions Regarding Value
Education within Social Studies Course

Frequencies distributions of the answers provided
by teachers to the questions, "What are your
suggestions regarding value education within social
studies course?  are displayed in Table 7.

S. N. Suggestions Regarding Value Education within Social Studies course  Number 
1. Support from the families and the environment should be granted  15 
2. Teaching activities for both teachers and families should be designed  13 
3. Sample texts and activities within the program and teachers' books 

should be increased both in number and efficacy  
6 

4. Consistency must be built between the program and education system  6 
5. Both values and outcomes should be increased in number  5 
6. Course duration per week should be increased  5 
7. Value education should aim at gaining behavoiurs and attitudes 4 

 

Table-7: Teachers' Suggestions Regarding Value Education within Social Studies Course

As clearly seen in Table 7, which includes
teachers' answer to the question, 5.7"What are
your suggestions regarding value education
within social studies course ?" 15 of them said,
"Support from the families and the environment
for value education should be granted". 13
teachers mentioned about educational activities
for teachers and families by saying. ”Educational
activities for both teachers and families should
be designed".

6 of them complained about the number and
effectiveness of activities by stating "sample tests
and activities within the program and teachers'
books should be increased both in number and
efficacy". A teacher stated the following about
the educational activities for teachers and families.

Suggestions set forth by teachers, value education
in social studies course can be grouped around
getting support from families. As a matter of fact,
consistency between the values taught at school
and the ones adopted by the families is of critical
importance for the children to internalize the

values presented within instructional setting and
to reflect them on their own behaviours.
Furthermore, families should properly reinforce
the values and should be appropriate role models.

1. Discussion and Conclusion
In the present study, teachers opinons on the
efficacy of social studies program in value gain
are mostly affirmative. They regard the inclusion
of explanations, ooutcomes and activities inot the
social studies program 2005 as positive step in
terms of value educaiton. On the other hand, there
are some other teachers who think that the number
and quality of activies within the progrms are
inadequte and that the outcomes are too many to
teach.

Research results have yielded that teachers drew
attention to the cooperation among school-family-
and environment in terms of teachability of values
within social studies curriculum if support families
and the environment is granted. Considering the
fundamental hypothesis of social studies learining
theory, one can say that values develop within
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the environment an individual lives. Likewise,
Rokeach states that socio-cultural environment
and personality traits of an individual serves as
the basis for value formation. Thus, value
foramtion starts within family during ealry ages
and continues to develop under the influence from
the enviornment as the individual matures. Bal
underpins that it's the duty of families to start
developing basic values in a child and then it is
the school that takes chrages.

Teachers within the scope of this study mainly
make use of activities such as dramatization and
games in order to teach values with in social
studies courese. Giving students oppportunities to
express themselves better and to dramatize
events that are not likely to occur, drramatization
method can be thought as a crical method in value
teaching. In additon, teachers also utilize authentict
materials from TV, newspaper and the Internet.
Brining daily life examples to the classroom may
help students bridge the values they learn and their
own lives. Possile activity types that can be used
for value education are "put yourself inot their
shoes," Story completiion," "sequencing stairs or
emeralds,"Thinking with six hats" and Learning
thorough problems,". A majority of participants
state that most students know about the values
following the application of the program, but they
cannot reflect them on their own behaviors due
to lack of reinforcement are of crucial importance
in value educatio, value taught at school sholud
be fostered by families and families themselves
should be models for students.

Participant of the study have stated that they
cannot spare time for values, but instead they
preapre students for the as one of the problems
they face in value education; abd they say the
amount of time designated for social studies
course is not enough to work on both values and
possible exam questions, that is why teachers
suggest that a consisteny be settled between the

instructional programs and our educational system.
In this regard, th primary exam sholud be called
off-which will free our educational system from
an exam-oriented perspctive-or the contents of
the exams should be paralled with program.
Participants have listed the following as other
sources of problem in value education, counter-
value broadcasts on TV and the Internet;
inadequate amount of time for social studies
course; overpopulation of classrooms.

Teachers working at stage schools continually hold
activities that will prepare their students to these
exams; in other words they mainly focus on the
cognitive development of their studnets. One can
say that gaining social-affective skills and attitudes,
and values is genearlly neglected. The
aforementioned exams do not include my
quesstions concerning the values within the social
studies program.

Most popular suggestion by the participants for
the major problem of value education which is ht
econflcit between values taught at schol and ones
in the family is taking the support of families andn
other components in the environment. Moreover,
teachers state that organizing educational activities
like seminar and conferences for both teachers
and families may also be great help since values
have recently been included into the program.

The following are suggesting set fourth in
accordance with the findings of this research:

Sample activities in social studies program and
teachers' books should be increased and improved
both in number and quality; the number of values
and outcomes should be diminished, educational
activities like seminars and conferences should
be organized to train both teachers and families
on value education; the amount of time allocated
for social studies course should be increased;
population of classes should be lessened, various
studies about value education be conducted using
both qualitative and quantitative methods.
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